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SVEDSKE INSPIRACE

Zuzana Labudova

V listopadu 2016, dva mésice poté, co na zakladé novely Skolského zakona zacal Cesky
vzdélavaci systém ploSné s tzv. spolenym vzd€lavanim, tedy inkluzi, jsme v nasi obecné
prospeésné spolecnosti zahdjili projekt Odlisnost inspiruje — podpora vyucujicich v aktivnim
pristupu k inkluzi, financovany z Opera¢niho programu Praha — pdl ristu. Protoze jsme
v dlouhodobém kontaktu s vyucujicimi, vychovatelkami a dal§imi pedagogickymi pracovniky
a pracovnicemi, védéli jsme, ze mnoho lidi v Ceskych vzd€lavacich institucich neni na
inkluzivni pedagogiku pfipraveno. Mnozi dokonce ani netusili, co je po 1. zati 2016 ceka.
Proto jsme se rozhodli vytvorit virtudlni i skuteny prostor, v némz se schazeli lidé, ktefi se
v rdmci spole¢ného vzdélavani potykali s riznymi problémy, s lidmi, ktefi jim mohli pomoci.
Béhem dvou let jsme takto podpofili 115 lidi ve 25 celodennich a 10 piilldennich kurzech a
prostiednictvim kontinualni poradenské ¢innosti.

Mezitim jsme v Opera¢nim programu Praha — pdl rtstu uspéli i s navazujici projektovou
zadosti. V projektu Odlisnost inspiruje Il — zahranicni staze jsme tak mohli vyvézt na padesat
ucastnic a ucastniki pfedchoziho projektu do zahrani¢nich Skol, které maji dlouhodobé
zkuSenosti se vzdélavanim déti s odliSnym matefskym jazykem a vzdélavanim déti se
specialnimi vzdélavacimi potfebami vibec. Od pocatku bylo jasné, ze pojedeme do
Skandinavie, ktera ma s inkluzi dlouholeté zkusenosti. Svédsko jsme vybrali ze dvou divodi.
Zaprvé jde o zemi, ktera se jiZ pied vice neZ padesati lety oteviela imigrantlim, coZ ve vysledku
znamena, Ze dnes tvoii vice nez ¢tvrtinu Svédské populace lidé, kteti se tam nenarodili. Protoze
Cast imigrantdi jiz ma déti nebo dokonce vnouéata a jelikoz Svédsko bylo po Némecku druhou
nejcastéjsi cilovou zemi v ramci migraéni krize v letech 2015 a 2016, v mnoha $védskych
Skolach tvofi vétSinu zaci s odliSnym matefskym jazykem.

Za druh¢ se Svédsky vzdélavaci systém nejvice podoba tomu Ceskému. Byt je v sou¢asném
nastaveni spolecného vzdélavani v ¢eskych Skolach patrna zasadni inspirace spiSe norskym ¢i
islandskym pfistupem, tedy snahou vzdélavat maximum, nebo nejlépe vSechny déti v béZzném
vzdélavacim proudu, v Ceském prostiedi tvofilo a stale tvofi vyznamny segment Skolstvi
specialni. Stejné jako ve Svédsku, kde se ale viemi silami snaZi o co nejvétsi mozny kontakt
déti intaktnich s détmi se specialnimi vzdélavacimi potfebami (zejména tim, Ze jsou vzdélavany
pod jednou stfechou).

Cilem stazi bylo poskytnout ¢eskym pedagogickym pracovnicim a pracovnikiim moZznost vidét

na vlastni o¢i, zda a jak §védsky vzdélavaci systém zvlada napor déti a studujicich, jez nelze
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vzdélavat bez pouziti specialnich pedagogickych metod, zeptat se na cokoli, co je v této
souvislosti zajimalo, porovnat ¢esky pfistup se Svédskym a zjistit, ¢im se miizeme inspirovat.
To se nam podafilo predevsim diky nasim dvéma Svédskym spolupracovnicim — Ceskym
ucitelkdm, které dlouhodob¢ ziji ve Stockholmu a Katrineholmu, Svédsky hovofi jako rodilé
mluvci a zaroven disponuji kontakty a pratelskymi vazbami ve Svédskych skoléach.

Jarmila Kocourkova a Eva Zakrzewski dokazaly dostat zvédavé Ceské ucitelky (a dva ucitele)
pfimo do Svédské vzdélavaci praxe, bezchybné a netnavné tlumocily nase leckdy
komplikované dotazy a hyfily pfitom vstficnosti a dobrou nadladou. Obrovskou devizou pro nas
projekt byla také jejich profesiondlni pedagogickd erudice a vlastni zivotni zkuSenost
imigrantek a matek vychovavajicich déti v cizojazy¢ném prostiedi. (Vice z Jarmilina Zivotniho
ptibc¢hu v jejim prispévku). Diky Jarmile a Ev€é jsme byli pfijati v n¢kolika Skolach
v Katrineholmu a Stockholmu s vielosti, kterd ani trochu neodpovidala nasi stereotypni
predstave severského chladu. Mj nejvétsi dik proto patii praveé t€émto dvéma tizasnym dadmam.
Velmi vdééna jsem také vSem Svédskym pedagozkam a pedagogiim, kteti ndm umoznili
nahlédnout do tfid, zGcastnit se vyuky, odpovidali na nase vSete¢né dotazy, sdileli s nami své
zkuSenosti a hostili nds pfi fika, tedy Svédské chvilce s kdvou, nééim dobrym a piijemnym
povidanim. Nejvétsi zasluhu méa v tomto sméru Tine Hallberg, kterd domluvila navstévy hned
v nékolika katrineholmskych skolach i poradenském zatizeni a byla ndm velmi milou, vtipnou

a pozornou pravodkyni.

Mateiska Skola Nyhem

V dubnu 2018 jsme vyjeli do Svédska poprvé. Nejprve jsme navitivili matefskou $kolu Nyhem
v Katrineholmu, kde se pét ucitelek a n¢kolik asistentl staralo celkem o 55 déti. VSechny déti
byly ve véku Sesti nebo sedmi let, protoze se jednalo o tzv. ptipravnou Skolku, coz je Svédska
specialita. Mezi klasickou matefskou Skolou a zdkladni Skolou funguje (od loniského zafi
povinnd, do té doby sice dobrovolna, ale takika sto procenty rodin vyuZivand) rocni piiprava,
ktera kombinuje hry a uceni, jde tedy o mezistupen mezi mateiskou a zékladni skolou, ktery
ma napomoci viem détem k co nejlepsi ptipravé na vstup do Skoly. Ttidy ¢itaji deset az dvanact
déti. Ve tride feditelky Skoly Bettan Melvinsson, ktera se nasi skupin€ velmi ochotné vénovala
a s détmi vedla za nasi pfitomnosti ranni kruh, ndm svoji oblibenou pisnic¢ku zpivalo celkem
jedenact déti, které hovofi sedmi jazyky (Svédsky, somadlsky, arabsky, romsky, litevsky,
Spanélsky a finsky).

Katrineholm ma i s okolnimi vesnicemi asi tficet tisic obyvatel a cizince tu — stejné jako ve

Stockholmu — potkate na kazdém rohu. Pravé kolem $koly Nyhem vzniklo pfed n€kolika lety
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ghetto, protoze do starych domu v blizkém okoli Skoly byla umisténa vétSina ptichozich
imigrantii. Pocet cizincii ve Skole Nyhem tak stoupl az k 95 procentim. Samosprava se ale
ghettizaci u¢inn€ ubranila, kdyz staré a nevyhovujici domy zbourala a imigranty rozmistila
rovnomerné po celém meésté, ¢imz zaroven dosahla i rovnomérného rozmisténi déti cizinct do
vSech katrineholmskych skol. V dob¢ nasi navstévy se tak pocet cizincli v ndmi navstivenych
Skol(k)ach pohyboval zhruba mezi padesati a Sedesati procenty. Je nasnad¢, Ze tento proces
vzbudil ve svych pocatcich u katrineholmské vetejnosti rozporuplné reakce, vysledek vsak
pravdépodobné ocenuje vétSina mistnich.

Pro Ceské vyucujici bylo slozeni Svédskych tfid na prvni pohled zasadné odlisné od téch, které
uc¢i — mnoho snédych ¢i uplné tmavych tvafi¢ek, fada hol¢i¢ek v hidzabech, platinovych
blond’a¢ki mén¢€, nez bychom si ve Svédskych tfidach predstavovali. Piesto bylo ve vSech
tridach, které jsme navstivili, citit velké porozumeéni a jaksi samoziejma spoluprace — rozhodné
neslo o n&jaké kiecovité vynucovani soundlezitosti, spi§ systematickou podporu vsech.
Pedagozky z prazskych matetskych Skol Duha, Némcick4a, Barrandov II a Ov¢i Héjek ovSem
Gekal nejvétsi Sok pii pobytu déti venku. Svédské déti jsou pfirozené odolné, ven chodi
dopoledne i odpoledne za kazdého pocasi, coz jsme zazily na vlastni kiizi — v desti a Sesti
stupnich nad nulou. Po otevieni dveti Skolky se déti rozprchly po celém aredlu Skolky a Skoly
Nyhem, ktery neni oplocen. Hraly si prakticky bez dozoru zejména s ptirodnimi materialy —
obzvlasté prechazeni v holinkach z jednoho vysokého kamene na druhy po mokré kladé ¢eské
ucitelky pfivadélo v GiZas, podobné jako pojidani z domova pfinesené svaciny ruckama, jejichz
¢istotu nikdo nijak zvlast nekontroloval. Déti jsou zde od malicka vedeny k samostatnosti a
zodpovédnosti za svoje Ciny.

V nésledné diskusi vySlo najevo, Ze co fesi Ceska legislativa zdvaznymi normami, jejichZ
dodrZzovani duasledné kontroluje a né€kdy aZz nemilosrdné vymaha, Svédsky zakonodarce
upravuje doporucenim, protoZe prosté véfi, Ze se vSichni budou snazit délat svoji praci co
nejlépe (coz se tyka naptiklad 1 doporuc¢eného, nikoli normovaného poctu ucitelek a déti ve
tiide).

Velky ohlas (nechci napsat zavist, protoze naSe staZistky to svym Svédskym kolegynim
samoziejmée pieji!) vzbudila i divera systému v persondl — kdyz jsme se pred odchodem ven
zdrzely s ucitelkou, asistentka odesla sama s détmi ven, aby si ucitelka mohla ve tfid¢ v klidu
doftesit, co pottebuje. A kdyZ se naSe ulitelky ptaly na pfipadnd zranéni a reakce rodicu, bylo
ziejme, ze Svédska strana moc nechéape, pro¢ by méla mit z odezvy rodict strach. Podrobnéji
se o praci katrineholmské matetské Skoly Nyhem, respektive jeji uCitelky Tine Hallberg, dozvite

na nasledujicich strankach.



Poradenské centrum v Katrineholmu

Nasledn¢ jsme navstivili poradenské zatizeni Elevshélsa (doslova zdravi zaki) v Katrineholmu,
coz je instituce podobnd naSim pedagogicko-psychologickym poradndm ¢i specialné
pedagogickym centrim. Cilem zdejSim psycholozek a specidlnich pedagozek je idedlné
nejpozdéji do deviti let véku déti identifikovat a zacit fesit jakykoli problém. Systém je podobny
jako u nés — i zde maji hlavni slovo rodice, ktefi konkrétni podobu museji odsouhlasit. Vétsina
prace poradenskych pracovnic se v§ak odehrava piimo ve Skolach, coz efektivitu poskytnuté
podpory nepochybné zvysuje. BohuZzel se zde potykaji — podobné jako v ¢eskych poradnach —
s nedostatkem lidi, takze kazdd pracovnice ma na starosti asi Sedesat déti a v nékterych
specifickych ptipadech se na vysetfeni a nastaveni podpory ¢eka az tii roky.

Rodice si pro své dité vybiraji ze tfi moznosti:

o dité ziistdva v bézné Skole a uci se podle bézné¢ho vzdélavaciho planu, byt je u néj
identifikovan problém — tuto moznost voli vétSinou kratce po vySetfeni rodice, pro které
je tézké prijmout handicap svého ditéte, v tomto piipadé dostava dité pét hodin podpory
nad bézny plan, v nichz se mu ucitel/ka vénuje individualné

o dit¢ zlstava v bézné tiide Ci Skole, avSak znacnou cast dne se uci podle programu
podobného vyucovacimu planu ve specialni skole — toto 1ze praktikovat u lehéich potizi,
v pripad¢ zasadnéjsich problému se nejpozdéji ve Ctvrté tiide¢ niizky mezi timto ditétem
a jeho spoluzéky rozeviraji pfili§ na to, aby bylo v dané tfidé ¢i Skole spokojené (ale
pokud na tomto modelu rodice trvaji, je aplikovan po celou zékladni Skolu)

o dité s vazn&jSim odchézi do specidlni tfidy nebo Skoly, coz mu obvykle velmi prospéje,
zejména proto, Ze v bézné tfide je primérné 25 déti, zatimco ve specidlni tfide se jich
vzdélava pouze pét, coz umoziuje vysoce individualizovanou péci.

Mnoho rodi¢t voli jako moznost prvni volby prvni nebo druhou variantu, a teprve pokud zjisti,
ze se ditéti v danych podminkach nedafi, svoli ke vzdélavani ve specidlni tfidé ¢i skole, se
kterym jsou nasledné extrémné spokojeni. Nutno ovSem dodat, Ze specidlni tfidy i1 Skoly,
mnohem presnéji feceno specidlni sekce Skol, jsou vétSinou soucasti mistni Skoly, tedy
vzdélavani vSech déti probiha v jedné budové a vSe, co lze, se odehrava spolecné. Moznost
specialnich tfid ¢i Skol navic plati az v zakladni Skole, specidlni tfidy ¢i Skoly v pfedSkolnim
stupni zde neexistuji.

Velmi si cenim otevienosti poradenskych pracovnic, s nimiZ jsme diskutovali. Svédsky diiraz
na rovnost ve vzdélavani totiZ s sebou nese 1 jednu velkou potiz — prakticky nulovou péci o
nadané déti. Do poradny déti s nadanim ptichéazeji prakticky pouze v ptipadé€, Ze maji zasadni
problémy v kolektivu ¢i poruchu chovani. Specialni pedagozky a psycholozky z Elevshélsa
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piiznaly, ze Svédské Skolstvi ma vii¢i nadanym détem dluh, protoze viceleta gymnézia ve
Svédsku neexistuji a podpora nadani ustupuje snaze vzdélavat vSechny déti spolecné. Piestoze
mnoho z nds ma pocit, ze ¢esky vzdélavaci systém mé v podpote nadanych déti velké rezervy,

v této oblasti bychom mozna mohli inspirovat Svédské kolegy/né zase my.

Matei'ska Skola Segelflygaren

Ve Stockholmu jsme navstivili jednu ze Sesti Skolek, které funguji na predmésti Segelflygaren,
jez se nachazi asi 20 minut cesty metrem z centra hlavniho mésta. V této Skolce pecuje jedna
ucitelka a dveé chiivy o 14 déti v oddéleni pro déti ve véku od jednoho do tii let a Sest ucitelek
o 38 déti ve dvou oddélenich pro déti od tii do Sesti let. Zde jsme se mimo jiné dostaly do
zajimavé diskuse o personalnim fizeni matef'skych Skol a jejich financovani.

Ve ¢tvrti Segelflygaren je celkem Sest Skolek, kazda ma svoji feditelku (feditelky Skolek ovSem
neuci). Teéchto Sest vedoucich pracovnic ma navic feditelku a jeji zastupkyni (obé damy pracuji
pro vSech Sest Skolek) a dvé metodicky — tento management se stara o organiza¢ni, metodické
a finan¢ni zajisténi vyuky. A je to potieba — celkem se zminénych Sest Skolek stara o 250 déti,
které hovoti sedmdesati jazyky.

Ve skolce, kterou jsme navstivili, je 52 déti, z nichz pouze pét se narodilo ve Svédsku §védskym
rodi¢im. Ostatni jsou bud’ déti rodi¢ovského paru pochazejiciho z ciziny, nebo jsou bilingvni
— jeden rodi¢ pochazi ze Svédska, druhy ze zahrani¢i. Na déti s odlisnym matefskym jazykem
tato Skolka jen v roce 2017 nacerpala ptiplatek ve vysi 1,2 milionu §védskych korun (prvotni
obdiv k domnélé vysi ro¢niho rozpoctu této relativné malé skolky ze strany Ceskych ucitelek
vystiidal némy udiv nad tim, Ze jde skutecné o penize navic za to, Ze se zde staraji o déti s jinou

matefstinou).

Z:iakladni Skola Nyhem

V kvétnu a v zaii 2018 vyjely do Svédska dvé skupiny pedagozek a pedagogi prvniho stupné
zékladnich skol a vychovatelek z druzin prazskych zakladnich Skol Ohradni, Litvinovska,
Vybiralova, Bil4, Klausova, Hora¢kova, Brana jazyku, Katefinky, NebuSice a Korunovacéni. Na
rozdil od Geskych zakladnich kol, kde jsou vétsinou v jedné budové oba stupné, ve Svédsku
funguji prevazné oba stupné jako samostatné jednotky vcéetné umisténi do rliznych budov.
Kromé toho ve Svédsku patii na prvni stupeii i Sest4 t¥ida. Pravé 6.A Runeho Engstroma jsme
v katrineholmské $kole navstivili. Rune mél ve tiidé 29 déti, z toho devét se ucilo §védstinu

jako druhy jazyk (tii byli ze Syrie, ¢tyfi ze Somalska, jeden chlapec z Eritrey a jedna divka byla



Romka). Dale byly ve t¥idé tfi bilingvni déti, které kromé §védského rodice maji druhého rodice
z Turecka, Chorvatska a Thajska. Se svou praci vas podrobn¢ seznami Rune.

Podivali jsme se také do ptipravné tfidy pro déti bez znalosti §védstiny — a tento zpusob piipravy
cizincl pro vyuku ve Svédstiné zdal se nam naprosto skvélym. Empaticka, ale diisledna ucitelka
Monica zde v dob¢ na$i navstévy pracovala se tiinacti détmi ve ve€ku od deseti do ¢trnacti let
(Slo o zaky zarazené do 4. — 6. tfidy, ve Skole pak funguje jesté jedna analogicka ptipravka pro
déti zatazené do 1. — 3. ro¢niku). Ve Svédsku jsou &erstvi imigranti nazyvani nové prichozimi
— jde o termin, ktery oznauje déti, jez nejsou ve Svédsku déle nez &tyfi roky. Tyto déti
V katrineholmské skole zaradi do bézné tfidy, kam chodi na vSechny pfedméty a aktivity, které
nutné nevyzaduji znalost jazyka — tedy na télocvik, vychovy, nékteré projektové dny apod.
Ostatni vyuku absolvuji v ptipravné tfid¢, kde se kazdy den od 8.30 do 14.00 hodin intenzivné
vénuji nejen §védsting, ale také redliim zemé, do niz pfisly.

Nékteré déti diky Moniciné profesionalni péci a entuziasmu nasaji Svédstinu uz za par tydnt,
jinym to trva déle, v kazdém piipadé ale nestravi v této tfid¢ delSi dobu nez 18 mésict. Tento
pfistup mimo jiné umoznuje déti zafazovat do tfid maximalné o rok nize, nez by odpovidalo
jejich veku, coz koreluje s mnoha studiemi potvrzujicimi, Ze zatazovani cizojazycnych déti
mezi vyrazngji mladsi spoluzaky je kontraproduktivni. Dliraz na zvladnuti jazyka jako naprosto
nezbytného prostiedku integrace byl ve Skolach, které jsme navstivili, opravdu citit na kazdém
kroku. Ve vétsSin¢ skol napiiklad mély déti s odliSnym matetfskym jazykem béhem vyuky
striktné zapoveézeno hovofit svoji matetStinou a byli jsme svédky toho, Ze tento zékaz byl
diisledné vymahan.

V Moni¢iné tfidé¢ v dobé naSi prvni navstévy v kvétnu 2018 studovaly vyhradné déti
somalského a syrského ptvodu. Proto méla Monica k ruce jako asistenty dva rodilé mluvéi —
Somalce jen o par let star§iho neZ byli jeho svétenci, a Syfanku. Zapojeni dospélych imigranti
se ukazuje jako vysoce efektivni — jednak znamena pro déti adaptujici se na odliSné prostiedi
velkou vzpruhu a pomoc, a potom umoziuje nabidnout praci mladym imigrantim, ktefi by
jinak bez znalosti jazyka hledali uplatnéni del3i dobu. Skoly tak vlastné integruji nejen své zaky,
ale 1 jejich dosp€l¢ krajany.

Pti pohledu na mnozstvi pestrobarevnych hidzabt v katrineholmské Skole pfisly samoziejmé
na pretfes 1 otazky kulturnich stfetl. Pravé na jafe 2018 se naSe navstéva kryla s postnim
meésicem. Principialné tato nabozenska zvyklost neplati pro déti, presto ale fada muslimskych
déti ve Svédské Skole ramadan dodrzuje. A jelikoZ jde o pust od usvitu do zapadu slunce,
Vv severskych zemich se doba bez jidla a piti mize protahnout i na vice nez patnact hodin.

Svédsti vyucujici reaguji na kazdy stav, kdy je dité ve zjevné nepohodg, at’ uZ se to tyka jeho
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mentalniho, nebo fyzického stavu. Pokud tedy maji pocit, ze ramadan negativné ovliviiuje
kondici dité a jeho schopnost se vzdélavat, neprodlené kontaktuji rodic¢e a zadaji napravu.

Co se tyce interkulturnich stfetlh mezi détmi, Skola systematicky pracuje na vnitinim klimatu.
Oproti ¢eskému systému zde neni chovani hodnoceno znamkou, o to vice se ale pracuje na
rovnosti vSech déti v tom nejlepsim slova smyslu. Nikdo nemd vétsi ¢i mensi hodnotu kvili
tomu, odkud pochazi nebo jakou ma barvu pleti. VSichni — a to vcetné pedagogického
personalu! — jsou na jedné lodi, partneti v procesu vzdélavani. Uprostied katrincholmské skoly
jsme napiiklad obdivovali odpocinkovy prostor s kuchyitkou, do niz maji volny piistup jak
vyucujici, tak déti. Ucitelky a ucitelé bézné s détmi obédvaji — kdyby na prvnim stupni nebyl
na prvni pohled viditelny rozdil mezi détmi a dosp€lymi, mozna bychom ani nepoznali, kdo je
vyulujici a kdo se zde vzdélava. Ke komunitni atmosféte piispiva i fakt, Ze si ve Svédsku
vSichni, tedy dé&ti, vyucujici, asistenti, nepedagogicky persondl 1 rodice, tykaji.
V katrineholmskych skolach jsme si ovéfili, Ze respekt a autorita pedagozek a pedagogi se
skute¢né prvoplanové nepoji s vykanim.

Jako velice funkéni se ndm jevil systém, v némz se konkrétni naplii prace asistentl tvoii na
tydennich a dennich poradach. Asistenti/tky pedagoga zde migruji po Skole podle potieby
jednotlivych vyucujicich a déti, takze dvete do tfid jsou povétSinou oteviené a béhem vyuky do
t¥id piichazeji a odchazeji dospéli, aniz by tim n&jak rusili. Svédska vyuka probih4 v blocich,
jejichz ohraniCeni a napln stanovi ucitel/’ka — vazan je pouze obsahem kurikula. Proto ve
Svédskych skolach nezvoni. U¢itel/ka kon¢i ,,hodinu* v momenté€, kdy ma probrané vse, co bylo
potieba, a/nebo kdyz vidi, ze dé€ti ztraceji pozornost a potiebuji se probehnout venku (i délka
prestavky je pak ur€ovana individualnég). Oktidlend véta Ceskych vyucujicich: ,, Hodinu koncim
ja.“ zde tak nabyva trochu jiného rozmeéru.

Ve 8kole Nyhem se vzdélava 470 déti, z toho 55% ma jiny matefsky jazyk neZ Svédstinu a asi
20% napliuje definici nové prichozich. O Zactvo, které dohromady hovoii 26 jazyky, peCuje
asi 90 dospélych, z toho 50 vyucujicich. Ze zdkona maji déti s odliSnym matefskym jazykem
pravo na dvé hodiny vyuky tydné€ ve své mateisting, 1 proto se jeden ze Ctyt ¢lenli managementu
(ktefi mimochodem stejné jako v matefskych $kolach neuci) zabyva vyhradné imigranty. Ani
zde ale legislativni povinnost pro skoly neznamena netinosny tlak, ktery ¢asto vidame u nés
V podobé rlznych — Casto pfehnanych ¢i minimalné s praxi neslucitelnych, avSak tvrdé
vymahanych — norem. Naptiklad v ptfipadé déti pochézejicich z africkych zemi néckteré
kmenové jazyky nemaji ani Svédsky nazev, natoz aby Skola dokazala zajistit rodilého mluv¢iho.

Pfizna¢né vydésenou otazku Ceské pedagozky, co s tim tedy proboha délaji, komentovala
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zastupkyné teditele s Usmeévem: ,, Vsichni se snazime, abychom rodilého mluvciho zajistili vsem

detem, které ho potrebuji. Ale kdyz to nejde, tak se z toho nezbldznime. *“ Jak prosté...

Z:akladni $kola Skarpatorpsskolan

kde nas uvital zastupce feditele Micael Borssen a specialistka na vzdélavani déti s odliSnym
matefskym jazykem Atti Wallgren. Tato skola se sklada z predskolni tfidy a prvniho a druhého
stupné ve dvou, asi ptl kilometru od sebe vzdalenych budovach. Na prvnim stupni se uc¢i 270
déti, které hovoii 35 jazyky z téméf vSech svétadilli, zatim chybi jen Australie. Cizincti je zde
65 procent.

Protoze vzd&lavaci systém je ve Svédsku znaéné decentralizovany, zdsadni roli — jak jsme vid&li
uz v Katrineholmu — hraje komuna (postupné jsme se shodli na tom, ze jde o celky
pravdépodobné o velikosti a vyznamu nasich diivéjsich okresi, celkem je jich ve Svédsku 290).
Ve Stockholmu se samosprava rozhodla vybudovat tzv. Start centrum, jehoz existence
zasadnim zpisobem ulehila préaci s imigranty $koldm v hlavnim mésté. Bezprostiedné po
ptijezdu rodiny s détmi nebo osamélého teenagera jsou v tomto centru budouci Zaci a zakyné
stockholmskych skol podrobeni komplexni diagnostice fyzického i mentélniho stavu. Do §koly
pak dité prichazi s kompletni dokumentaci — prodélanych nemoci, vakcinace (ktera je v ptipad¢
potfeby hned ve Start centru doplnéna), kognitivnich schopnosti, absolvovaného vzdélani a
urovni znalosti ve v8ech jazycich, kterymi dité vladne, 1 v odbornych pfedmétech.

Skolu si vybiraji rodi¢e ze tfech moznosti, které uréi Start centrum a §kola nasledné dité musi
pfijmout. Timto zpisobem se Stockholm snazi branit segregaci a imigrantské rodiny
rozmistovat pokud mozno rovnomeérné. Piesto v ramci mésta existuji ,,§védské a ,,cizinecké™
Skoly/zony — Vv podstaté se da fici, Ze Cisté Svédské Skoly 1ze nalézt vlastné jen v uplném centru
Stockholmu, kde vzhledem Kk tragickému nedostatku a drahoté bydleni de facto nemohou
imigranti nalézt ubytovani. Naopak na vzdalenych predméstich patiicich spiSe k Sirsi
stockholmské aglomeraci je mozné naji Skoly, které navstévuji vyhradné déti cizincu.
Skarpatorpsskolan se nalézd nékde uprostied — v Sir§im centru Stockholmu, a tomu odpovida i
slozeni Zactva.

V této Skole neexistuji ptipravné tfidy, jak jsme je videli v Katrineholmu, maji zde vSak velmi
propracovanou metodiku prace s détmi s odliSnym matefskym jazykem a opravdu neskute¢né
mnoZzstvi u€ebnic §védstiny pro cizince ve vSech v€kovych 1 znalostnich Grovnich, bilingvni
knihy v mnoha jazycich rizného obsahového zaméfeni, iPady s rozsahlymi obrazkovymi

slovniky pro kazdé dit¢ a mnoho cizojazy¢nych asistentd. Nov€ pfichozi déti maji hodiny
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Svédstiny pro cizince navic ve skupinach do osmi zakl. Také zde dostavaji zvlastni ptispévek
na déti s odliSnym matefskym jazykem, s nimz si hospodafi podle svého uvazeni (takze kdyz
je potieba, klidn€ jej pouziji na tlumoceni rodi¢ovské schizky).

Naslech jsme absolvovali ve 3.B, jejiZ osazenstvo tiidu Macha a Sebestové nepiipominalo ani
z dalky: 21 déti zde vzdélava ucitelka pavodem z Mad’arska, Zijici ve Svédsku 35 let, jeji
asistentka pochazi z Iraku. Déti pochazeji z Ruska, Kurdistanu, Spanélska, Egypta, Libanonu,
Iraku, Polska, Irska, Svédska, Somalska, Gambie, Azerbajdzanu, Litvy, Eritrey, Ghany, Etiopie
a jeden chlapecek se narodil ve Stockholmu do ¢esko-slovenského manzelstvi. A ovSem —

abych nezapomnéla, Ctyti déti pochazeji ze Svédskych rodin.

Zikladni Skola Sodra

V listopadu 2018 vyjela do Svédska skupina vyudujicich druhého stupné prazskych zakladnich
skol Bitovska, Campanus, Simanovska, Cakovice a K Dolam. V Katrineholmu jsme nejprve
zamifili do zakladni Skoly Sodra — jde o zcela samotné stojici objekt druhého stupné, tedy 7. —
9. t¥idy. Dojala nas feditelka Susanna Olander Borg, ktera ve §kole na nasi podest vyvésila
ceskou vlajku — 1 fakt, Ze ji nemusela n¢kde shanét, protoze Skola disponuje Sirokym arzendlem
vlajek zemi, z nichZz pochézeji jeji zaci, svéd¢i o tom, jak bézné je multikulturni sloZeni
Svédskych skol. Susanna se cilené snazi pfijimat vyucujici s odliSnou narodnosti ¢i matetstinou
— jeji snovou (ne vsak neuskutecnitelnou) vizi je pedagogicky sbor, ktery bude zrcadlit
narodnosti sloZeni ve tfidach. Nebude to jednoduché — déti zde hovoti celkem 53 jazyky.
Kazdé treti dité v této Skole se jako prvni ucilo jiny jazyk nez §védstinu. Na druhém stupni zde
misto pfipravnych tfid vyuZivaji sluZeb zafizeni, které nese nazev Bryggan, coz Svédsky
znamena Most. Toto zafizeni skutecné predstavuje most mezi pfedchozim a Svédskym
vzdélavacim, spoleCenskym a kulturnim systémem nové pfichoziho ditéte. O praci Bryggan
pozdéji — a také v piispévku jeho specialni pedagozky Paulin Palm.

Na Bryggan pak navazuje skupina, jiz vede ucitel pivodem z Irdaku Mohammad a ktera
bezpecny piechod ditéte do nové Skoly dokonc¢i. Mohammad umi kurdsky a arabsky a rozumi
somalsky, proto se stara také o komunikaci s rodi¢i déti ze zemi, Vv nichz se hovoti uvedenymi
jazyky. Mohammadova prace spociva v uvedeni novacka do pravidel a systému zdejsi skoly i
spolec¢nosti — napiiklad i za pomoci policejnich preventistl nebo prostfednictvim navstévy
Katrineholmského kuryru, kde se déti z africkych a arabskych zemi seznamuji s tim, jako roli
hraji v demokratickych zemich meédia. Pro fadu z nich jsou to zélezitosti naprosto odlisné od

jejich dosavadnich Zivotnich zkuSenosti. Nékdo vSe pochopi za dva dny, jiny za dva tydny — to
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je ale maximalni Cas, ktery s Mohammadem a dal$imi Cerstvé ptichozimi kolegy stravi. Dal uz
pokracuje v bézné ttide.

Za zéasadni, pfedevsim v pubertdlnim véku, povazuje Mohammad najit cokoli, v ¢em dany
teenager mize vyniknout, a podpofit jeho motivaci k integraci. Integrovat se totiz déti museji
chtit. Mohammad v této souvislosti pouzil trefné iracké ptislovi: ,, Miizete koné privést k vode,
ale nemiizete se za néj napit.” Hlavni rozdil mezi §védskym skolstvim a vzdélavacim systémem
Vv Irdku podle Mohammada spocivd v tom, ze dité neni hlavnim vinikem svého ptipadného
neuspéchu — zatimco v Irdku je ve tiid¢ 35 déti, z nichz 30 vyuku zvlada a s péti zbylymi se
nalepka netsp&$nych tdhne celou vzdélavaci drahou, ve Svédsku hledd vyudujici chybu vzdy
nejprve u sebe. Mohammadovi svéfenci ¢asto pochazeji ze zemi, kde Zaci bezvyhradné ucitele
poslouchaji a ¥idi se jeho pokyny, takZe ve Svédsku se krom& mnoha jinych véci musi udit také
samostatnému piistupu a zodpovédnosti za vlastni vzdélani.

Skolou nas provazel Torgny Jeppson, ktery nas ohromil znalosti &eskych slov a frazi (v Cesku
soutézil v orientaénim be&hu, takze jeho ceské slovni zasoba nés nejednou rozesmala). Slozeni
své tiidy 1 zakladni aspekty svého piistupu vam Torgny piedstavi ve svém prispévku. Zde jen
prozradim, co Torgny taktné zamléel — V jeho tiidé byl do letosniho Cervna (8lo o devataky)
také nevidomy Oliver, kvili némuz se Torgny naucil ¢ist Braillovo pismo. ProtoZe ale sdm vidji,
byl v tomto smyslu vlastné¢ smyslové hendikepovan — jeho polstaiky prsti prosté nejsou tak
citlivé, jako ty Oliverovy. Naucil se tedy ,,¢ist* jednotlivé kddové miizky o¢ima a posléze byl
schopen v tomto systému napiiklad opravovat Oliverovy prace — obdivuhodny vykon svéd¢ici
o tom, ze ucitel/ka, ktery/a chce, se pro své zaky nauci cokoli.

Zatimco na prvnim stupni se déti s odliSnosti svych spoluzékli a spoluzacek szivaji pomérné
snadno, zvlast' vtak od zaklad multikulturnim prostiedi jako ve Svédsku, na druhém
stupni interkulturni stéety nejsou vyjimkou. Torgny s jinakosti a hodnotou kazdého ¢lovéka bez

ohledu na jeho ptivod pracuje kazdy den, i proto se problémy nestupiiuji.

Centrum Bryggan

Jak jiz bylo zminéno, katrineholmska samosprava vybudovala pro nové ptichozi déti ve v€ku
od sedmi do Sestnacti let centrum, které ma usnadnit jak integraci téchto déti, tak zacatek jejich
vzdélavani v katrineholmskych Skolach. Centrum ma dva hlavni tkoly: zjisti, co déti znaji a
um¢ji ze zemé& svého piivodu, a ukdzat jim, co je Svédska skola a jak funguje Svédsky systém.
Hodné se zde proto mluvi o tom, jak to vypadalo v domovské zemi, a co funguje podobné a co
naopak odli§né ve Svédsku. Déti sem dochézeji maximalng osm tydnil, poté jsou zafazeny do

jedné z katrineholmskych $kol.
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Zdejsi specidlni pedagozky postupuji podle jednotné metodiky stanovené ministerstvem
Skolstvi. Pfi prvnim rozhovoru, ktery probihd za pfitomnosti rodicl, se zjistuje jazykova
vybavenost ditéte a podoba jejich dosavadniho vzdélavani. Dalsi dva rozhovory se vedou bez
pritomnosti rodict a jde de facto o zjisténi dovednosti ditéte v jazykové oblasti a matematice.
Vsechny tfi rozhovory jsou tlumoceny (nejcastéji jde o kurdStinu, arabStinu, somalStinu a
romstinu). Na tomto zaklad¢ pak vznika rozhodnuti, do které Skoly a jaké tfidy bude dité
zafazeno. Podle Paulin Palm, kterd nés s ¢innosti Bryggan seznamila, spoc¢iva hlavni vyhoda
tohoto systému ve zkuSenosti téch, kdo rozhovory vedou. Sama uz zpovidala spoustu déti, a tak
dobte vi, jak a na co se zeptat ditéte, které pochazi z urcité zemé, mimo jiné proto, ze ma
srovnani, které béznym ucitelkdm mize chybét.

Po dobu osmi tydnii pied zafazenim zéka do Skoly se zde uéi Svédstina, matematika, angli¢tina
a télocvik, jehoZ soucasti je povinna vyuka plavani, hudebni vychova a exkurze (naptiklad do
jiz zminénych katrineholmskych novin, nebo do recyklaéni stanice, protoze povédomi fady

ptichozich déti o potiebé ochrany zivotniho prostfedi byva velmi nizké).

Zakladni Skola Skarpnick

Jeden z vyraznych rozdilti mezi §védskym a ¢eskym vzdélavacim systémem spociva v tom, ze
coby navstévnici, ale ani coby rodice, nepoznate rozdil mezi veiejnou a soukromou skolou.
Soukromou skolu jsme v listopadu navstivili na stockholmském predmésti Segelflygaren. Stat
dotuje stejnou ¢astkou na zéka vSechny Skoly, rovné podminky jsou i v piiplatcich, tudiz se
v soukromych Skolach neplati Skolné a Zddné zasadni rozdily nejsou ani ve vyuce. Financovani
stockholmskych Skol ndm ptiblizil zastupce feditele Fredrik. Ve Svédském hlavnim mésté je
170 zékladnich a 20 sttednich §kol s celkovym rozpoctem dvé miliardy eur. Tento balik se mezi
Skoly rozde€luje (bez ohledu na to, zda jde o Skoly vefejné nebo soukromé) podle sedmi kritérii,
Z nichz nejdulezitejsi jsou tri:

e nejvyssi dosazené vzdélani rodi¢t — ¢im vzdélané€jsi maji déti v dané lokalité rodice,
tim mén¢ penéz do zdejsi Skoly jde, stat se tak snazi vyrovnavat spolecenské rozdily,
pricemz predpoklada, Zze rodiny stfedoskolsky a vysokoskolsky vzdélanych rodict
znamenaji pro déti podnétnéjsi prostiedi

e pocet déti s odliSnym matetskym jazykem

e pocet neuplnych rodin.

V této Skole studuje 370 déti, které hovoii tiiceti jazyky. Témeét osmdesat procent zakli ma jinou
mateiStinu neZ SvédStinu nebo jsou bilingvni. Podle Fredrika je vzdélavani déti s odlisSnym
matefskym jazykem sice naro¢né, ale vzhledem k dulezitosti tohoto kritéria predstavuje jeden
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z vyznamnych finan¢nich benefitl, takze nékteré stockholmské Skoly o déti imigranth takika
soutézi. Tato slova u nékterych pedagozek pii vzpomince na Ceskou realitu, v niZ si Casto
naprostou vétSinu pomiicek a metodik museji pracné ziskavat samy bez jakékoli (natoz

finan¢ni) podpory, vyvolala ismév na rtech.

Gymnazium Katrineholm

V bieznu 2019 vyjela na stdz posledni skupina z prazskych stfednich Skol — Gymnazia
Ptipotoc¢ni, Stfedni pramyslové skoly v Betlémské ulici, Stfedni priimyslové skoly na Proseku,
Akademie femesel na Zeleném pruhu, Stiedni pramyslové Skoly dopravni a Stfedni Skoly
obchodni. V Katrineholmu jsme navstivili mistni gymnéazium, kde studuje celkem 1 200
teenagert, z toho 176 v sekci pro nové prichozi. Zdejsi pedagozky okouzlila ¢eska praxe
znamkovani chovani (zjevné by alespoii néjakou motivaci studujicich v tomto smyslu uvitaly),
nevolnost jim naopak pfivodila informace, Ze v ¢eskych Skolach je bohuzel stale bézné, Ze se
jednoho dne v lavici objevi divka ¢i chlapec, ktefi neuméji slovo Cesky, a je na vyucujicich, jak
Si s tim poradi.

Soucasti této stfedni Skoly je specialni gymnazium pro déti s mentalnim postizenim, kde se dva
ucitelé a dvé ucitelky staraji o devét déti, pfevazné s poruchou autistického spektra nebo
Downovym syndromem. Pravé zde jsme vidéli, ze Svédska praxe, V niz se pod jednou stiechou
vzdélavaji vSechny déti z dané lokality, skuteéné funguje. V jedné budové se vzdélavaji
teenagefi s mentalnim postiZzenim, které se jejich vyucujici snazi predevs§im ptipravit na béZzny
zivot, u¢ni a ucnice riznych prakticky zaméfenych obort, studenti a studentky zdravotnického
¢i ekonomického lycea 1 gymnazia piipravujiciho na studium vysoké skoly. Co lze, absolvuji
spolu — napfiklad projektové dny, kdo to zvlada, chodi i do bézné Skolni jidelny. Vse se
pfizplsobuje individualnim potiebam kazdého ditéte, kterym se vychdzi vsttic, zaroven jsou
ale vSichni vedeni k pospolitosti a vzajemnosti. Zjevné neni nutné tlacit za kazdou cenu na
vzdélavani vSech v hlavnim vzd€lavacim proudu, mozna staci jen reflektovat opravdové
potieby déti a snazit se jim vyjit vstfic.

V Katrineholmu jsme také navstivili centrum, v némz maji studujici stfednich $kol moznost
vyzkouset si béhem prazdninovych mésict podnikani. Projekt cili pfedev§im na teenagery, jimz
to ve Skole zrovna nejde, mezi néz patii i fada déti z imigrantskych rodin, a které po skonceni
sttedoSkolského studia mifi na pracovni Ufad, ptipadné do Sedé¢ ekonomiky. Kazdé prazdniny
mohou na zakladé podnikatelského planu, ktery si obhaji pfed komisi sloZzenou z donorq, tii

meésice podnikat. Do za¢atkli dostanou dva tisice Svédskych korun a komplexni kurz pro
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zacCinajici podnikatele. Veskery vydelek do dvaceti tisic $védskych korun nemusi danit, najdou
se ale i tact, ktefi si vyd¢laji vice, a ti uz dané zaplatit musi.

Ve vysledku jde ale ptedevsim o to, aby stfedoskoléci, ktefi nejsou zrovna studijni typy a ani
Vv rodin€ nedostavaji ty spravné podnéty, zjistili, ze pracovat a odvadét dan€ se vyplati. Prave
détem cizinct, kterym se nedaii dohnat jazykové a studijni manko, to ¢asto podnikatelsky mysli
a kdyz si préci ,,na sebe” mohou vyzkouset uz béhem stedni skoly, vytvofti si klientelu, takze
po skonceni studia maji kde navazat. Stejny projekt aktualné bézi ve dvou stech z celkovych

290 svédskych komun.

Gymnazium Kirrtorps

Nase posledni kroky v rdmci projektu Odlisnost inspiruje — zahranicni staze vedly do gymnazia
Karrtorps ve Stockholmu, kde studuji ¢tyfi stovky mladych lidi, o které se stara 65 dospélych.
Také zde jsme pod jednou stfechou nasli humanitni, pfirodovédnou 1 technickou sekei, a také
¢ast pro nové prichozi, kterych je zde vice nez ¢tvrtina. Mezi studenty je fada téch, ktefi maji
kognitivni potize nebo problémy s koncentraci, ale i mnoho vynikajicich studentti, ktefi
jednoznaéné mifi na §védské univerzity. I proto pedagogicky sbor cilené a systematicky pracuje
S tématem lidskych prav a odlisnosti.

V této Skole jsme meéli moznost zaznamenat, jak se ve Svédské spolecnosti v poslednich
mésicich méni pfistup k imigrantim. Mezi zdejSimi studenty je totiz i fada téch, ktefi pfisli do
dostavaji pouze roc¢ni povoleni k pobytu, o jehoZ obnovu museji kazdy rok Zzadat. Protoze pfi
vytizovani stiznosti hraji roli i $kolni vysledky, mizeme tento tlak vnimat jako jednu z forem
motivace, stejné jako fakt, Ze povinnosti absolventl s povolenim k pobytu je najit si praci do
Sesti mé&sicli od ukonceni studia.

Dospéli, ktefi s témito studenty pracuji, uz je ale nevnimaji jako neznamé Zadatele o povoleni
k pobytu. Znaji je i jejich zivotni ptibehy, jejich smutky a radosti, které jim nejsou lhostejné, a
tak nejveétsimi kritiky stale tvrdSiho pfistupu k imigrantim vcetné téch mladistvych na tomto
gymnaziu patfili prav€ vyucujici. N&kterym ze studentl totiZ povoleni k pobytu prodlouZeno
neni, a tak jsou deportovani ze zemé¢. Cilem kritiky pedagogického sboru pfitom neni samotné
zptisnéni podminek, protoZe ale jednotlivé studenty dobfe znaji, maji pocit, Ze rozhodovani o

jejich zadostech neni systematické, ale spiSe ndhodné.

Jsem opravdu velmi rada, Ze jsme diky podpote donori mohli pohostinnost nasim Svédskym

pratelim oplatit a pozvat je do Ceské republiky. Je to dobfe i proto, Ze §védska metodika prace
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s détmi s nedostatecnou nebo nulovou znalosti vyucovaciho jazyka je skutecné¢ dopodrobna
propracovana a ovéiend dlouholetou praxi, a my ji nyni mizeme sdilet i s dal$imi ¢eskymi
pedagogickymi pracovniky a pracovnicemi, kteif do Svédska vyjet nemohli.

Na nasledujicich strankach najdete reflexe Uc€astnic a ucastnikd stazi v Katrineholmu a
Stockholmu a vSechny piispévky z mezinarodni pedagogické konference Vzdélavame déti
S odlisnym materskym jazykem, ktera jsme zorganizovali ve dnech 5. a 6. fijna 2019 v Praze.
Krom¢ zkuSenosti §védskych kolegti a kolegyn hovotily na konferenci o praci s cizinci
Vv Ceskych podminkach také feditelka Zakladni Skoly Ohradni Eva Smazikova a zastupkyné
feditele Zakladni $koly Vybiralova Iveta Rezni¢kova. Nabidku sluzeb v oblasti péée o déti
s odliSnym matetskym jazykem, kterd se posledni dobou citelné¢ rozsituje, predstavila Jana
Novékova z Nérodniho institutu pro dalsi vzdélavani a zakladni metodicky vhled poskytla
hlavni metodicka Asociace ucitelli ¢estiny jako ciziho jazyka Dana Havlikova. Vétim, Ze v této
podobé publikace mize pomoci vSem, kdo maji v pedagogické péci dité, jez neovlada Cesky

jazyk — a presné to bylo nasim cilem.

November 2016. Two months ago, the Czech Education Law started obliging Czech schools to
practice ,,joint education* (which is a Czech way to say ,,inclusive education*) and we started
the Prague Operation Programme-funded project called Difference is inspiring — encouraging
teachers to practise inclusion in education. Since we had been in touch with teachers for quite
some time, we knew that a lot of people that form part of the Czech education system are not
ready for inclusion. Many of them didn’t even know what the 1st of September 2016 would
bring. That was the reason we decided to create a space that would connect those who needed
counselling on joint education and those who could provide it. Within 2 years we provided 115
people with 25 all-day and 10 half-day courses, as well as continuous counselling.

In the meantime, the project appeal we made together with the Prague Operation Programme
was approved. This meant that we were able to carry out the project Difference is Inspiring Il —
study visits and organise study visits in foreign schools for over 50 people who had previously
participated in our project. It was clear from the very beginning that we were going to visit
Scandinavia as it’s a region which is known to be very experienced in inclusive education. We
chose Sweden for two reasons. First of all, the country has been open to immigration for over
50 years, meaning that over a quarter of Swedish population is formed by foreigners. And since
Sweden became the number two target after Germany during the European migrant crisis of

2015, many pupils in Swedish schools are not native Swedish speakers.
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Second of all, the Swedish education system is very similar to the Czech one. Although there’s
a clear tendency to follow the Icelandic or Nowegian model (that is, having as many children
go to regular classes as possible), special education has always been an important part of the
Czech system. Just like in Sweden, although there’s an effort to connect ,,normal* children with
the children who have special needs (for example, by putting all classes in one building).

It was our intention to give Czech teachers a taste of how the Swedish system deals with the
large amount of children that cannot be given classes without using special education methods,
to enable them to ask any questions, compare the Czech approach to the Swedish one and to
possibly draw some inspiration from it. We reached our goal mainly thanks to our two Swedish
co-workers, who not only are completely fluent in Swedish, but also dispose of a net of contacts
in Swedish schools.

Jarmila Kocourkova and Eva Zakrzewski, two Czech teachers who have been living in
Stockholm and Katrineholm for many years, managed to give our teachers an inside look at the
Swedish education. Restlessly and flawlessly, they translated our inquiring and often
complicated questions, all while keeping a smile on their faces. Their professionalism and
personal experience with raising chlidren in a foreign environment all proved incredibly
valuable for our project (Jarmila writes more about her life story in her entry). Thanks to them,
we were received in Katrineholm and Stockholm, and the warmth our hosts welcomed us with
completely denied the idea of the ,,northern coldness* that we had had. Therefore, it is these
two amazing ladies that I owe most to.

I am also very grateful to all the Swedish teachers who allowed us to watch their classes,
answered our prying questions, shared their experience and treated us to fika — the Swedish
coftfee break that includes a sweet bite and a chat. Special thanks go to Tine Hallberg, who
organised visits in various Katrineholm schools and was a very kind, funny and attentive guide

to us.

The Nyhem pre-school

In April 2018, we visited Sweden for the first time. First we went to Nyhem, a pre-school of 55
children and 5 teachers (plus several assistants). It was a ,,preparatory school®, so all children
were 6 or 7 years of age. The preparatory school is a Swedish way of creating an interstage
between pre-school and elementary school. It’s only been obligatory since last year, but even
before that it had been attended by almost all children, and it combines play and teaching so
that children are prepared to enter elementary school. There’s 10-12 children per class. We

visited the class of the headmistress Bettan Melvinsson (who kindly attended us), where eleven
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chlidren sang their favourite song to us. Together, these children could speak seven languages
(Swedish, Somali, Arabian, Romani, Lithuania, Spanish and Finnish).

Katrineholm and its surroundings have about 30.000 citizens. Just like in Stockholm, you see
foreigners everywhere. Several years ago, a ghetto was created around Nyhem, as the majority
of immigrants were placed in the old houses close to the school. This made the number of
foreign pupils in Nyhem rise up to 95%. The council dissolved the ghetto by demolishing the
houses (after having deemed them unfit for inhabitation) and placing the people evenly all
around Katrineholm. This way, the percentage of foreigners became uniform in all Katrineholm
schools. When we were there, foreigners formed around 50-60% of pupils in all the schools we
visited. Obviously this process did raise a few eyebrows, but I dare say that the majority of
Katrineholm is happy with the results.

The classes differed greatly from the ones Czech teachers work with. Many brown and black
little faces, girls in hijabs and a lot less blond heads than we had expected to see in a Swedish
class. Regardless of all this, all classes had an air of mutual understanding and cooperation.
There was no forced togetherness. The system simply supported everyone.

However, the most shocking thing that the teachers from Prague (who teach at the Duha,
Némcickd, Barrandov II and Ov¢i Héjek pre-schools) saw was the children’s stay outside.
Swedish children were naturally resilient and they’d go outside in any weather (and the weather
we experienced was raining at 6°C). As soon as the door opened, the kids sprung all over the
Nyhem schools grounds (which are not surrounded by a fence) and they would play in the
nature with virtually no supervision. We were especially amazed when we saw kids walk on a
wet log to get from one high rock to another in their rubber boots or eat their snacks without
having to go wash their hands. In Sweden, children are brought up to be independent and
responsible for their actions.

It turned out in the following discussion that everything that the Czech law enforces with
binding regulations and monitors with strict inspections is provided for by recommendation by
the Swedish law. The Swedish legislation simply believes that everybody will do their job well.
For example, this concerns the number of teachers and children in a class.

The Czech teachers were also amazed by the confidence that the system has in the teachers. As
we were leaving, the Swedish teacher stayed with us a bit longer, and her assistant took the kids
out by herself so that we could finish talking in peace. And when we asked about children’s
injuries and the parents‘ reactions, it was apparent that the Swedish didn’t really understand
why should they fear the parents. You will learn more about the work of Tine Hallberg from the

Nyhem pre-school on the following pages.
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The Katrineholm Counselling Center

Next we went on to the Katrineholm Elevshélsa (pupil’s health) center, which is an institution
similar to our pedagogical and psychological counselling centers. The goal of the psychologists
and special pedagogues who work there is to identify and solve any problem, ideally until the
child reaches the age of nine. The mechanism is similar to ours: the parents have to approve
any treatment the child is to be subjected to. The efficiency of these centers is increased by the
fact that the counsellors do the majority of their job right in the schools. Just like in our country,
there‘s a lack of workforce, meaning that each counsellor has about 60 children to take care of
— this extends the time in which examination and assessment is carried out up to 3 years.
There’s 3 options parents can choose from:

e The child stays in a regular class even though he or she has a problem. This option is
usually chosen by parents who find it hard to accept the handicap of their child right
after it is identified. In this case the child receives 5 hours a week of individual support
classes.

e The child stays in a regular class but follows a special curriculum. This can be applied
in the less severe cases. If the child has serious problems, the differences betwen him or
her and the rest of the class become more and more apparent until it’s almost impossible
for the child to remain in that class and be happy.

e The child goes to a special class or school. This is usually very beneficial for the child,
as there’s around 25 children in a regular class but only 5 in a special class, resulting in
a highly individual approach.

Many parents first choose option 1 or 2, then realise that their child is unhappy and not doing
well, then proceed to choose option 3. They’re usually extremely happy with the result. It should
be noted that all special classes and schools are only a special section of the school, meaning
that all classes take place in one building and the children spend as much time together as
possible. Also, special classes only exist in elementary schools and pre-school education is the
same for everybody.

I appreciated the openness of the Swedish counsellors we talked with very much. The Swedish
approach which puts great emphasis on equality does have one fault: there isn’t really any
special treatment for gifted children. Children with special talents only visit the counselling
center when they have serious problems with the class collective or when they suffer from a
behaviour disorder. The Elevshilsa counsellors admitted that the Swedish education system

fails the gifted as the joint education makes individual support of talented children almost
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impossible. And although we know that the Czech system is very flawed, we think that this is

a field where our Swedish colleagues might actually draw inspiration from us.

The Segelflygaren pre-school

In Stockholm, we visited one of the six pre-schools situated in the Segelflygaren suburbs, which
is a 20-minute metro ride away from the city center.

This pre-school has 2 sections: one for 1 to 3-year-olds (which consists of 14 children who are
being taken care of by one teacher and two nurses) and one for 3 to 6-year-olds (38 children
and 6 teachers). It was in this pre-school where we had a very interesting debate about financing
and personnel management of pre-schools.

There’s 6 pre-schools in the Segelflygaren district managed by 6 headmistresses (who of course
don’t give classes). Apart from that, there’s a management team consisting of a headmistress,
a deputy headmistress for every pre-school and two methodologists. This team takes care of the
organization, funding and methodology of education. It’s very neccessary: there’s 250 children
attending these pre-schools, and in total, these children speak 70 languages.

The pre-school we visited has 54 children, out of which 5 have been born in Sweden to Swedish
parents. Others come either from a foreign family or are bilingual (one parent is Swedish, the
other comes from a different country). Just in 2017, the school received an additional allowance
of 1,2 million Swedish krona. At first, we were amazed at how much of a budget did such a
small pre-school have — then we were told that this was really just the extra money for taking

care of children who were not native speakers of Swedish. We were speechless.

The Nyhem primary school

In May and September 2018, two groups of primary school teachers visited Sweden. The
teachers work at the Ohradni, Litvinovskd, Vybiralova, Bild, Klausova, Hord¢kova, Brana
jazykt, Katetfinky, NebuSice and Korunovacni schools in Prague. Swedish schools usually keep
first school and lower secondary school separated in different buildings, unlike Czech schools
where both sections of primary education are situated in the same building. Apart from that,
sixth grade forms part of first school in Sweden. At Nyhem, we visited Rune Engstom’s class
6A. There were 29 children, out of which 9 studied Swedish as a second language (3 from Syria,
4 from Somalia, 1 from Eritrea and 1 was of Romani descent). Then there were 3 children that
were bilingual (whose ,,foreign® parents were from Turkey, Croatia and Thailand). Rune

informs you about his work in detail in his entry.
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We also visited a preparatory class for children with no knowledge of Swedish. We thought
that the way foreigners were being prepared for classes in Swedish was absolutely brilliant. The
teacher, Monica, worked with 13 children whose age varied from 10 to 14 and who were placed
into 4th, 5th or 6th grade (apart from that, there’s also a preparatory class for children that were
placed into 1st, 2nd or 3rd grade). In Sweden, immigrants are called the newly arrived. This
term is used for children who have spent less than 4 years in Sweden. These children are placed
into a regular class and they attend all classes that don’t require any knowledge of Swedish —
P.E., Arts, Crafts etc. They spend the rest of their school time in the preparatory class. Here,
they study Swedish language and culture from 8.30 AM to 2.00 PM.

Thanks to Monica’s professionalism and enthusiasm, some children absorb Swedish within
weeks. Some take a bit longer, but 18 months is the limit. This approach doesn’t allow you to
place the child in a class with children who are more than 1 year younger than the newly arrived,
which is in harmony with many studies that prove that placing a foreign child into groups that
are much younger than him/her is counter-productive. In the schools we visited, the emphasis
put on learning Swedish was tangible. For example, the majority of schools forbade foreign
children to speak their native language, and we witnessed that this rule was reinforced strictly
and consistently.

During our first visit in May 2018, Monica’s class only consisted of children of Somali and
Syrian descent. Therefore, Monica had two native assistants: a Somali boy only a few years
older than his pupils, and a Syrian woman. The engagement of adult immigrants proves to be
highly effective: first of all, it gives the children who are adapting to a foreign environment a
lot of encouragement, and second of all, it’s a job opportunity for young immigrants who would
otherwise have difficulty looking for a job without language skills. This way, the school
integrates not only children but also adults.

Upon seeing all the multi-coloured hijabs, we couldn’t help but ask about cultural conflicts.
Our spring visit in 2018 took place during the Ramadan month. Technically, the observances
don’t apply to children. However, at Nyhem many children observe the holiday, and as the fast
lasts from dusk till dawn, the children may have to be without food or drink for up to 19 hours
due to Swedish climate. Swedish teachers react to any signs of physical or psychological
discomfort and they immediately call the parents whenever they feel that observing Ramadan
might harm the child’s health.

As for cultural conflicts between children, the school works on the social climate
systematically. There’s no grading for behaviour (unlike in the Czech Republic) but equality of

all children is pushed and promoted relentlessly. Nobody is better or worse because of the
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colour of their skin ort he country they were born in. Everyone (the teachers included) is on the
same boat. They’re all partners in the learning process. In Katrineholm, we were admiring the
rest space (furnished with a kitchen) that was available both for the children and the teachers.
Teachers frequently eat their lunch with the children: if it wasn’t for the obvious physical
differences, we might have not been able to tell who’s the teacher and who’s the pupil. The
language between children and adults is informal, which is also something that contributes to
the friendly atmosphere of the school.

We found the way the staff determines and organizes the assistans‘ schedules very effective.
The tasks are settled on daily and weekly staff meetings and the assistents move from one class
to another based on the the teachers* and children’s needs. Therefore, all doors tend to be open,
and adults enter and exit classrooms without disturbing anybody. The classes are really time
periods with no given norm regarding their duration or contents. There’s no school bell — the
teachers end the classes either after they’ve said all they had to say or when they see the children
are becoming distracted and need a break. The duration of the break is also individual. Sweden
brings the famous mantra of Czech teachers ,,I decide when the class ends* to a whole new
level.

The Nyhem school educates 470 children. 55% of them have a different native language than
Swedish, about 20% meet the definition of the newly arrived. 90 adults, out of which 50
teachers, take care of the children (who speak 26 languages altogether). The law grants the
children with a different mother tongue a right to 2 hours a week of class in their own language.
Therefore, one of the four members of the management (who do not give classes) deals solely
with immigrants. However, unlike the Czech law, the Swedish one doesn’t make unrealizable
rules that are incompatible with real life, and it certainly doesn’t push schools to their very
limits when reinforcing those rules. For example, Swedish doesn’t even have a name for the
African tribal languages spoken by some immigrants. Therefore, sometimes it’s impossible for
the school to find a native speaker who would teach a child in that language. When one of the
Czech teachers, horrified, asked our Swedish colleagues: ,,and what on Earth do you do when
that happens?*, the deputy headmistress smiled and said: ,, We try our best to provide every
child with a native teacher. But we don’t lose our minds when that turns out to be impossible. **

Elementary.

Skarpatorpsskolan primary school
In May, we visited the Skarpatorpsskolan school in a Stockholm suburbs called Segelflygaren.

We were attended by the deputy headmaster Micael Borssen and Atti Wallgren, who is a
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specialist on schooling children with a different mother tongue. This school consists of a pre-
school class, a first school and a lower-secondary school, all placed in two buildings that are
about 500 metres apart. 270 children who speak 35 languages from all continents except
Australia attend the first school section. 65% of the pupils are foreigners.

Since Sweden’s education system is very de-centralised, the commune (which is something like
a county and Sweden is divided into 290 of them) plays a very important role. Stockholm has
developed a ,,Start Centre* that has made working with immigrants significantly easier. Right
after a family with children or a lone teenager arrive to Stockholm, the future pupils are
subjected to a complex examination of their physical and mental condition. This way the child
enters the school equipped with full documentation on past deseases, vaccination (which is
completed right at the Start Centre), cognitive abilities, past education and language levels the
child is at.

The Start Centre gives parents 3 schools to choose from. The parents pick one and this school
is obliged to accept the child. This way, Stockholm fights segregation and tries to place
immigrant families proportionally all around the city. Still, there are ,,Swedish® and
,immigrant“ schools and districts. All-Swedish schools can really only be found in Stockholm’s
very centre, as it’s practically impossible for immigrants to live there due to the scarcity of
housing and the high prices. On the other side, you can find all-immigrant schools in the most
remote suburbs. Skarpatorpsskolan is somewhere between the two, and the diversity of the
pupils corresponds to that.

This school doesn’t have a preparatory class like the Katrineholm school. However, their
method of working with immigrant children is very well worked-out, and they have an immense
amount of textbooks of Swedish for foreigners for all ages and levels, bilingual books in many
languages and on many topics, iPads equipped with picture dictionaries for every child, and
many language assistants. The newly arrived children attend extra classes of Swedish for
foreigners in groups of 8 at most. The school also receives extra money for every foreign child,;
what they do with this money is up to them, so if they need to, they can even use it to hire an
interpreter for the parents‘ evening.

We sat in on the class 3B which consists of 21 children. The class teacher is from Hungary and
she’s been living in Sweden for the past 35 years. Her assistant comes from Iraq. The children
are from Russia, Kurdistan, Spain, Egypt, Libanon, Irag, Poland, Ireland, Sweden, Somalia,
Gambia, Azerbaijan, Lithuania, Eritrea, Ghana and Etiopia. One of the boys was born in

Stockholm to a Czech — Slovak couple. Oh, I almost forgot — there are 4 Swedish children, too.
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The Sodra primary school

In November 2018, a group of lower secondary school teachers from the Bitovska, Campanus,
Simanovsk4, Cakovice and K Doltim schools from Prague visited Sweden. In Katrineholm, we
first went to the Sodra school, or to be precise, to its lower secondary school section for 7th,
8th and 9th grade, which is placed in a separate building. The headmistress, Susanna Olander
Borg had the Czech flag raised in our honour, which moved us as well as the fact that she didn’t
really need to look for it because the school has a large collection of flags of all countries the
pupils come from. Susanna purposefully hires teachers with different nationalities. Her dream
is to have a teaching staff that will be as ethnically diverse as the pupils. This is not impossible,
but it’s not easy, either: the pupils of this school speak 53 languages altogether.

One in every three children at this school has a first language that is not Swedish. Instead of
preparatory classes, a device called Bryggan (bridge) is employed. Bryggan really does create
a bridge between the Swedish system and the child’s original set of educational, cultural and
social values. We will talk about how Bryggan works later on, and special pedagogue Paulin
Palm also talks about it in her entry.

After Bryggan, the child goes to a special group lead by Mohammad, a teacher who comes from
Irag. In this group, the safe transfer of the child into a new school is finished. Mohammad
speaks Kurdish and Arabian and understands Somali; therefore he takes care of communicating
with parents that come from the countries that speak these languages. Mohammad’s job is to
introduce the newcomer to the rules of both the school and the Swedish society. He does so
with the help of police prevention officers or the editorial staff of Katrineholm’s local
newspaper (the latter shows African children the role media play in a democratic society). For
many of these children, this is something completely different from anything they’ve known so
far. Some catch on within two days, some take two weeks (but that’s the maximum time they
can spend in Mohammed’s group). After that, the kids continue in a regular class.

Mohammad thinks that it’s especially important in teenagers to find something that each and
every one of them could excel in. This boosts their confidence and motivates them to do their
best. The thing is, the kids have to be willing to integrate — you can’t force them. When talking
about this, Mohammad used a very fitting Iraqi proverb: ,,You can bring the horse to the water
but you can’t force it to drink. “ Mohammad thinks that the biggest difference between Swedish
education system and the Iraqi one is that in Sweden, the child isn’t held accountable for failure.
In Iraq, there’s 35 children in a class: 30 pass the courses and the remaining 5 fail and spend
their school years with the ,Jloser” label. In Sweden, the teachers always self-reflect first.

Mohammad’s pupils often come from countries where the teachers has unlimited authority; this
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means that apart from other things, they have to learn to act indepentently and be responsible
for their own actions.

Torgny Jeppson was our guide through this school. He surprised us with his rich vocabulary of
Czech words and phrases (he competed in orienteering in the Czech Republic, so the words he
knew often made us laugh). Torgny will introduce you to both his class and his approach and
beliefs in his entry. | will only say what Torgny modestly stayed silent about: up until June,
there was a blind boy called Oliver in Torgny’s class, and Torgny learned Braille to help him.
However, in this area he was actually handicapped himself: since he can see, his fingers aren’t
as sensitive as Oliver’s, so he simply ,,read* the code and this way he could correct Oliver’s
exams. This to me is proof that teachers can do anything for their students — all they need is the
will to do so.

Usually, smaller children have no difficulty getting used to the differences of their peers
(especially in such a diverse environment as Sweden). On the other hand, in lower secondary
schools cultural conflicts are not exceptional. Torgny deals with these conflicts on a daily basis

and thanks to him, they don’t intensify.

The Bryggan Centre

As | mentioned eariler, Katrineholm created a centre that helps children aged 7 to 16 to integrate
and to start attending schools. The centre’s main tasks are: 1. find out what the children have
already learned in their countries of origin, 2. teach them how the Swedish school and the
Swedish society works. They talk about the children’s home countries a lot, discussing the
similarities and the differences between them. The maximum time a child can spend at the
centre is 8 weeks, then they’re sent to one of Katrineholm’s schools.

The pedagogues at the centre follow a methodology that was established by the Ministry of
Education. The first interview (during which the child’s language abilities and past education
is discussed) happens with the parents present. Then, two more interviews take place without
the presence of the parents. During these, the child’s language and math competence is assessed.
An interpreter assists all three interviews, the most common languages being Kurdish, Arabian,
Somali and the Romani language. Then a decision regarding which school and class the child
will be placed in is made based on these interviews. Paulin Palm (who introduced us to
Bryggan) thinks that the main advantage of this system is the fact that the interviewers are very
experienced. She herself has interviewed many children and she knows exactly what questions

to ask depending on the country the child comes from.
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During the 8 weeks at Bryggan, the children take classes of Swedish, Math, English and P.E.,
which includes obligatory swimming and music classes and school trips (to the aforementioned
Katrineholm local newspaper, for instance, or the recycling station, as the kids‘ awareness of

environmental protection tends to be almost non-existent.)

The Skarpnick primary school

One of the main differences between the Czech education system and the Swedish one is that
you can’t really tell a public school and a private school apart. We visited a private school
located in the Segelflygaren suburbs in November. The state gives the same amount of money
per pupil to all schools. The same applies to extra allowances. There’s no tuition and no major
differences in teaching methods. The deputy headmaster Fredrik explained to us how the
financing of schools in Stockholm works. There’s 170 primary and 20 secondary schools in
Stockholm. They have a budget of € 2.000.000.000. This money is distributed to the schools
based on 7 criteria, out of which the most important ones are the following:

e the parents® educational background. The more educated the parents tend to be, the less
money their location receives. This way the state intends to erase social differences,
assuming that parents who have a university diploma will stimulate their children more
than those who have received less education.

e the number of children whose native language is not Swedish.

e the number of single-parent families.

370 children who speak altogether 30 languages attend this school. Almost 80% of the pupils
have a different language as their mother tongue or are bilingual. According to Fredrik,
educating foreign children is difficult but constitutes significant financial help from the state,
meaning that headmasters in Stockholm almost fight each other to ,,get” immigrant children to
their schools. This made some of the Czech teachers laugh. In our country, they have to get the

vast majority of aids and tools without any help at all, let alone financial aid.

The Katrineholm secondary school

In March 2019, the last group consisting of Czech high school teachers (who teach at the
Gymnazium Piipotoéni, SPS v Betlémské ulici, SPS na Proseku, Akademie femesel na
Zeleném pruhu, SPS dopravni and SS obchodni schools) visited the Katrineholm secondary
school. 1.200 teenagers study there; 176 of them belong to the ,,newly arrived section. The
Katrineholm teachers liked the Czech system of grading behaviour (as they found it very

motivating and neccessary) but were shocked when we told them that in Czech schools it’s not
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uncommon for a new student who speaks no Czech to just suddenly appear in a regular class,
and that when this happens, the teacher is simply supposed to somehow deal with it.

There’s a special section of the school that’s dedicated to educating children with a mental
disability. Here, 4 teachers take care of 9 children (the majority of them is either autistic or has
Down syndrome). This is where we saw that educating all children under one roof really works.
Mentally disabled teenagers, apprentices of all professions, economy students, nurses-to-be and
students who prepare themselves for university — all in one building. They do together as many
things as possible: workshop days, for example. Those who are able to even eat at the school
canteen with everybody else. Everything is adapted to each child’s individual needs while
maintaining an atmosphere of solidarity and togetherness. It’s obvious that there‘s no need to
push or force anybody: all we need is to think about the children’s real needs and to try to satisfy
them.

While in Katrineholm, we also visited a centre that allows teenagers to try out conducting a
business during the summer months. The project aims at those who don’t do very well at school
(often, they’re immigrants® children) and go to the job centre (or become part of shadow
economy) right after secondary school. They can spend the three months of summer break
running a business: first, they create a plan and present and defend it in front of a jury of
sponsors. Then they receive 2.000 Swedish krona as a headstart, and they attend a beginners*
business course. They don’t have to tax any profit up to 20.000 Swedish krona. However, there
are students that make even more money than that, and they do have to pay taxes.

The goal is to show teenagers that are not good at studying or aren’t stimulated by their home
environment (or both) that it pays off to work hard and pay taxes. It’s often the immigrants®
children that (although they lag behind when it comes to language or study results) have a knack
for enterpreneurship. When they get the chance to try out running a business while still in high
school, they create a customer base for themselves and then they’re able to follow up once they

leave school. This project is currently running in 200 out of 290 Swedish communes.

The Karrtorps secondary school

Our last visit was headed to the Kérrtorps secondary school in Stockholm. 400 students attend
it and take classes from 65 teachers. There’s a humanist section, a science section and a
technological one, and then there’s also a section for the ,,newly arrived* (who take up a quarter
of the whole school). There’s many students who suffer from cognitives disorders and many
students who excel at everything and aim to go to university. This is also why the teaching staff

puts a lot of emphasis on human rights and on tolerating and respecting others.
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In Kérrtorps, we could see how the Swedish approach to immigration has changed in the past
years. There’s quite a lot of students that have come to Sweden without their parents. In the
past, these children would automatically receive a residency card. Nowadays, they only get a
one-year residency permit that they have to apply for every year, and the authorities pay
attention to school results when assessing their applications. We can consider this (as well as
the fact that they’re obliged to get a job within six months after leaving school) a way to
motivate the newly arrived.

But the adults who work with these children don’t see them as anonymous residency permit
applicants. They know their stories, their joys and their sorrows, and they care about them.
Hence it is the teachers at this school who criticize this stricter approach the most. Some
students‘ applications get denied and they’re deported from Sweden. What the teachers criticize
isn’t the tightening itself but the manner in which it’s carried out: they know their students
personally and they feel like the assessment of their applications is often random, rather than

systematic.

I’m very glad that the City Hall of Prague has enabled us to get even with our Swedish friends
and invite them to the Czech Republic. This way we can share the Swedish methodology on
working with children who have little or no knowledge of the language (which has been
elaborated to the smallest detail) to those Czech teachers who were unable to travel to Sweden.
On the following pages, you can find the participants* reflections on the trips to Katrineholm
and Stockholm, as well as all the speeches from Vzdélavame déti s odlisnym materskym jazykem
(,,educating children with a different mother tongue®), an international pedagogical conference
which took place on 5th and 6th of October 2019 in Prague. Eva Smazikova, the headmistress
of the Ohradni primary school, and Iveta Rezni¢kovd, the deputy headmistress of the
Vybiralova primary school, spoke about the topic of working with foreigners within Czech
conditions. Jana Novakova from the National Institute for Further Education introduced us to
working with children who have a different native language and to the Institute’s supply of
services (which has grown significantly in the recent years). Dana Havlikova, chief
methodologist of the Association of Teachers of Czech as a Second Language, familiarised us
with their key methodology. Last but not least, our Swedish colleagues spoke about their own
personal experience with teaching foreign children.

This publication will serve as a manual for Czech teachers; our main goal was to help anyone
who has trouble teaching a child that doesn’t know the Czech language, and I firmly believe

that this goal was achieved.
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SVEDSKE SKOLY OCIMA CESKYCH PEDAGOZEK A PEDAGOGU

prilezitost vycestovat na staz do jiné zeme EU a podrobné poznat predskolni vzdélavani. Tato
zkusenost byla jedinecnd a velmi inspirujici. Ve Svédsku maji jednoznacné lepsi persondlni
zajisténi predskolniho vzdelavani — pét az Sest déti na pedagozku. Déti jsou vedeny k pratelstvi,
volnosti, zdravému Zivotnimu stylu, zdroven vsak také k osobni zodpovédnosti. Skoly nejsou
sesnérovany nesmyslnymi predpisy a narizenimi. Resi zde také podobné problémy jako my,
zejména nedostatek kvalifikovanych pedagogickych pracovnikii ve Skolstvi. Cizincu je zde
opravdu hodné — miij pocit byl, Ze jejich narocné zaclenéni miize zpusobit méné casu na svédské
deti a také na deti s nadanim. Ma celkova reflexe po navratu — nase predskolni vzdélavani si ve
srovnani se svedskym nevede viibec Spatne.

Alena Slipkova, Materska Skola Némc¢icka v Praze 4

Moznost ziicastnit se staze povazuji za velky piinos pro miyj profesni rozvoj. Ve Svédsku je
v pristupu k cizinciim kladen diiraz na hodnoty, které spolecnost uzndva, a tyto hodnoty jsou
také vyzadovany, tudiz napr. muslimské divky mohou nosit hidzab, ale musi se chodit koupat s
i nejlépe prenositelnym do nasich podminek. UCcitelé jednaji s Zaky s respektem. V situaci, kdy
zak vyrusoval, ucitel k nemu prisel, vzal ho za rameno, jen se na néj podival a Zak utichl. To je
néeco, co bych rada predala kolegiim z nasi skoly. Ano, mame jiné financni i kulturni podminky,
nase politicka situace je bohuzel velmi odlisna, v nasi spolecnosti, na rozdil od té svédské, je
normdlni lhat, krast, podvadet a zapirat. Ale Svédska kultura neni té nasi prece tak vzdalend, je
to ani ne dvé hodiny cesty letadlem. Nastaveni $védského Skolstvi tedy hodnotim jako velmi
inspirativni, ale tézko dosazitelné v nasich podminkach. Coz ale neznamend, ze bychom nemeéli
o zménu usilovat, ba praveé naopatk.

Ve skole se ucitelé s zaky snazi mluvit kazdy den o tom, co je to demokracie, proc je dileZitd a
co znamend. Ze je o tom, Ze vetsina muze dosahnout toho, co by si predstavovala, ale
neznamend to, ze miizeme mit vSechno. Déti se dozvidaji o limitech, pravidlech a s tim i ruku v
ruce jdoucich pravech. Povazuji za dulezité budovat toto uvédomeni u zadkii jiz od malicka a
moc se mi toto nastaveni libi. Je to néco, co i nasi ucitelé s Zaky obcas rozebiraji, casto vSak
velmi okrajove, jelikoz na to prosté neni c¢as v nabitém programu Skolniho vyucovani.

Dalsim idedlem, ke kterému chceme a snazime se jako skola smérovat, je spoluprace mezi

rodinou a Skolou. V této oblasti vnimam jasna omezeni a rozdil mezi nasi a Svédskou kulturou.

30



Ze strany ceskych rodicit bohuzel v nekterych pripadech (casto tam, kde by to bylo nejvice
potreba) chybi ditvera ke skole, rodice nevidi problém na strané svého ditéte, ale prehazuji
veskerou odpovédnost na skolu, odmitaji nahlédnout, ze Zak ma problém a ze spolecné reseni v
ramci spoluprdce je ku prospéchu vsech.

Anna Michalkova, Zakladni §kola Simanovska v Praze 9

Dnes jsme odprezentovaly nase zkusenosti ze stize ve Svédsku v projektu Odlisnost inspiruje.
Prezentace probéehla pri celoskolni pracovni poradé a setkala se s nebyvalym zdajmem. Byla
ocenéna predevsim naSe autentickda osobni zkusenost. Kolegové a kolegyné meli nespocet
konkrétnich cilenych dotazii, na které jsme, pokud jsme vedely, rady odpovidaly, debata se
protahla. Srovnavani je vzdycky uzitecné a motivujici. Zrovna pracuji s rodinou alzirsko —
Spanélsko — francouzského pivodu, kterd v zari 2018 presidlila k nam do Cakovic, a je to pro
ni peklo. Rodina se neorientuje, velkd jazykova bariéra, rodice nepracuji, protoze jsou
nezaraditelni, urady s nimi komunikuji velmi obezretné, tj. s odklddanim, posilanim na jiné
urady, a cas kvapi, déti za ctyri mésice v nasi skole tapou, snazi se to tu jen ustat. To je moc
Spatné, tak jsem se rozhodla chodit na urady s nimi a ovérit si, co je Spatné a jak na to.
Rozhodné ale metodiku svédského Bryggan aplikovanou v CR nikde nenajdu — bohuZel.
Dékujeme za moznost stdze, moci si vSe osobné zazit a nacerpat dostatek inspirace.

Anna Roulova, Zakladni $kola Cakovice v Praze 9

Chtéla bych predevsim velmi podékovat za jedinecnou Sanci: propojeni informaci z prednasek
a seminari projektu Odlisnost inspiruje — podpora vyucujicich v aktivnim pristupu k inkluzi
S moznosti zazit praktickou ukdzku systému, kde s odlisnostmi vSeho druhu pracuji mnoho let,
maji obrovské zkuSenosti a znaji i FeSeni problémii, se kterymi se setkdvali v pocdatcich.

Vybér lokality byl vynikajici. Svédsko je zemé znamad svou vstiicnosti k potiebam socialné i
Jjinak znevyhodnénych. Jejich pristup k pristéhovalcum a velkorysy socialni systém je znam uz
z dob totality, kdy velka cast Cechii zde nasla sviij domov. Velmi piijemny a prinosny byl i vybér
nasich privodkyri, které Ziji po dlouhd desetileti ve Svédsku, vyborné znaji jazyk i kulturni
pozadi, a navic jsou schopné brilantniho prekladu do cestiny, coz zajistilo, Ze vsichni ucastnici
v§emu dobre rozumeéli a mohli se i doptavat bez jazykové bariéry.

Skola v Katrineholmu piisobila na mé az komunitnim dojmem, pedagogové nds bez problémi
pustili do svych hodin ¢i spise blokii, Zaky nase pritomnost nijak nerusila a dokdzali pracovat
zjevné zazitym zpusobem. V priitbéhu vyucovani jsem vnimala mnoho zajimavych prvkii, které

jsem po navratu zacala vyucujicim doporucovat. Napriklad spravedlivé vyvolavani pomoci
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losovani Spachtlicek se jmény, usporadani tridy, blokové vyucovani s prvky néekolika predmeétu
zdroven, zmény cCinnosti, pozice zaku, prace individualni, ve dvojicich, skupinova, zarazeni
diskuse, prace s pravidly, jejich tvorba a dodrzovani apod. Velmi jsem ocenila spontdanni
diskusni kruh po obédé, kdy si s nami sedli a pratelsky povidali ¢lenové vedeni, ucitelé i
vychovatelé, mluvili o svych zkuSenostech, pribézich a také se zajimali o systém Skolstvi v nasi
zemi. Nesmim zapomenout na zazitky z obou Skolnich jidelen — rovny pristup se uplatiuje i zde,
vSechny déti maji stravu zdarma, tudiz bez omezeni do jidelny chodi, je nastavena vysoka mira
samostatnosti v obsluze — k dispozici jsou samoobsluzné pulty s teplymi jidly nékolika druhii a
opravdu velké mnozstvi druhii salatii. Zaci jsou vedeni k tomu, aby si vybrali to, na co maji chut
a Vv takovém mnozstvi, aby nevraceli Zbytky — a tak se také déje. Pouzité nadobi sami tridi a
davaji do prepravniki jedoucich primo do mycky — coz zajisti minimalni personalni naroky, a
navic 10 deti vychovava.

Ve stockholmské Skole meé velmi zaujala trida, kde byli pouze ctyri zZdci se Svédstinou jako
materskym jazykem, presto ucitelka, sama cizinka, vie bez problémii zvlddala. Skolni druzina a
Jjeji rozmanity program a zaujeti vychovatelit pro svou prdci. Zajimavy, inspirativni a ziejmé
velmi potrebny moment je, Ze vychovatelé — pracovnici Skolni druZiny, jsou zapojeni i v ramci
vyucovani, slouzi jako asistenti zaku i pedagogii, ve tridé tedy zaroven miize pusobit hned
nekolik dospélych osob, a tim péci o specialni potreby mnoha zZaku zajistit. N obou Skoldch
dychal klid a pohoda, tlak na vykon a cas jsem viibec nepocitovala. Jediny problém, ktery sami
priznavali, je necitlivost viici nadanym détem, této odlisnosti se ve Svédsku Skolstvi nevénuje a
Jje na rodicich, zda chtéji své nadané dite néjakym zpiisobem rozvijet.

V obou navstivenych skoldach jsme se setkali s virelym prijetim a vstricnosti vuci nam — bylo
videt, ze pedagogiim i vedeni deéla radost, kdyz se mohou podélit o své zkusenosti. Bylo velmi
zajimavé videt i fungovani Skolni druziny, jidelny a dalsich oddéleni, slouzi mi jako inspirace
pro fungovani v nasi Skole. Staz v ramci projektu Odlisnost inspiruje || — zahranicni staze pro
mé byla neocenitelnou zkusenosti a inspiraci. |\nkluze jako takova je dobra myslenka, nékde
funguje a vyplati se timto smérem jit. Program byl vyborné sladény, vyvdizeny, organizace
perfektni, byl prostor i pro sdileni zkusenosti mezi uicastniky, se zietelem k aktudlnim potrebam.

Barbora Smidova, Zikladni $§kola Katefinky v Praze 12

V' porovnani se situaci u nas vidim zjevny rozdil v pristupu k zaclenéni Zakii s odlisnym
materskym jazykem jak ze strany nadrizenych organii, tak ze strany celé spolecnosti. Zatimco
my jako ucitelé se musime néjak vyporadat s Zakem s odlisnym materskym jazykem, ktery je bez

Jazykové (i jiné) pripravy zaclenén do tiidy, ve Svédsku je zcela zjevny zdjem nadiizenych
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organti o rychlé a efektivni zaclenéni s CO nejmensim poctem stresujicich situaci. Klade se duraz
na prakticnost, na potreby v bézném Zzivote, Zaci s odliSnym materskym jazykem nepocituji
Zadny problém, mohou se projevit svou praci, Sikovnosti.

Dana Vesela, Zakladni §kola Campanus v Praze 4

Navstivit Svédsko a mit moznost nahlédnout do §védského Skolstvi pro mne bylo velmi
zajimavou vyzvou od samého zacatku. Odlétala jsem bez jakychkoli predsudkii, ocekavani,
pldanovani, obav. Prestoze jsem byla piipravend na to, zZe Svédsko ma ve skoliach obrovské
mnozstvi migrantii, zaskocilo mé to. Mozna proto, Ze opravdu nejsme v nasich ceskych skolach
zvykli na tak narodnostné rozmanité prostredi. My resime, ze vzdélavame v cele skole kolem
deseti aZ patndcti cizincii, z Nichz se tFi ¢tvrtiny narodily v Cechdch, tudiz se cesky domluvi.
V katrineholmské $kole je deset az patndct cizincii v jedné tiidé. A umi si s tim poradit. Svédské
Skolstvi klade velky duraz na vzdeldavani cizincii s mnoha vyhodami, zazemim pro vyucujici i
Zaky. Vse ma sva jasna pravidla, kterd jsou podporovana ze vsech stran a nikdo si netroufne je
porusovat ¢i nedodrzovat.

S ¢im jsem se opravdu nemohla ztotoznit, bylo ,,zaslapdvani* talentovanych Zakii. Jsi lepsi a
nadanéjsi, nez ten druhy? Tak mic a cekej! Tak to na mne pusobilo. Kazdé Sikovné a nadané
dité nemd moznost ve Svédském Skolstvi vyniknout. Vsichni se drzi hesla, Ze nebudou vycnivat,
aby ten slabsi, méné nadany se necitil spatné? To se jaksi s Ceskou mentalitou, kdy ja jako rodic¢
i pedagog dité maximalné podporuji, aby se rozvijelo v oblasti, na kterou je nadané, nepotkava.
Co naopak ocenuji, je volnost a divera, kterou ucitelé Zakiim ve Svédskych skoldach davaji. O
prestavkach, ve volném case, pri samostatné prdci.

Perfektni organizace staze, zajimavy zazitek. Slozeni ucastnic bylo profesné rozmanité, tudiz
bylo stdle o cem debatovat. Myslim, Ze jsme si i behem tak kratké doby vytvorily zaklad pro
novd pratelstvi, a to nejen profesni.

Eva Smazikova, Zakladni §kola Ohradni v Praze 4

Celkové staz byla inspiraci pro moji prdaci. Radu véci jsem si zapsala a pokusila jsem se je po
navratu aplikovat v nasi materské Skole. Pro mne i pro kolegyné jsem vidéla veliky prinos
V poznani nového prostiedi. V nasi materské skole jsem rozsiFila praci s detmi a rodici
S odlisnym materskym jazykem. Usnadnila jsem komunikaci s rodici s odlisnym materskym
jazykem pomoci karet s obrdazky. Zapojila jsem vice prace s détmi s odlisSnym materskym
jazykem do rizené cinnosti. Dale jsem zavedla vétsi prostor na komunikaci s rodici pomoci

mailu a zmenila vzhled stranek. Vzhledem k tomu, Ze komunikuji plynné v anglickém jazyce,
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zavedla jsem konzultacni hodiny pro rodice-cizince. Celkovée jsem poucila ucitelky, Ze je
dulezite dbat také na svobodu deti a méné apelovat na striktni dodrzovani nekterych pravidel.
Zaroven dbame na to, aby deti travily co nejvice casu venku a pokusila jsem se i nékteré
vzdélavaci ¢innosti presunout ven. Nedilnou soucasti mého zjisténi bylo, ze se ve Svédsku hodné
klade duraz na samostatnost. I tento fakt jsem zminila v nasi materské skole a prevedla jsem ho
do naprosto samostatného stolovani u svacin.

pozitivne! Z prichozich narizeni anebo eventudlnich problémit nevytvaret jeste vetsi problém,
vidy se snazit vSe reSit pozitivne a s nadhledem, pristupovat ke vSemu s usmévem a
nevyhledavat trable tam, kde opravdu nejsou. Zaverem chci rict, Ze tato navsteva méla obrovsky
porzitivni dopad na chod tymu jako takového, a to ve zcela pozitivnim duchu.

Hana BasStova, Materska Skola Ov¢i Hajek v Praze 13

Zahranicni staz byla velmi dobre pripravena. Kazdému bych prala moznost poznat skolstvi
V jiné zemi. Privezla jsem si mnoho postrehii, které vyuziji ve vyuce. Zaroven bych doporucila,
aby ucitelé, kteri se nam tam vénovali, meéli moznost vidét vyuku ve skolach v Cechdch.

Ilona Nedvidkova, Zakladni §kola Ohradni v Praze 4

Pred odjezdem se mi v hlavé stiidaly myslenky: jak funguje inkluze v jiné zemi a dokazu prevzit
néjaké zkusenosti do své praxe? Pri navstévach skolskych zarizeni jsem zjistila, Ze nas systém
funguje dobre a nemdame se za co stydet, jen se miizeme nécemu novému priucit.

Co bylo lepsi, nez u nas? Rodice maji velmi kladny vztah k ucitelum a respektuji jejich nazor.
Déti jsou vedeny nendsilnou formou k zodpovédnosti za své chovani a jednani pri hrach a jinych
cinnostech (rodice neresi pripadné oderky, které vznikly v téchto cinnostech), k respektovani
Jjinych kultur a odlisnosti. Déeti inkludované se citi lépe, protoze je respektovana jejich identita.
Vztahy mezi détmi nejsou soutézive, vzajemné se respektuji a spolupracuji. Bylo by dobré vést
nase deti k vetsi zodpovédnosti za své jednani a chovani, k vétsi samostatnosti a presvédcit
rodice o spravnosti tohoto pristupu.

Iva Hamouzova, Matei'ska §kola Barrandov II v Praze 5

Projekt Odlisnost inspiruje — podpora vyucujicich v aktivnim pristupu k inkluzi byl velice dobre
sestaven. V jednotlivych blocich prednaseli odbornici, kteri prindseli konkrétni rady z praxe.
Diky tomuto projektu jsme na nasi skole zlepsili napr. prdaci s detmi s Aspergerovym syndromem

— prevzali jsme treba techniku zvladani afektu a graficky rozvrh dne. Taktéz staz, zamérend na
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praci s déetmi s odlisnym materskym jazykem, méla pro praxi nasi skoly a dalsi profesionalni
rist pedagogickych pracovnikit velky prinos. Vzhledem k tomu, Ze jsme druha nejvetsi skola v
Praze, ma zavedeni novych metod prdce pozitivni dopad na mnoho zdkii.
Co jsme prevzali od svédskych kolegii:
o listeckovy systéem — listky s cCeskymi ndzvy predmétii denni potreby, nalepené na
konkrétnim predmeétu (skola, skolni trida, skolni pomiicky), to samé jsme zavedli pro
Ceske zaky v anglickém jazyce
o roli pripravné tridy (ve Svédsku pro vsechny nové prichozi) u nds prevezme Skolni
poradenské pracoviste, Vycleneni budou dva specialni pedagogove, kteri budou se Zaky
S odlisnym materskym jazykem pracovat
e Sezndmeni nové prichozich Zakii se nasim systémem: jak u nds fungujeme, jako metodik
prevence a specialni pedagog s dlouholetou praxi tento ndpad velmi ocenuji — jde 0
spoluprdci skoly, policie, hasicu a lékarii, kteri Zaky informuji o pravech a povinnostech
obyvatel zemé, tuto aktivitu chceme rozsirit i na dospélou populaci, zamérime se
predevsim na problém ockovani.
Celkove hodnotim staz jako velmi prinosnou. Program byl vytvoren tak, abychom si odnesli co
nejvice poznatkit a napadii do skolni praxe.

Iva Sulanovia, Zakladni §kola Cakovice v Praze 9

Pracuji ve Skolstvi od roku 1992 se zkuSenostmi ucitele ve specialnich Skolach pro zrakové
postizené, cestujiciho pedagoga ve Specialné pedagogickém centru pro zrakove postizené a v
posledni dobé ucitele prvniho stupné zakladni skoly. Prestoze byla staz zamérena na Skolni
praci se zZaky s odlisnym materskym jazykem, odvezl jsem si i jiné cenné informace.

Predevsim bych rad zduraznil, Ze byla na prvni pohled videt odlisnost od naseho skolstvi. Tolik
Zaku ruznych narodnosti ve tridé a Skole jsem doposud nikdy nevideél. V katrineholmské Skole
mé zaujala praxe vyuky $védstiny — pripravna tiida pro cizince, kde se zZdci uci svédstinu
individudlnim pristupem, a zdaroven jsou zarazeni do kmenovych trid, takze neztraceji kontakt
se spoluzaky a uciteli. Toto povazuji za opravdovou pomoc zZakum, ucitelum, rodicum. Myslim
si, Ze maji tyto deti vetsi Sanci se zapojit a byt uspésné.

Dalsi velky rozdil od naseho ,, tradicniho * skolstvi, ktery mé zaujal a stal by za uvahu a diskusi,
byla absence klasifikace behem prvniho stupné — odpada stres vSech zucastnénych. Dale
absence zvoneni, prdace v blocich, zacatek vyucovani pozdéji, organizace a spoluprdce
asistentu. Zajimavy je systéem, v néemz kazdy ma prileZitost a moznost pracovat podle svych
potreb. Avsak podle mé narazi na riziko, Ze néktery zZak nepracuje a nadany Zak nema sanci se
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rozvijet. Samostatnou kapitolou byla pro mé organizace obéda. Ucitel nedrzi dozor nad viemi
Zaky, ale obédva se svymi zaky u jednoho stolu. Jidlo si déti berou formou svédskych stoli samy
a Spinavé nadobi vraceji a rovnou tridi k myti také samy (jsou prirozené vedeny k ekologii).
Svédské zakladni Skolstvi je zajimavé i tim, Ze je zdarma véetné pomiicek a jidla, Zaci oslovuji
ucitele jménem, maji povinny pripravny rocnik, nemaji zapis, uciteliim se pravidelné zvysuje
plat.

Ivan Thelen, Zakladni Skola Bila v Praze 6

Prede dvema lety jsme zacaly navstevovat prednasky, které pro zaméstnance prazskych skol
pripravila obecné prospesna spolecnost Osvétova beseda v ramci projektu Odlisnost inspiruje
— podpora vyucujicich v aktivnim pristupu k inkluzi. AZ dosud jsme takto odborny a uceleny
prehled informaci na téma inkluze nemély moznost zazit. Problémy, které tato témata v praxi
prindseji, resime samy podle svych zkuSenosti a schopnosti, casto metodou pokus-omyl.

Velmi prinosnou pro nds byla staz ve Svédsku, které jsme se ziicastnily v ramci navazujictho
projektu Odlisnost inspiruje Il — zahranicni staze. V obou zdkladnich Skolach, které jsme
navstivily, jsme mély moznost videt inkluzi déti s jinym nez materskym jazykem v praxi, a poté
o metodach svédskych kolegii spolecne pohovorit. Nekteré z jejich postupii by se pri trose snahy
daly aplikovat i v nasi skole, jiné, predevsim ty, jejichz aplikace by vyzadovala vetsi financni
podporu, by sly aplikovat jen z casti, a to se zajmem a porozuménim naseho vedeni. V soucasné
dobé ale o zajmu vedeni o tyto problémy hovorit nemiiZeme.

Zmény bychom mohly uskutecnit hlavné v oblasti vzdjemné spoluprace mezi uciteli, rodici a
vedenim. Libila se nam planovana a pravidelnd setkani rodicu s uciteli u kavy, kterda mohou
pomoci v klidné atmosfére navazat tésnéjsi a pratelstejsi vztahy mezi rodinou a Skolou.
Zamyslely jsme se nad dusledky rovného pristupu ke vsem detem, ktery byl neustdle
opakovanym a zminiovanym principem vzdélavani ve Svédsku. Pii prezentaci nasich zkusenosti
ze staze, kterou jsme po nasem navratu zorganizovaly pro nase kolegy, toto téma bylo velmi
diskutovano. Shodli jsme se na tom, Ze by tento pristup nemél vést k potlacovani vyjimecnych
schopnosti deéti, ale zZe by tyto déti mély byt naopak v jejich rozvijeni podporovany.

I na nasi skole pribyva déti s odlisnym materskym jazykem, které musi prekondvat problémy
spojené s neznalosti cestiny. Tyto deti nemusi byt dva roky klasifikovany, ale velmi casto bez
okolni podpory nejsou schopné zvladnout pozZadovanou uroven zmnalosti, a pak maji horsi
znamky, i kdyz jsou velmi chytré. Libilo se nam, jakou pripravu dostivaji déti ve Svédsku —

formou asistovaného vyucovani v malych skupinach, s pomoci vyukovych programi, hodin
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jazyka navic. Ve Skole jsme diskutovali o nutnosti zavést kurzy cestiny pro cizince, které by se
mély v pristim roce na nasi skole opravdu otevrit.

Velmi ocenujeme kvalitu pripravy a pribéhu celé staze, jejimz vysledkem byly cenné zkusenosti
nejen z oblasti svédskeho skolstvi, ale diky vyméné zkuSenosti mezi nami ucastniky jsme si
udeélaly i predstavu o tom, jak se pracuje na jinych ceskych skolach.

Jaroslava Hankova a Ivana Petranova, Zakladni $kola Brana jazykii v Praze 1

Mnoho véci, které mé ve Svédsku nadchly, bohuzel neni mozné v podminkach ceského skolstvi
realizovat. Financovani Skol ve Svédsku je na uplné jiném principu. Presto jsem ziskala mnoho
inspirativnich podnétii, které bych se, s aktivni pomoci vedeni skoly a zrizovatele, chtéla pokusit
zrealizovat i v ceském Skolstvi.

Zakladem vseho je absolutni spoluprdce vSech pedagogickych zaméstnancu, a to vcetné
asistentii. Kazdé rano si vyucujici domluvi s asistentem, kdy ho budou potrebovat. Asistent/ka
tak prechazi v priibehu vyuky mezi jednotlivymi tridami a vzdy je tam, kde je treba. Naprosto
uzasny je partnersky vztah mezi uciteli a détmi.

Dalsi zajimavosti (snad vyuzitelnou v naSich podminkdch) je pripravnd trida pro Zaky
S odlisnym materskym jazykem. Ti dochazi na vychovy do svych kmenovych trid, coz je naprosto
uzasnée, protoze tak ziistavaji v kontaktu se svymi spoluzaky.

Je tezké do neékolika radkii shrnout vsechny dojmy a poznatky. Bylo toho opravdu moc. Z
profesniho hlediska vZasna zkuSenost. Uzasné ndpady do koncepce Skoly. Spousta inspiract,
jak ozZivit ceskou Skolu. Na druhou stranu asi neexistuje idedlni stav. Mozna spojit to nejlepsi z
Ceského a Svédského Skolstvi?

Iveta Reznitkova, Zakladni $kola Vybiralova v Praze 9

Staz byla pro mne cenna zkuSenost! Dodala mi predevsim cenné informace a konkrétni
predstavu primo od zdroje, ne pouze zprostiedkované od riznych zdrojii v CR (a tudiz zkreslené,
zamerné vytrzené z kontextu a upravené ku obrazu a cili toho, kdo informaci poskytuje, napr.
manipulujicich médii ci internetu). Je velmi uzitecné moci takto srovnavat zivot a v tomto
pripadé i uroveii a organizaci Skolstvi jinych zemi s Zivotem a tirovni Skolstvi u nas. Clovék si
uvedomi, co je u nas lepsi a co zase lepsi jinde, nacerpané zkusenosti lze pak prenést do naseho
prostredi.

Uvédomil jsem si, Ze pres zvysujici se pocet cizincii v nasich Skolach je na tom Svédsko
diametralné odlisné. Byl jsem piekvapen stavem, kdy ve tFidé byli pouze ctyri Svédi a zbyli Zdci

byli potomci imigrantu jiz narozeni ve Svédsku nebo do Svédska pribyvsi s rodici nedavno.
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Velmi se mi libila pripravna trida pro cizince, kterym se tak pomdaha zviadat svédstinu. Maji

jednou tydné i narok na rodilého mluvéiho pro svuj puvodni jazyk v kabineté vybaveném
pocitaci a sluchatky! Jak diametralni rozdil od situace u nds, kde kdyz prijde zZdk cestinou
nepolibeny, zaradi se do bézné tiidy treba o dva rocniky niz, a uciteli: starej se!

Jan KoSarek, Zakladni Skola Klausova v Praze 5

Staz ve Svédsku byla velmi pozitivni zkuSenosti, zazitkem a prinosem. Skolky, které jsme
navstivily, nas prijaly velmi srdecné a cas straveny v téchto zarizenich velmi obohatil mé
predstavy o daném skolstvi. Navstéeva obou Skol nam ukdzala, v jaké harmonii a inkluzivnim
prostiedi Ize malé déeti vychovavat. Nepotkaly jsme se s Zadnymi predsudky, nikdo neresil
odlisnosti pleti ani jazyka a bylo citit, Ze je zde opravdu kazdé dité vitano. Pracuji v materské
Skole jako specidalni pedagog a vim, jak obtizné je pracovat s predsudky, zde jsem opravdu
Zadné nepocitovala.

Cely nds pobyt ve Svédku byl i pies mrazivé pocasi ozdren sluncem, neuvéritelné mnozstvi
zazitki a informaci dopliiovala skvela parta lidi, které opravdu zajimalo, jak pracovat
S odlisnosti, jak tvorit inkluzivni prostredi a jak zvolit idedlni podporu pro nase malé klienty.
Moc se mi libilo, jak jsou $védské déti vedeny k samostatnosti, urcité situace byly pro nas jen
tezce pochopitelné. Déti bez problémit na Skolnim hristi lezly po kamenech, houpaly se na
stromech a ucitelky si v klidu opodal vypravély s ostatnimi détmi... volnost, ktera zaroven
podporuje samostatnost a rozviji u deti kritické mysleni i pohybovou obratnost a vede deti k
zodpovédnosti za sebe samé.

Jana Vlachova, Mateiska Skola Duha v Praze 5

Pracuji na stredni Skole ve funkci vychovné poradkyné a v soucasné dobé se potykam s
nariistem poctu cizincil, kteri se chtéji zacleniovat do vzdélavaciho systému v CR. Ve Svédsku
mne zajimala otazka inkluze studentii S odliSnym materskym jazykem do vyuky, ale i do Zivota.
Byla jsem prekvapena propracovanym systémem a nastavenymi pravidly.

Jaroslava Apeltauerova, Stiredni primyslova §kola dopravni v Praze 2

Bylo velmi zajimavé moci si udélat obrazek o svédském skolstvi a porovnat jej s tim, jak funguje
Skolsky systém u nas v CR. Nékteré véci (napr. financni podporu skol) by ¢lovék uvital i u nds,
U jinych jsem rdda, Ze se u nas neprosadily (napr. skutecnost, Ze vétsina $védskych deéti je ve

Skolce jiz od jednoho roku). Velmi podnétna byla navstéva skoly v Katrineholmu, a to predevsim
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Z hlediska inkluze. Systém zalozeny na pripravné tride se jevi jako velmi efektivni. Velmi jsem
obdivovala mnozstvi praktickych pomiicek.

Kamila Gawlikova, Zakladni §kola Klausova v Praze 5

Staz ve Svédsku byla pro mne velkym zdzitkem a prinosem, predcila vSechna md ocekavani.
Cely pobyt byl prodchnuty harmonii, pohodou a nasdvanim novych zdZitki, poznatki a
informaci. Obé materské skoly, které jsme v ramci projektu navstivily, byly zdrojem velke
inspirace, zamysleni a vedly mé k porovnavani nasich Skolskych systemii.

Ve svédské materské skole byla patrna velmi silna komunita, ktera spojovala nejen vsechny
deti, ale i pedagogicky sbor a rodice. Vladla zde pohoda a harmonie a za tu dobu, co jsme tam
pobyvali, Zadné dité neplakalo a Zadna pani ucitelka nezvysila hlas. Imponovala mi také volnost
a svoboda déti, ale zaroven tato svoboda sla ruku v ruce s viastni zodpovédnosti deti. Svédska
spolecnost kladla velky diiraz na férovost, zasadovost a rovnost ve vsech oblastech. Déti v obou
materskych skolach byly velmi usmévave, pratelské a vdecné. Dostalo se nam milého prijeti.
Velmi mne zaskocila mira inkluze ve skolkach, kde vetsina déti byli cizinci nebo deti bilingvni.
To, jak s nimi ucitelé pracovali, bylo velmi piisobivé, bylo zdarovern poznat, Ze déti tyto odlisnosti
vitbec nevnimaji a jsou zvyklé na , barevné* slozeni jejich tridy. Tato staz mi dala velké
mnozstvi pozitivnich zazitkit a inspiraci, na které budu jeste dlouho vzpominat.

Katarina Tondrova, Materska Skola Némdéicka v Praze 4

Staz ve Svédsku byla jednim slovem bdjecnd. Vsechno bylo zorganizované, o nic jsme se
nemuseli starat, a to ani pred zacdatkem samotné stize, ani Vv jejim pribéhu, vse dokonale
fungovalo a probihalo ve velmi prijemné neformdalni atmosfére a ja jsem si cely pobyt moc uzila.
Ve skoldch ve Svédsku na nas dychala pozitivai atmosféra a pohoda.

Vyhodou je, Ze ucitelé maji u zaku prirozeny respekt, ve tiide je méné Zakii, kteri ,,nehluci“
nejen pri praci ve vyuce, ale ani o prestavce. Asi severska povaha, klid, ke kterému jsou
vychovavani odmala. Ocenila jsem, Ze od malicka se zdiiraziuji hodnoty, rovnost, moralka, jak
Vv rodiné, tak i ve skole, a ucitelé maji cas to kazdy den Zdkium pripominat a bavit se o tom.
V nasich skolach uplné na to neni tolik casového prostoru a bohuzel ani osobnosti v cele statu

nam nejdou prikladem, jak by se ¢lovek spravné chovat mél.

Klara Hrbafkova, Zakladni $kola Simanovska v Praze 9

Ve svédskeé skolce mé zaujala inspirativni prdce s prirodninami a odpadovym materialem, a

také volnost a svoboda, které jsou deétem dopravany. Volnost pravdépodobné prameni ze
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zodpovednosti a duvery, ktera je deétem davana — u nas jsme prilis svazovani predpisy a
strachem. Velké plus vidim v nizkych poctech déti ve tridach s dostatecnym mnozZstvim
pedagogu. Ve srovnani s nasimi Skolkami bylo jejich vybaveni trid jednodussi, prostory trid
stisnénejsi a méné prosvetlene. Potvrdila jsem si, Ze deti mladsi t#i let do Skolky nepatri, maji
byt u maminky. A samozrejmé mé zaujalo opravdu vysoké procento cizincii a obrovska
tolerance a vstiicnost k nim.

Diky stazi jsem se setkala s mnoha pozitivnimi lidmi, kteri poctive odvadeji svoji pedagogickou
praci, mela jsem moznost se ubezpecit, ze déti ze vsech koncin sveta jsou stejné, pokud je lidi
okolo nich prijimaji a maji je radi. A s radosti a zodpovédné mohu prohlasit, Ze i my se mame
¢im chlubit, Ze i nase skolka ma co nabidnout.

Ludmila Maskova, Matei'ska §kola Duha v Praze 5

Kdyz jsem pred tremi lety poprvé prisla na semindr, ktery byl soucasti projektu Odlisnost
inspiruje a ktery lektorsky vedla Zuzana Labudovd, byla jsem mile prekvapend, jak miize
seminar vypadat. Obsahové | tematicky perfektné pripraveny. Odchdzela jsem plna novych
poznatkii a védomosti a s prijemnym pocitem, Ze seminar nebyl jen ztrdatou casu, tak jak to nékdy
byva.

Vyvrcholenim celého projektu pak byla stz ve Svédsku. Byla jsem moc zvédava, jak funguji
Svédské skoly a jak si Svédsko poradilo s inkluzi v praxi. Odjizdéla jsem do Svédska se
smisSenymi pocity. Védeéla jsem z riznych zdroji, Ze jejich systém ma drobné trhliny a Ze
rozhodné neni bez problémui. Byla jsem rada, zZe si mohu udélat sama sviij viastni usudek.

Ve Svédsku jsme navstivili dvé Skoly: jednu statni v Katrineholmu a druhou soukromou
V okrajové casti Stockholmu. Obé skoly mély vysoké zastoupeni cizincii. Priznam se, Ze hned
prvai Skola v Katrineholmu na mé udélala obrovsky dojem. Velké prostory, kde byl klid a
poradek a vy miizete prosklenymi sténami nahlizet do trid, kde prdavé probihd vyuka. Pri
hodindch ve tridach je prijemna a pohodova atmosféra.

Naprosto nepochopitelné pro mé bylo, Ze Zaci odchazeli o prestivce sami bez dozoru na Skolni
hristé. Dohled mél nad nimi nepedagogicky zaméstnanec skoly. VSechno ve skole ma rad, jsou
zde jasné dand pravidla, kterd plati pro viechny stejné. Zdci maji ve §kole vsechny pomiicky
zdarma, a to jak ve statni skole, tak i ve skole soukromé. Kdyz prochazite Skolou, necitite stres
ani nervozitu, vsechno do sebe tak néjak zapada. Méli jsme moznost podivat se do pripravné
tFidy pro cizince a bézné tiidy. Uzasné funguji asistenti, kteri prechdzeji mezi tiidami a pracuji
S nekolika detmi. Kazdé rano se asistenti setkavaji s tridnimi uciteli, aby se domluvili, kde

budou ten den potieba. Ve sborovné se setkavaji vSichni vyucujici, resi spolecne problémy,
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povidaji si a nemaji potiebu sedet kazdy sam ve svém kabineté. Na vSechno je ¢as a u vseho je
trpélivost. Urcité je to i tim, Ze ve Svédsku nemaji ve Skoldach zvonéni. Kazdé rano tiidni ucitel
napise na tabuli casovy harmonogram dne, podle kterého probiha vyuka. Velmi se mi libilo
propojeni mezi uciteli a Zaky, vzajemny respekt, ktery urcité vede k dobré komunikaci.

Byla jsem velmi prekvapend, Ze ve Svédsku nefunguji Skolni druziny tak, jako u nds.
Vychovatelky jsou behem dne ve tridach s tiidnimi uciteli a po vyuce maji nad zZaky pouze
dohled. Nemaji zadné vzdeélavaci programy, tak jako je to v ceskych skoldach. S tim souvisi i
vybavenost skolnich druzin, ktera je velmi skromna.

Zhodnotit, ktera ze skol byla lepsi, asi moc dobre nejde. Mné osobné byla blizsi a prijemnéjsi
statni Skola v Katrineholmu. Musim se priznat, ze dojmit a poznatkit mam opravdu hodnée.
Vidéla jsem spoustu zajimavych a uZitecnych véci, které urcité vyuziji i ve své praxi. Diky
setkani s uciteli i S pracovnicemi poradny jsme méli mozZnost vyménit si své znalosti a
zkuSenosti. Vsechny tyto zazitky mé velice obohatily a posunuly mé dal. Nechci hodnotit, které
Skolstvi je na tom lépe. Neexistuje idedl. Ale co si dovolim zhodnotit je, Ze vidycky je tato prace
o lidech, o pristupu a chuti pracovat a nékdy udélat i véci nad ramec svych povinnosti. Pracovat
S nasazenim a nebdt se zkusit néco nového a pokusit se néco zménit. Staz ve Svédsku méla
obrovsky smysl a ja za ni moc dekuji.

Magdalena Loblova, Zakladni $kola Vybiralova v Praze 9

V predchozich letech jsem absolvovala nekolik velmi zajimavych a odborné zameérenych
prednasek pripravenych Osvétovou besedou, ze kterych jsem cerpala ve své pedagogické praxi.
Od zahranicni staze na stiednich skoldch ve Svédsku jsem ocekdvala moznost ziskani zkuSenosti
S inkluzi, ktera se mne jako ucitelky i vychovné poradkyné na stiedni skole velmi dotyka.
Program zahranicni staze byl promysleny a kvalitné pripraveny. Navstivili jsme gymndzia
v Katrineholmu a ve Stockholmu. Zde jsme se seznamili se strukturou vzdéldavani ve Svédsku,
zamerenim gymnazii a praci pedagogickych pracovnikii. Mohli jsme si Skoly prohlédnout,
nacerpat atmosféru Skol, byt pritomni i na vybranych vyucovacich hodinach. Pro mne osobné
bylo zajimavé setkani s podpurnym tymem, ktery by se dal prirovnat k nasemu Skolnimu
poradenskému pracovisti.

Staz prinesla vsem zucastnenym stredoSkolskym ucitelkam radu informaci o vzdélavani ve
Svédsku, které jsem se snazila osobné predat pedagogickému sboru nasi skoly. Byla jsem mile
prekvapena reakcemi mych kolegyn a kolegii, obraceli se na mne s mnoha dopliujicimi dotazy.
Na mne osobné nejvice zapusobila atmosféra a pratelsky pristup ve svédskych skolach. Klima

Skoly povazuji za velmi diilezity prvek pro pedagogickou prdaci nejen se zdky se specialnimi
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vzdeélavacimi potrebami a zaky s odlisnym materskym jazykem. Pro vykon vychovné poradkyné
a Skolni metodicky prevence povazuji ziskané poznatky za prinosné i inspirujici s ohledem na
dalsi vyuziti v praxi.

Martina KusStova, Stiredni primyslova §kola na Proseku v Praze 9

Jako specialni pedagozka pracujici v materské skole se specialnimi tridami, ktera ma
dlouholeté zkusenosti nejen s integraci a inkluzi, ale v posledni dobé se specializuje i na prdci
S detmi s odlisnym materskym jazykem, jsem uvitala nejen moznost absolvovat zajimava skoleni
a workshopy v rdamci projektu Odlisnost inspiruje, ale predevsim moznost zucastnit se stdze ve
Svédsku.

Vzhledem Kk tomu, Ze se v nasi materské Skolce venuji multikulturnim projektiim, bylo pro mé
zajimavé videét prdci s détmi s odliSnym materskym jazykem v zahranici. Rada jsem videéla i (u
nas tolik diskutovanou) praci s malymi detmi od jednoho roku v materské skole a souvisejici
nutné vybaveni materialni i personalni.

Jako hlavni pozitiva vidim velkou volnost deti, rozvoj kritického mysleni a posilovani
sebediivery. Libily se mi uzasné Skolni kuchyné, kreativni prace s prirodnimi materialy, ve
stockholmské skolce mensi tridy, které piisobi prirozené a domdacky, nizké pocty déti ve tridach
a dostatecné personalni vybaveni. Jednoznacné plus pri vysokém procentu cizincii je intenzivni
vyuka svédstiny, ale pritom stale vysoky diiraz na viastni identitu a matersky jazyk, spolecne se
vzdelavanim deti vedoucim k bourani predsudkii.

Potvrdila jsem si, Ze se potykame s podobnymi problémy a zZe i my mame co nabidnout, tedy Ze
i my miizeme byt inspiraci pro zahranici.

Martina Sklenickova, Matei'ska §kola Duha v Praze 5

Ze staze ze svédskych skol si prindasim plno zajimavych informaci. Pro mé jako vychovatelku
byla nejprinosnéjsi navstéva Skolni druziny. Zjisténi, Ze déti v katrineholmské skole maji hlavni
zdzemi venku, bylo zajimavé. Déti mohou Splhat po stromech a lézt po skaldach, coz by v Ceské
druziné vitbec neproslo. Déti se od prvni tridy uci zodpovédnosti a respektu, a to je hodnée
dulezite. Byl zde citit vsudypritomny klid a pohoda. Prijde mi, Ze hlavnim cilem $védského
Skolstvi je nechat deti zazit uspéch. Zaroven se ale po détech pozaduje slusné chovani a respekt
ke spoluzakiim i dospélym. Uvédomila jsem si tam, zZe v ceskych druzindch i tridach je treba
pracovat predevsim na chovani déti, a to jak ksobé, tak kdospélym, a vést je k pocitu
zodpovédnosti, Cestnosti a v neposledni radeé jim dat pocit bezpeci.

Renata Kurfiirstova, Zakladni §kola Horackova v Praze 4
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Pracuji jako skolni psycholozka a vedouci skolniho poradenského pracovisté a spolu s vedenim
Skoly mam na starosti vytvareni a zlepsovani inkluzivniho prostiedi ve skole, véetné péce o Zdaky
se specifickymi vzdeélavacimi potrebami a Zaky s odlisnym materskym jazykem. Vzhledem
k lokalite, ve které se nachdzi, navstévuje nasi skolu jiz tradicné vyssi pocet Zdikii — cizincil, které
se snazime zaclenovat do vyuky i do spolecenského Zivota a vztahove sité skoly.

Moznost navstivit ve Svédsku dvé zdkladni Skoly a mistni obdobu Skolniho poradenského
zarizeni hodnotim pro sebe z hlediska profesniho jako vysoce cennou a prinosnou. Méla jsem
moznost prohlédnout si dvé odlisnd skolni prostredi, vnimat klima skol, Skolni kulturu a
atmosféru ve Skolnich tridach. Osobni nezprostiedkovand zkusenost je pro mne nenahraditelna.
Bylo pro mne obzvlaste diilezité, ze jsem mohla vnimat svédsky Skolni systéem prace s
inkludovanymi zaky jako celek, vnimat jeho jednotlivé soucasti v kontextu bézného Skolniho dne
a pochopit tak funkci jednotlivych dilcich praktickych opatreni, aktivit a pomiicek.

Velmi si cenim moznosti ucastnit se diskuse s pracovnicemi svédskeho poradenského zarizeni,
ktera mi pomohla nahlédnout mé zkuSenosti ze svédskych zakladnich Skol jesté z trochu jiné
perspektivy. Rozhovor se specidalnimi pedagozZkami a psycholozkou byl pomérné dlouhy,
neformalni, uprimny a inspirujici. Vymenili jsme si zkuSenosti a kontakty a vytvorili prostor pro
pripadnou budouci spoluprdci, napriklad pri psychologické diagnostice Zakii testovymi
metodami, které nevyzaduji pouzivani jazyka.

Staz ve Svédsku byla pro mne osobné nejvice inspirujici zejména v oblasti prdce s tiidnim
kolektivem, zdiiraznujici vzajemny respekt, spolupraci a podporu spoluzaku. Vyznam rovnosti
vSech zZaku v tridnim kolektivu a ve Skole, zpusoby budovani autority ucitelu a vytvareni
prostoru pro sebehodnoceni a seberizeni Zakii, to jsou témata, ktera se mi behem staze jevila
Jjako nejvice Ziva a nosnd pro moji dalsi praci v mé domovské zakladni skole.

Simona Dejdarova, Zakladni §kola NebuSice v Praze 6

Vzhledem Kk tomu, Ze pracuji jako skolni specialni pedagog a zabyvam se tedy integraci déti se
specialnimi vzdélavacimi potiebami ale také integraci déti s odlisSnym materskym jazykem, byla
tato staz pro mé velmi prinosna a diky ni jsem ziskala spoustu novych praktickych zkusenosti,
které se budu snazit vyuzit v praxi.

Pracuji na Skole, kde oproti Skolam, které jsme ve Svédsku navstivili, ale i proti nékterym
Ceskym Skolam v Praze, neni velké mnozstvi déti s odlisnym materskym jazykem (asi Sest
procent). Z toho ditvodu nemdme s touto problematikou moc velké zkusenosti. Rada opatient,
ktera jsem na stazi vidéla, pro mé byla tedy velmi inspirativni. \ prvni radé se mi velmi libila

existence pripravnych rocnikit pro Zaky s odlisSnym materskym jazykem, ktera by meéla byt dle
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mého nazoru hlavnim opatienim pro uspésnou integraci téchto deti. Pripravna trida, kterou
Jjsme videli na stazi, byla uzasné vybavend, vse zde bylo promyslené — program, pomiicky,
struktura vyucovani, a hlavné filoSofie spolecného souziti — propojovani principu Svedskée
spolecnosti do vzdélavaciho programu a nendsilné predavani détem, které tyto principy neznaji
— snaha vyucujicich tyto principy détem predat tak, aby je pochopili a prijali za své. Toto jsem
vidéla nejen v pripravné tride, ale i v bézné tride. Filosofie svédského skolstvi (ale i Svédské
spolecnosti), ktera jako hlavni princip vidi rovnost, je dle mého ndzoru velmi dulezZita pro
samotné fungovani integrace. Rovnost se zde projevovala a ukazovala ve vsSem — vV chovani
vyucujicich k détem, vybavenosti a moznosti déti (vsichni dostanou stejné psaci potreby, stejné
sesity, maji vSichni stejnou moznost vyuzivat technologie apod.). Neni velky tlak na rodinu, déti
dostavaji ukoly jen minimalné, takze se nestava, ze by nékteré dite chodilo nepripravené a druhé
ano — opét jsou si rovny. Zajimavda je i otdzka hodnoceni, kdy Zaci nejsou do 6. tridy hodnoceni,
mezi zZaky neni podporovana soutézivost, neporovnadva se, kdo dany ukol ma ¢i nema, kdo ma
lepst znamku a kdo horsi.

Spousta véci neni v soucasnosti v nasem Skolstvi mozZna, musela by se zménit celd jeho
koncepce: neucime se v blocich, mdame jinou pracovni dobu vyucujicich, jiné financovani, je
zde vétsi role rodin v pripravé na skolu apod. Velké mnoZstvi véci ale aplikovat Ize: zejména jiz
vyse zminéné pripravné rocniky, spolecné prostory pro vyucujici, kde travi ¢as spolu, celkové
psychohygiena vyucujicich atd.

1 presto, Ze na nasi Skole neni zas tak velké mnozstvi deti s odlisnym materskym jazykem, jejich
pocty se stale zvysuji, za posledni rok se pocet cizinciu na nasi Skole skoro zdvojndsobil. Proto
Jjsem velmi rada za kazdou novou informaci, kterou jsem na této stazi nacerpala. Vzdy je velmi
dobré podivat se na pristupy jiné zemé, navic zemé, ktera je v této oblasti vyspélejsi, at’ uz
z duvodu dlouhodobéjsiho klidu v zemi, lepsiho financovani Skolstvi apod. Chtéla bych jeste
Jjednou podeékovat, Ze jsem mohla byt soucasti tohoto projektu, nemam jediné vytky a doufam,
Ze se mi ziskané nové zkusenosti a informace, které jsem na této stazi nacerpala, podari predat
a aplikovat v praxi.

Tereza Pankova, Zakladni §kola Korunovaéni v Praze 7

Ze staze jsem si odvezla spoustu cennych informaci a poznatkui ze svédského skolstvi, Zivota
migrantii ve Svédsku a jejich zapojeni do Zivota v zemi. Velmi rdada bych tyto poznatky vyuZila
ve své praci vychovné poradkyné na zdkladni skole, nebot’ do nasi skoly stale prichdzeji zaci

vietnamského, mongolského, ukrajinského ¢i ruského pitvodu, kteri neznaji cesky jazyk. Od
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noveho Skolniho roku bych rada pripravila pro tyto zZaky novou koncepci zaclenéni do nasich
Ceskych trid.

Vladislava Smetanova, Zakladni Skola Katefinky v Praze 12

Jiz pri vstupu do skoly Sédra v Katrineholmu na mé dychla letita demokracie, klid, pohoda, ale
I respeks. Ucitel a zak jsou zde skutecni partneri. Tento model se mi moc libil a pozvolna bych
ho chtéla aplikovat do svych hodin. Denné se zde hovori o hodnoté kazdého cloveéka a
demokracii. V mych hodindch po piijezdu ze Svédska se o to také pokousim. Jediné, co by se
snad dalo vytknout, je nulova podpora nadanych deéti

Celé skolstvi ve Svédsku je zalozené na neskutecné divére v profesionalitu ucitelii ze strany
statu i rodicu. Ucitelé veri zakum, kteri prebiraji zodpovédnost za své piisobeni ve Skole. Ucitel
Zaky nekontroluje, pouze podporuje.

Jeste jednou bych chtéla moc podékovat za cely projekt Odlisnost inspiruje, ktery byl pro me
velkym prinosem hlavné v zacatku inkluzivniho vzdélavani na nasich skolach. Zahranicni staz
ve Svédsku byla prijemnym zakoncenim celého projektu a prdla bych ji vSem uciteliim. Je to
vyborna zkusenost.

Zdenka Zdénkova, Zakladni Skola Bitovska v Praze 4

Védéla jsem, Ze ve Svédsku je vyspéld demokratickd spolecnost a Skolstvi je zde na vysoké
urovni. Nicméné jsem si neumeéla predstavit, jak zdejsi Skolstvi funguje. Ve Skolach na mne
velmi zapiisobila vsudypritomna demokracie, tolerance, svoboda a postoj, Ze vsichni jsme si
rovni a vsichni mdame stejnd prdava véetné prava na sviyj matersky jazyk a kulturu. Ve skoldach
panoval klid a pratelskd pracovni atmosféra, deti jsou zde vedeny K tvorbé viastnich pravidel
ze Ctyr klicovych slov: respekt, zodpovédnost, bezpeci, cestnost. I ja budu s témito slovy v tomto
Skolnim roce pracovat ve své tride tretackii. Troufam si Fici, Ze mam podobné postoje ke svym
Zdkum, nevyvolavam ve tridé rivalitu a soutéZivost, Zijeme pospolu, pomahame si, tolerujeme
Se.

Eva Krutilkova, Zakladni §kola Horackova v Praze 4

Nejvice ze v§eho mé zaujal pristup k cizinciim ve Skoldch. Nepostiehla jsem Zadné nalepkovani
a projevy xenofobie tak typické pro Ceskou republiku. Cizinci jsou prosté ,, nové prichozi*, po
Ctyrech letech i toto oznaceni mizi. Nikdo zde neresi pokryvky hlavy a jiné projevy odlisné
kultury, dokonce je kladen diiraz na to, aby se cizinci od svych korenii neodvraceli. Samoziejmeé

Jje ale nutné pritom prijmout Svédskou kulturu, jazyk a pristoupit na mistni pravidla hry. Velky
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duraz je dennodenné kladen na svobodu a demokracii a také na to, Ze kazdy miize byt prospésny
spolecnosti, protoze kazdy umi néco jiného. Tato staz pro mé byla v kazdém okamZiku velmi
prinosna, zajimava a do budoucna nesmirné inspirativni, zejména pro budouci prdaci s detmi
S odlisnym materskym jazykem.

Eva Popelkova, Zakladni §kola K Doliim v Praze 12

Jsem ucitelkou na prazskéem gymndziu a zaroven pracuji na pozici zastupkyné reditele skoly.
V poslednich letech stdle Fesime, jaké inovace a reformy aplikovat v nasi skole, proto pro mé
byla pracovni navstéva hodné inspirativni.

Zajimava pro mé byla navstéva v gymnaziu Kdrrtorps ve Stockholmu, které viceméné velikosti
odpovida nasi skole. Velice se mi libilo klima Skoly: vstricnost ucitelii, pohodovi studenti,
tymova prace vedeni skoly, Oteviené dveie kabinetii, spolecné prostory — ucitelé se zde
nezaviraji do svych kabinetii, ale jSOU mezi zdky. Moc se mi libila myslenka, Ze pohodové klima
Jje vysledkem tvrdé prace, obnasi to pravidelné brifinky pedagogického sboru a desitky schiizek
odbornych tymu skoly. Ve Skole je pro to vytvoren prostor, tj. misto (neformalné zarizené
relaxacni mistnosti), ale i cas (pedagogové maji pevnou pracovni dobu). Urcité to stoji za
zamys$leni a néjakou formou aplikace do nasi skoly. Stdle resime problém nesdileni zkusenosti
mezi uciteli, nekomunikaci mezi zZaky a uciteli, nepratelské vztahy mezi nékterymi uciteli a Zaky.
Navstéva v této skole pro mé byla potvrzenim, Ze nase vize pozitivniho a pratelského Skolniho
klimatu nékde existuje a urcitym zpusobem mi naznacila, co je treba délat, pokud i my chceme,
aby se stala realitou.

Prekvapila mé v samotném Stockholmu i v navstivenych skolach multikulturalita spolecnosti.
Otevienost k jinakosti, snaha pomoci k integraci nové prichozich. Zajimava je myslenka, Ze
svédsky jazyk a znalost tradic, kultury, zakonii a spolecenského prostiedi zemé jsou zasadnim
predpokladem kintegraci, k tomu, aby se Svédsko stalo zemi pro Zivot a budoucnost nové
prichozich. Jednim z aktuadlnich témat naseho skolstvi je, co viastné ucit nase zaky v 21. stoleti.
Moc se mi libi pojeti Svédského systému, ktery uci Zaka umeni Zit s ostatnimi lidmi, kultivuje
vztah K lidem, rozviji empatii, toleranci, pozitivni vnimani jinakosti. Hospitace na hodindach
nam umoznily nahlédnout do prace ucitelu se Zaky. Pratelsky vztah a komunikace, debaty o
problému byly jejich prirozenou soucasti.

Celkovy pozitivni dojem a prinos pracovni staze pro mé je predevsim vysledkem prace tymu,
ktery staz zajistoval. Moc pro mé také znamenalo sdileni zkuSenosti S ostatnimi ucastnicemi
staze z dalsich prazskych skol.

Irena Rudolfova, Gymnazium Pripotocni v Praze 10

46



Cilem svédského vzdeélavaciho systéemu je, aby byl kazdy, tedy i pristéhovalci, zaclenén do
vzdelavani a ndsledné do pracovniho procesu. Videt vyuku jazykii v naprosto odlisném
prostredi bylo pro mou profesi ucitelky cizich jazykii velice prinosné. Sledovat, jakym zpiisobem
Jje pristupovano k praci s cizinci, a jak velky duraz svédsky systém klade na zvladnuti svédstiny,
bylo obohacujici.

Katefina Tycova, Stfedni primyslova Skola Betlémska v Praze 1

Svédsky vzdélavaci systém je velmi inspirativni. Ukazuje, Ze i tak ndrocnd oblast, jako je
inkluze, miize byt funkcni, jen je zapotrebi ji spravné uchopit a lépe prakticky realizovat.
Uvedomit si, Ze inkluze nutné neznamena zaclenovat vsechny znevyhodnené zaky mezi Zaky
intaktni, ale Ze miize znamenat i jednoduchou koexistenci techto skupin. Byla jsem velmi mile
prekvapena funkcnosti tohoto systému.

Eva Vekrbauerova, Akademie Femesel — Stiedni Skola technicka v Praze 4

Nejvice inspirujici pro mé byly vysledky prace sekce pro cizince na gymnaziu v Katrineholmu,
kdy na konci ctyrletého studia Svédstiny, matematiky a anglictiny nelze rozeznat nové prichozi
od zdkii, jejichz materskym jazykem je Svédstina. Opét jsem se utvrdila v mySlence, Ze by bylo
dobré, kdyby v Ceské republice fungoval nulty rocnik pro Ziky s odlisnym materskym jazykem,
ve kterém by zarover tito zZaci méli status studenta.

Kazdy, kdo pracuje ve skolstvi nebo v oblasti, ktera je Skolstvi pribuznd, se dennodenné setkava
S problémy, které prinasi inkluze do praktického Zivota skol. Proto jsem byla nadsend moznosti
navstivit Svédsko, kde maji s inkluzi mnohaleté zkusenosti. Byla jsem piekvapend funkcnosti
jejich systému. Na zvilastnim gymnazium v Katrineholmu jsem si uvédomila, Ze inkluze nutné
neznamend zaclenovani vSech postizenych nebo jinak znevyhodnénych déti mezi deti intaktni,
ale ze také miiZe znamenat existenci teéchto skupin vedle sebe a Ze skutecnost, Ze si deti
uvedomuji, Ze ve spolecnosti nejsou pouze zdrave deéti, které maji moznost obcas potkat v jidelné
nebo na chodbach skoly, miize byt pro obé skupiny mnohem prinosnéjsi a vice obohacujici nez
nasilné tvoreni skupiny jedné, jak se u nas casto déje.

Tereza Kralova, Akademie Femesel — Stiredni §kola technicka v Praze 4

I've been working in Czech pre-schools for 37 years. This was my first time going to a different
EU country and learning in detail about its pre-school education. It was a unique and very
inspiring experience. Sweden definitely has better staffing — there’s about 5 or 6 children per

teacher. Children are lead to friendship, freedom, healthy lifestyle and responsibility. The
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schools are not constrained by purposeless regulations. They deal with problems similar to
ours, especially with the lack of qualified work force. There’s really a lot of immigrants. I had
the feeling that the integration process takes the focus away from Swedish children and from
talented children. My overall reflection: compared to Sweden, we’re not doing so bad at all.

Alena Slipkova, headmistress of the Némdéicka pre-school, Prague, District 4

The study visit was very beneficial for my professional development. Sweden requires
immigrants to understand and respect the values of Swedish society. for example, Muslim girls
can wear hijabs but have to participate in the swimming classes. I like this approach, and I
think that it’s easy to transfer it to our conditions. The teachers treat students with respect.
When a student disrupted a class, the teacher simply went to him, took him by the shoulder and
looked at him, and the student went quiet. This is something I’d like to share with my colleagues.
Yes, we have economical and cultural differences, and unfortunately our political situation is
very different. In our society it’s normal to steal, lie, cheat and swindle. But Swedish culture is
not that remote — after all, it’s only a two-hour flight. I find the setting of the Swedish education
system very inspiring but also very hard for us to reach. Which doesn’t mean we shouldn 't strive
for change — quite the contrary.

The teachers talk to their pupils about democracy every day: what it means, why is it important.
It means that the majority can achieve whatever they desire, but it doesn’t mean that we can all
have everything. The children learn about limits, rules and rights. I think it’s important to raise
the kids * awareness since an early age. This is a topic that is sometimes talked about in Czech
schools, but only in a supeficial fashion, as there’s no time for discussion in the busy schedule.
Our school is trying to cooperate with the parents. Here, I see a major difference between Czech
and Swedish culture, and this is also an area in which we are very limited. Czech parents often
don’t trust the school, they don’t see their child’s problems and only shift the blame onto the
school. They refuse to see that the pupil has a problem and that solving this problem together
is beneficial for everyone.

Anna Michalkova, the Simanovska primary school, Prague, District 9

Today we have given a presentation of our experience with our study visit in Sweden that was
provided to us by the ,, Difference is Inspiring “ project to the entire teaching staff of our school.
My colleagues showed a lot of interest in the presentation, especially in our authentic personal
experience, and we received many very specific questions. We had a very long and interesting

discussion; comparison is always useful and inspiring. Currently ['m working with an Algerian-
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Spanish-French family that has moved to the Cakovice quarter in September 2018. They 've
been having a dreadful time so far: the family doesn’t have any information about anything,
they can’t overcome the language barrier, the parents can’t find a job, the authorities try to
evade communication by postponing everything and sending them to other offices. Time flies
and after four months, the children still merely survive at our school, which is the reason |
decided to accompany them to every office and see what could be done. Unfortunately, there’s
nothing like Bryggan in the Czech Republic. Thank you very much for giving us the opportunity
to experience everything first-hand and to draw inspiration.

Anna Roulova, the Cakovice primary school, Prague, District 9

Most of all, 1'd like to express my gratitude for the unique opportunity to connect the theory
from the ,, Difference is Inspiring* lectures with the reality of a system that has enormous
experience with dealing with difference and the problems that emerge from it.

The location choice was perfect. Sweden is known to be very responsive to people’s needs. The
approach to immigration and the social system of Sweden is something we’ve been familiar
with since the communist regime (which is when many Czechoslovaks found home there). Our
guides were impeccable: both have lived in Sweden for decades, both speak fluent Swedish and
are perfectly familiar with the cultural background, and on top of that they were able to
translate quickly, meaning we understood everything and could make all the questions we
wanted.

The Katrineholm school impressed me with its air of togetherness. The teachers allowed us to
sit in on their classes, the pupils didn’t seem to be bothered by our presence at all and they
worked just like they were used to. | started recommending my colleagues many methods that |
had noticed Swedish teachers use as soon as | came back to Prague. For example the class
organization, teaching in periods that combine several subjects at once, changing up activities
and the pupils * positions, switching between individual, pair and group work, the fact that the
classes include discussion and rule-making, or the just system of calling-on: the teacher reaches
into a box and randomly pulls out a card with a pupil’s name on it.  was especially appreciative
of the spontaneous discussion that we had with various staff members after lunch. We talked
about our experience, the school systems of both countries and shared our stories.

I mustn’t forget to mention the school canteen: school lunches are free for everyone. The kids
have a lot of independence — there’s a variety of meals and a very large selection of salads
available, and the kids are always told to only take what they feel like eating and the portion

they feel like eating, so that there’s no leftovers. They put the used dishes into containers that
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go straight to the dishwasher themselves: this makes it easier for the canteen staff and teaches
the children to be tidy.

In Stockholm, | was amazed by a class where only 4 children were native Swedish speakers, the
teacher was a foreigner as well, and yet she managed everything with ease. The after-school
childcare offers diverse activities and the caretakers are enthusiastic about their job. It’s
interesting and also very convenient that the caretakers take part in the classes as well as the
teachers and teacher’s assistans: it’s not uncommon for several adults to be in a single
classroom (which helps when dealing with children’s individual needs). Both schools had an
atmosphere of peace and calmness. | felt no pressure regarding time or performance. The only
problem Swedish schools have (and they admit to it themselves) is that there’s no attention paid
to talented children, and it’s up to the parents to develop their child’s special skills.

The staff of both schools was incredibly warm and welcoming. | could see the teachers were
happy to share their experience. It was very interesting to learn about the organization of after-
school childcare, school canteens and other sections — all of which is an inspiration to my own
teaching methods. The ,, Difference is Inspiring “ project and the study visit has been a priceless
experience. Iclusion in itself is a good concept and it pays off to practice it. The programme
was perfectly balanced, the organization was flawless and there was enough space to share
experience with all participants.

Barbora Smidova, the KateFinky primary school, Prague, District 12

In comparison with the Czech Republic, there’s a clear difference in the attitude that both the
authorities and the society of Sweden have in regards to the integration of children with a
different native language. While we as teachers have to just somehow deal with the child that
has been placed into a class with no language (or other) preparation, Swedish authorities do
their best to integrate the child quickly and effectively with as little stressful situations as
possible. There’s a great emphasis being put on practicality and real-life usefulness. Pupils
with a different native language won't feel any obstructions and they can present themselves
with hard work and skill.

Dana Vesela, the Campanus primary school, Prague, District 4

It was an interesting challenge to visit Sweden and learn about its school system. | went there
with no expectations, plans or concerns. Although I knew that there’s a lot of immigrants in
Sweden, | was still shocked. It might be because in the Czech Republic we re really not used to

such a diverse milieu. We're dealing with 10-15 immigrants in the whole school — and on top
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of that, about 75% of them was born in the Czech Republic and they speak Czech. In
Katrineholm, there’s 10-15 immigrants in a single class — and they 're able to manage them.
Sweden gives a supportive environment to both the pupil and the teacher. Everything has simple
rules that are endorsed by everybody, and no one dares break them.

What | really disagreed with was the complete disregard of talented children. ,, You're better
than the others? Well, shut up and wait. *“ — that’s the impression I had. A talented child in a
Swedish school has no way to shine. Nobody can stick out just so that the less gifted don’t feel
bad. As a Czech teacher and parent, I can’t identify with that: I support the development of
every child’s talents and skills.

On the other hand, | really appreciate the freedom children are being given by their teachers:
during breaks, when working individually ...

A perfectly organized study visit, an interesting experience. The participants were profesionally
diverse, therefore there was always something to discuss. During a very short period of time
we created new professional and personal relationships.

Eva Smazikova, headmistress of the Ohradni primary school, Prague, District 4

The study visit was a great inspiration for my work. | wrote down many things and have been
trying to apply them to my pre-school after | came back. I thought the new environment showed
us all many important things. In my pre-school, | started encouraging working with children
and parents with a different mother tongue, using picture cards as a tool when communicating
with the parents and including more activities for the children. | updated our website and
increased communication via e-mail. And given the fact that I'm fluent in English, I established
office hours for foreign parents. | instructed the teachers to give children more freedom and
not to insist on so many rules. We also try to spend as much time outside as possible. Another
thing | saw in Sweden was the importance of teaching children to be independent and
responsible, and | applied this to our snack breaks: the children do everything themselves now.
Nevertheless, the most important thing I learned during the visit was to have a positive attitude!
Not to make everything seem like a huge problem, to always try and solve things while staying
on top of things, to keep a smile on my face and not to complicate things unneccessarily. Finally,
1d like to say that the study visit has had a huge impact on my whole team, and that this impact
has only been positive.

Hana Bastova, headmistress of the Ov¢i Hajek pre-school, Prague, District 13
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The study visit was very well-organized. Learning about the school system of another country
is an experience | wish to everyone. | brought home many observations that | will use in my
work. I would also recommend that the Swedish teachers we talked to have the opportunity to
see how Czech schools work.

Ilona Nedvidkova, the Ohradni primary school, Prague, District 4

Before I left, I kept thinking: ,, how does inclusion work in other countries? How do I apply the
foreign experience to my work?“ When I visited Swedish schools, I realized that our system
does work and that we shouldn’t feel ashamed of ourselves — it’s just that we can learn from
others how to do better.

What are the Swedes better at? The parents have a friendly relationship with the teachers, and
they respect their opinion. The children are being told to be responsible for their actions while
playing or doing other activities (and the parents don’t panic over every scratch the kids get
when they play) and to respect other cultures. Foreign children feel good because their identity
is being respected. The kids don’t compete, they cooperate and treat each other with respect. It
would be good if we educated our children to be more responsible and independent — and if we
were able to convince their parents that this is the right approach.

Iva Hamouzova, the Barrandov Il pre-school, Prague, District 5

The ,, Difference is Inspiring “ project was very well-made. The lectures were lead by specialists
who gave us specific, experience-based advice. Thanks to this, we were able to improve the way
we work with children with Asperger’s — for example, we started using the technique of
managing emotion and the graphic daily schedule. The study visit also proved very beneficial
Sfor our school and the professional growth of the teachers. Given the fact that we 're the second
largest school in Prague, the methods have a positive impact on many children.
What we borrowed from our Swedish colleagues:
e stickers: every object has a sticker with its name in Czech on it. We started using the
same technique for Czech children learning English
e our School Counselling Centre will act as a preparatory class for children with a
different native language — two special teachers will work with these children
e introducing the newly arrived to our system: as a prevention methodologist and special
teacher, | appreciate this idea a lot. We will cooperate with the police, the firemen and
the doctors — together, we will inform the children about their rights and duties as

citizens of this country. We plan to start educating adults too, especially on vaccination.
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Overall, I think the study visit was very useful. The programme was made to give us as much
experience and knowledge as possible.

Iva Sulanova, the Cakovice primary school, Prague, District 9

I've been working in schools since 1992. ['ve had experience working as a teacher in special
schools for the visually impaired as well as in the Special Education Centre for the Visually
Impaired. In the recent years, I've mostly worked as a primary school teacher. Although the
study visit mostly concerned working with foreign children, I still learned many valuable
lessons.

First of all, I'd like to say that the difference between the two systems was striking. I’ve never
seen children of so many different nationalities in a single class. In Katrineholm, I was very
interested by the preparatory class, which is dedicated to teaching foreign children Swedish.
The kids are still placed into a regular class, though, so that they don’t lose contact with the
teacher and their peers. I see this as real help — to the children, to their parents and to the
teachers. I think that these kids have a better chance of becoming integrated and being
successful in life.

Another thing that I found worthy of consideration was the fact that small children don’t get
graded — much less stress for everyone. Then there’s the absence of the school bell, working in
time blocks, the later beginning of the classes, the organization and the cooperation of
assistants. However, I do think that this brings an opportunity to be lazy, and on the contrary,
talented kids have no way to develop. The lunch deserves its own chapter. The teachers don’t
supervise children — they eat their lunches together, sitting a tone table. Children take their food
themselves from a bar, then they return the dishes and sort it for washing (they re brought up
to environmental awareness). More interesting things: Swedish schools are free (including tools
and food). Children call the teacher by the name. The preparatory year is obligatory. There’s
no enrolment. Teachers ‘ salary is being raised constantly and regularly.

Ivan Thelen, the Bila primary school, Prague, District 6

Two years ago, we started attending lectures that were provided to us by the Osvétova beseda
company in the project ,, Difference is Inspiring “. Until then, we’d never seen an overview as
expert and as comprehensive as this one. We deal with the problems that emerge from inclusion
ourselves, often using the trial and error method.

The study visits that formed part of the second part of the projects proved incredibly useful to

us. In both of the schools that we visited, we saw inclusion being practised, and then we were
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able to talk to our Swedish colleagues about their methods. We could definitely apply some of
them in our school — others, not so much (especially the ones that require extra funding could
only be carried out if the management of our school was interested in it, and even then we could
only do it halfway. Currently, our management shows no interest in inclusion at all).

We should definitely make changes in communication between teachers, parents and the
management. We really liked the regular teacher-parents meetings with a cup of coffee — their
relaxed atmosphere definitely helps create a friendly relationship between the family and the
school. We pondered over equality, which seems to be the cornerstone of Swedish education.
We discussed it with our colleagues back in Prague, but we agreed that this approach shouldn’t
result in supressing children’s special talents — quite the contrary, talent should be supported.
Recently, there’s been more children with a different native language in our school as well.
These children don’t have to get graded for two years, but even so, without any special help
they can’t keep up with the lessons and get bad grades later on even if they re very smart. We
liked the Swedish way very much — kids take extra language lessons in small groups, assisted
by special teachers. We discussed this in our school, as we think it’s neccessary that we make
a special course of Czech for Foreigners, and this course should actually be opened the
following year.

We appreciate the organization and the programme of the whole stay very much. The trip
provided us not only with valuable experience with Swedish education but also with an idea of
how inclusion works in other Czech schools.

Jaroslava Hankova and Ivana Petranova, the Brana jazyka primary school, Prague,

District 1

Unfortunately, many things that | was amazed by in Sweden are impossible to apply to the
Czech system, since the funding systems are completely different. Regardless, | have a lot of
food for thought and 1'd like to try and carry out several things in Czech schools with the help
of the school management.

The absolute cooperation of all teaching staff is key. Every morning, the teacher tells the
assistant what time should he or she come to class. This way the assistants spend all day walking
from one class to another and they’re always where they’re needed. Also, the relationship
between teachers and children is absolutely fantastic.

The preparatory class for foreign children is something we could actually establish in the Czech
Republic. The kids attend P.E. Art and Music classes with their regular class, which is brilliant

— this way they stay in touch with their peers.
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It’s hard to express all the impressions and experience in a few words. There’s just so much.
Professionally, it was an absolutely delightful experience. I got great ideas and a lot of
inspiration for reforming Czech schooling. On the other hand, perfection is never achievable...
Should we maybe combine the best of the Czech school and the best of the Swedish school?

Iveta Reznitkova, the Vybiralova primary school, Prague, District 9

The study visit was a very valuable experience! Most of all, | gained valuable information
straight from the source — not through the internet or Czech media (where all information is
skewed, taken out of context or edited to suit somebody’s interest). It’s very helpful to be able
to compare the life and the education in my country to a different one. This way we 're able to
realize our strengths and weaknesses and then make a use of the experience back at home.

| realized that even though nowadays there is more immigrants in our schools, Sweden is on a
completely different level. | was shocked to see the class with 4 Swedish children — the rest were
either children of immigrants or they were immigrants themselves. | really liked the preparatory
class in which foreign children learn Swedish. They even have the right to a class with a native
speaker once a week — in an office equipped with computers and headphones! How different is
it from the Czech situation! Here, a child that doesn’t speak a word of Czech is placed to a
regular class of children two years younger and the teacher is told to take care of it!

Jan Kosarek, the Klausova primary school, Prague, District 5

The study visit to Sweden was a very positive experience. The pre-schools we visited welcomed
us with open arms, and I learned many things about the Swedish pre-school education. The visit
showed u show harmonious can the inclusion of small children be. We saw no prejudice, nobody
cared about skin colour or language and you could really feel that every child is welcome. |
work as a special teacher in a pre-school and | know how hard it is to tackle prejudice — in
Sweden, | felt none.

Regardless of the freezing weather, our trip to Sweden was full of sunshine. Apart from all the
information we learned, there was an amazing group of people who really cared about dealing
with difference, creating an inclusive environment and supporting our little clients the best way
possible. | loved the way Swedish children are instructed to be independent. Children climbing
rocks and swinging on tress freely while the teachers play calmly with other kids on the other
side of the playground was something we almost couldn’t comprehend. It’s a freedom that
makes the children independent, agile and responsible.

Jana Vlachova, the Duha pre-school, Prague, District 5
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| work as a school counsellor at a secondary school. Recently, I've been dealing with a lot of
foreign students trying to become integrated into the Czech school system. In Sweden, | asked
about the inclusion of students with a different native language both into schooling and into
daily life, and | was surprised by the elaborate system of well worked-out rules.

Jaroslava Apeltauerova, the SPS dopravni high school, Prague, District 2

It was very interesting find out about Swedish schools and to compare them to the Czech ones.
1'd be very glad to see some things happen in our country (like the financial support schools
receive), and I'm glad that other things don’t happen here (like placing children in a pre-school
at the age of 1 year). The visit to Katrineholm was perharps the most stimulating one, especially
when regarding inclusion. The preparatory class system seems very effective to me. | also
admired the amount of tools they have available.

Kamila Gawlikova, the Klausova primary school, Prague, District 5

The study visit was a very rewarding experience that exceeded all my expectations. The whole
trip was harmonious, relaxed and packed with new experience and information. Both of the
pre-schools we visited were very inspiring and made me think about the education systems of
our countries.

The community that connected children, teachers and parents was obviously very strong. The
atmosphere was relaxed and calm. | saw no crying children and no shouting teachers during
the whole trip. | liked the freedom the kids had — a freedom that made them responsible for
themselves. The Swedish society pays a lot of attention to fairness, adherence and equality. The
children were very friendly, radiant and grateful. We received a very warm welcome.

| was very surprised to see the number of foreigners and bilingual children in the pre-schools.
It was impressive to see how the teachers worked with them, and at the same time you could
see that the children don’t perceive the differences and that they re used to such a ,, colourful
class. | will remember this trip for a very long time.

Katarina Tondrova, the Ném¢éicka pre-school, Prague, District 4

The study visit to Sweden was simply wonderful. Everything was organized, we didn’t have to
take care of anything before or during the trip, everything worked perfectly, the atmosphere
was pleasant and friendly and I enjoyed the stay very much. The Swedish schools had an equally

relaxed and positive atmosphere.
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Teachers have a natural authority. There’s much less ,,naughty*“ children, there isn’t too much
noise during the lessons — or during the breaks, for that matter. It might be the northerner’s
nature, this calmness. | appreciated that values, equality and morals are being emphasized both
in families and in schools, and that the teachers have time to talk about this every day. In our
schools, we don’t have as much time, and unfortunately the leaders of our country don’t set a
very good example, either.

Klira Hrba¢kova, the Simanovska primary school, Prague, District 9

In Swedish pre-school, | was amazed by how the kids work with waste and products of nature,
and also by the freedom they ’re given. This freedom is the result of having confidence in the
children — in my country, we re restricted by fear and regulations. I think it’s very good to have
classes that consist of small groups of children who are being taken care of by a sufficient
number teachers. In comparison, Swedish classrooms were simpler, smaller and less filled with
light. I confirmed to myself that children younger than 3 years don’t belong to a pre-school —
they should stay with their mum. And of course, | was amazed by the number of foreigners and
by the tolerance and the friendly attitude Swedish society had towards them.

| met many great people who do their teaching job well. | was assured again that all children
are the same if we love them and respect them. And I'm very happy to be able to say that our
pre-school has a lot to offer, as well.

Ludmila Maskova, the Duha pre-school, Prague, District 5

| was very pleasantly surprised when 1 first arrived to the first lecture of Zuzana Labudovad’s
project ,, Difference is Inspiring “ three years ago. Both the contents and the topic of the lecture
were perfectly worked-out. I left the lecture full of new knowledge and filled with a good feeling
that this wasn’t just a waste of time (the way lecture sometimes are).

The study visit to Sweden was the highlight od the project. I was curious to find out about
Swedish schools and the way they put inclusion into practice. I left Prague with mixed feelings,
knowing from various sources that their system isn’t perfect. I was very glad that I would be
able to judge for myself.

In Sweden, we visited two schools: a public one in Katrineholm and a private one in a
Stockholm suburbs. Both schools had lot of foreign pupils. I must admit that the Katrineholm
school made a huge impression on me. Spacious rooms, peace, order, you could watch the

lessons through glass walls. There was a relaxed, friendly atmosphere in all classes.
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I couldn’t comprehend the fact that during the breaks, the pupils would leave to the playground
with by themselves. There was a member of the staff supervising them. The school has clear
rules that apply to everybody. Both the public school and the private one provides all
neccessary tools for free. You don'’t feel any stress or nerves when you walk through the school,
everything just sort of works. We were able to visit regular classes and the preparatory class
for foreigners. The organization of the teacher’s assistants was fantastic: every morning, they
have a meeting with the teachers and agree at what time should the assistants be in a certain
class, and then the assistants walk from one class to another during the whole day. Teachers
don’’t sit in their offices, they meet in the teachers ‘ lounge and chat, or talk about the problems
they have. There’s time for everything. It’s partially because there’s no school bell. Every
morning, the teacher writes the schedule of the day. I really liked the friendship and respect
between the teacher and the pupils.

| was very surprised to see how Swedish afterschool childcare works. During the classes, the
caretakers stay in the classrooms and supervise the breaks. However, there’s no special
programme like in Czech afterschool care. The afterschool care rooms in Czech schools also
have better equipment.

It’s impossible to decide which school was the best. Personally, I felt better in Katrineholm. |
must admit that | gained a lot of new knowledge and | saw many interesting things that I plan
to make use of in my work. Meeting the teaching staff enabled us to share knowledge and
experience. The whole experience of the visit enriched me and moved me forward. I don’t want
to judge which system is better. Perfection can never be achieved. But | want to say that
teaching depends on the people, on their attitude and diligence, their will to do more than
they 're obliged to do, to work tirelessly, not to be afraid to try new things and change things.
The study visit was very meaningful, and I'm very thankful for it.

Magdalena Loblova, the Vybiralova primary school, Prague, District 9

In the recent years, | attended several very intersting and expert lectures prepared by the
Osvetova beseda company. I expected that the visit to Sweden would give me experience and
knowledge about inclusion, which is a topic | care about a lot as a teacher and school
counsellor at a high school.

The programme of the visit was well worked-out and prepared. We visited Katrineholm and
Stockholm high schools. We became familiar with how Swedish high school education works.

We could walk through the schools, feel the atmosphere and sit in on some classes. For me, it
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was very interesting to meet the support team, which is something like our school counselling
centres.

The visit was very informative and | wanted to pass the information and experience on to my
colleagues back home. | was pleasantly surprised by the reaction of my colleagues: they were
all very interested and asked many questions. Personally, what impressed me the most was the
friendly, relaxed atmosphere of Swedish schools. | find the climate of the school to be a very
important element of working with children, and not only the ones with special needs. The
information and knowledge | gained is very valuable and inspiring for my work as a school
counsellor.

Martina Kustova, the SPS na Proseku high school, Prague, District 9

As a special teacher at a pre-school with longtime experience with the integration and inclusion
of children with a different native language, | was delighted to attend the lectures and
workshops of the ,, Difference is Inspiring“ project and even more so to take part in the study
visit to Sweden.

Given the fact that | manage multi-cultural projects at my pre-school, it was very interesting to
see how these projects are carried out in different countries. | was glad to be able to witness
how pre-school care for small children (from 1 year of age) works and what are the personnel
and equipment demands of it.

What | liked the most was the freedom the kids had, developing critical thinking and
encouraging self-confidence. I loved the school kitchens, the way they worked with nature’s
products, smaller groups of children and sufficient staff numbers. In Stockholm, I liked the small
classrooms that had a very homely feel to them. Another positive thing is that foreign children
(who form quite a large percentage of the population) have to take intensive courses of Swedish,
all while keeping their identity and mother tongue. All children are being educated to tackle
prejudice.

| was assured in my belief that we face similar problems, that Czech schools do have a lot to
offer and that in some ways, we might also become an inspiration for other countries.

Martina Skleni¢kova, the Duha pre-school, Prague, District 5

The study visit to Sweden was very informative for me. As a caretaker, | was mostly interested
in Swedish afterschool childcare. It was surprising to discover that the base environment is the
outdoor playground. Children can climb trees and rocks there, which would be forbidden

immediately in the Czech Republic. They re being taught respect and responsibility from an
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early age, which is very important. | felt peace and contentment. I think that the goal of Swedish
schooling is to let children feel successful. At the same time, it’s demanded that the children be
polite and respectful to both the teachers and their peers. In Sweden | realized that in our
country, we should concentrate on the kids * behaviour with each other and with adults, to teach
them responsibility and honesty and to give them a sense of security.

Renata Kurfiirstova, the Horackova primary school, Prague, District 4

| work as a school psychologist and the leader of the school counselling centre, and together
with the school management, | take care of creating an inclusive environment at the school (this
includes care for children with special needs and a different native language). Due to the
school’s location, there’s a larger number of foreigners in our school. We try to integrate these
foreigners into classes, social events and the school’s relationship net.

Profesionally, it was a very valuable experience to visit two Swedish primary schools and their
counselling centres. | was able to see two different school environments, the climate and culture
of the schools and the atmosphere in the classrooms. This personal, first-hand experience is
irreplaceable. It was very important for me that | could see the whole of the Swedish education
system and its individual parts in the context of a common school day, and this way | was able
to understand the role of every component, activity, rule and tool.

| appreciate the debate we had with the school counsellors very much, as it allowed me to see
my experience from a different perspective. The talk was quite long, informal, honest and
inspiring. We shared experience and contacts and we might work together in the future (for
example when diagnosing pupils using methods that don’t require language).

Personally, the most inspiring part of the visit was the way Swedish teachers work with the
group, emphasizing respect, cooperation and mutual support. The most talked-about topics
were equality and its importance in a class or school, building the teacher’s authority and
creating space for the pupils to self-assess and decide for themselves, and these are also the
topics that | will now concentrate on more in my work.

Simona Dejdarova, the primary school of NebusSice

Given the fact that | work as a special teacher (thus, | work with children with special needs
and with those that have a different native language), the study visit was a great experience
that has made a positive impact on my professional growth.

My school doesn’t have a lot of foreign students (compared with Sweden, but also with other

Prague schools), they make up 6% of all students. This means we don’t have a lot of experience.
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Therefore, the things | saw during the visit were very inspiring. First of all, | really liked the
preparatory class for foreign children (which, in my opinion, should be the main tool we use to
integrate these children successfully). The classroom was very well-equipped, the programme,
tools, the structure of the class and its philosophy of peaceful coexistence were all very well
worked-out. The principles of Swedish society are incorporated into the class in an entertaining
way and the teachers try to make the children understand these principle and embrace them. |
saw this both in the preparatory class and in regular classes. | think that the Swedish philosophy
of equality is very important for the process of integration. Equality was tangible: in the
teachers ‘ treatment of the kids, in children’s equipment (all children get the same writing tools
and notebooks and they all have the right to use technology). There are not many demands on
the family: the kids rarely get homework, meaning that a situation where one child goes to
school prepared and the other doesn’t rarely occurs — again, they re all equal. It’s interesting
that there’s no assessment until 6th grade, competitiveness isn’t encouraged, there’s no
comparing of who has a better grade and who did better at a task.

Currently, many things are impossible to incorporate into Czech schools — we 'd have to rebuild
the whole structure: we don’t give classes in blocks, the working hours are different, the funding
is different, the family is expected to help with homework, etc. However, there’s also many
things we can apply: preparatory classes, common rooms for teachers and teachers‘ mental
hygiene.

Though there’s not as many children with a different native language at my school, the numbers
are rising constantly. For this I am very glad for every piece of information | was able to get
during the visit. It’s always good to see a different country’s approach — especially if this
country is more developed in this field (whether it be because of its longtime peace or better
funding). 1'd like to express my gratitude for being able to participate in this project again. 1
have nothing negative to say and | hope that | will be able to apply my new experience and
knowledge in my work.

Tereza Pankova, the Korunovacni primary school, Prague, District 7

The study visit gave me a lot of information about Swedish schooling, the immigrants ‘ lives in
Sweden and their integration. | will be happy to make a use of this information in my work (I
am school counsellor at a primary school), as there’s more and more new pupils from Vietnam,
Mongolia, Ukraine or Russia coming to our school. 1'd like to prepare a new programme for
integrating these children into Czech classes in the following academic year.

Vladislava Smetanova, the Katefinky primary school, Prague, District 12
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The minute I stepped foot in the Soédra school in Katrineholm, I felt an atmosphere of
democracy, tranquility, peace and respect. Teachers and pupils are partners. | really liked this
approach and 1'd like to implement it in my classes. They talk about democracy and the worth
of every person every day, and I've been trying to do this in my classes since I came back. The
only thing I'd change is the complete lack of support of talented children. Swedish schooling is
based on the state’s (and the parents ‘) faith in the teachers ‘ professionalism. The teachers trust
their pupils (who take responsibility for their academics). They don 't control the pupils, they
support them.

Once again 1'd like to express my gratitude for the whole project. ,, Difference is Inspiring “
was immensely helpful to me, especially at the start of Czech inclusion in schools. The study
visit was a very pleasant end to the project and | wish every teacher a similar opportunity —it’s
a great experience.

Zdenika Zdénkova, the Bitovska primary school, Prague, District 4

| knew that Sweden is a developed democracy with an elaborate education system. But |
couldn 't imagine how the schooling works. | was impressed by the atmosphere of democracy,
tolerance, freedom and by the equality of rights to language and culture. Peace and friendliness
dominated the schools. The children are being told to create their own rules based on four key
words: respect, responsibility, safety, honesty. | will use these words when working with my
third-graders this year, too. I dare say that my attitude to my pupils is similar: I don’t provoke
rivality or competitiveness, we cooperate, help and tolerate each other.

Eva Krutilkova, the Horackova primary school, Prague, District 4

I was captivated by the attitude towards foreigners in schools. I didn’t see any labeling or
xenophobia that | see so often in the Czech Republic. The foreigners are simply ,,the newly
arrived”, and they stop being that after four years. Nobody is bothered by headwear or other
displays of culture — the foreigners are even encouraged to honour their roots. Naturally, they
have to accept Swedish language and culture and follow Swedish rules. Every day, freedom
and democracy is stressed, as well as the fact the everyone can contribute to society because
everyone is good at something. Every moment of this study visit was enriching, interesting and
increcibly inspiring — especially for my future work with children with a different native
language.

Eva Popelkova, the K Doliim primary school, Prague, District 12
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1 teach at a secondary school in Prague and I'm also the deputy headmistress of this school. In
the recent years, we ‘ve been spending more and more time thinking about how could we
innovate and reform the education at our school. The study visit was a great source of
inspiration for me.

One of the most interesting schools we visited was the Kdrrtorps secondary school, as it’s about
the same size as the school I work at. I really liked the school’s climate: the openness of the
teachers, the teamwork of the school management, the relaxed state of the students. The open
doors of teachers * offices, the common rooms where teachers and students could communicate,
the rule that the teachers shouldn’t lock themselves up in their offices and go talk with the
students instead. I admired the corridors, the café, the relax corners on every floor, the amazing
library with a glass wall that showed a view of the forest. The decoration in the corridors
completed the atmosphere: photos from school trips, students‘ paintings, screens with
important notices. We can use all this to change our school, too.

The discussion with the teaching staff and assisting specialists was also very beneficial. This
relaxed atmosphere is the result of hard work: regular briefings of the teaching staff and tens
of team meetings. The school even has a special space (relax rooms) and time for these
meetings. We should definitely give it some thought and consider installing something similar
in our school. We constantly have to deal with lack of communication between teachers,
between teachers and students or even animosity between some teachers and students. The visit
confirmed to me that our vision of a friendly school atmosphere can become reality, and | also
learned some ways to create it. Currently, we’re establishing a counselling team: a
psychologist, a school counsellor, a prevention officer and a career counsellor. We can draw
inspiration from our Swedish colleagues and their methods.

| was surprised by how multi-cultural the society is. How open to difference and how helpful to
integrate the newly arrived. The idea that the knowledge of the Swedish language, tradition,
culture, law and milieu is the basic prerequisite for the success of integration is very interesting.
Our school system is currently trying to figure out what should we teach 21st century children,
and | really like the Swedish answer: teach them empathy, tolerance, a positive attitude towards
difference, teach them to coexist and to cultivate their relationships. We were able to sit in on
classes and we saw that friendship, communication and discussion was an integral part of every
class. I'm well aware of the fact that the success of the trip is the result of the hard work of the
team that organized it. | also loved sharing experience with the rest of the participants. I think
we created a happy group and that we were all enriched as professionals and as people.

Irena Rudolfova, the Pripoto¢ni high school, Prague, District 10
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The goal of Swedish schooling is to integrate everybody into the educational (and later
occupational) process. It was very enriching to be able to see how language is taught in a
completely different environment (as I'm a language teacher myself), how the Swedish work
with foreigners and how they prioritize the mastering of Swedish.

Katefina Ty¢ova, the SPS Betlémska high school, Prague, District 1

The Swedish education system is very inspiring. It shows that even a difficult topic such as
inclusion can be effective — all you need is the right approach and a more practical
implementation. We should realize that inclusion doesn’t neccessarily have to mean placing
everyone into one class — it can also mean that different groups coexist together. | was
pleasantly surprised by the efficiency of this system.

Eva Vekrbauerova, the Akademie Femesel — Stiredni §kola technicka high school, Prague,
District 4

The results of the Katrineholm high school foreigners‘ section’s work were the most inspiring
part for me: after four years of studying Swedish, English and mathematics, you can’t tell the
newly arrived from native Swedish speakers. | became assured in my belief that a grade 0 for
students with a different native language (who would maintain their student status) is something
we should establish in the Czech Republic.

Every person who works in education faces daily problems concerning inclusion. That’s why I
was delighted to visit Sweden, which is a country with longtime experience with inclusive
education. | was surprised by the efficiency of their system. At the Katrineholm high school, |
realized that inclusion is more than just putting handicapped children together with ,,normal
children — it can also mean that these two groups coexist side by side, and that raising the kids *
awareness of the fact that not all children are healthy can be much more beneficial than putting
everyone into one group with force (as it often happens in our country).

Tereza Kralova, the Akademie Femesel — Sti‘edni $kola technicka high school, Prague,
District 4
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VZDELAVANI DETI S ODLISNYM MATERSKYM JAZYKEM VE SVEDSKE
MATERSKE SKOLE
Tine Hallberg

V prosinci roku 1979 jsem zakoncila sva studia v oboru piedskolni vychova a vzdé€lavani a v
lednu 1980 jsem nastoupila jako ucitelka matetské Skoly v Huddinge na pfedmésti Stockholmu,
kde jsem také bydlela. Tato oblast byla typicka velkym mnozstvim ptist€éhovalct. Asi pét tisic
tamnich obyvatel mluvilo minimaln¢ padesati riznymi jazyky. M¢li jsme tam oddéleni jen pro
finské déti, dale jen pro déti mluvici Spanélsky a v dalSich skupinach mnoho dalSich narodnosti.
V mém oddéleni tvofili polovinu déti finsti Romové.

V lednu roku 1982 jsem se prestéhovala zpatky domt, do Katrineholmu, a tady jsem pracovala
Vv riznych Skolkdch az do roku 2000, kdy jsem zacala pracovat v piedskolni tfid€. Po urc¢itou
dobu jsem také vykondvala funkci zastupkyné vedouciho Skolského odboru a docasné také
feditelky. V té dobé jsme neméli zadna zvlastni podplrnd opatieni pro déti, které by to
potfebovaly (s vyjimkou déti fyzicky ¢i smysloveé hendikepovanych), a ja jsem si chtéla rozsifit
své znalosti, abych hloubé&ji poznala pedagogiku a metodiku této problematiky. Proto jsem
vystudovala nékolik vysokosSkolskych kurzl tykajicich se mimo jiné piedskolni didaktiky,
problematiky déti s vyraznymi psychosocialnimi poruchami ¢i vyvoje feci u déti, zakladni kurz
specialni pedagogiky a kurz vyuky §védstiny jako druhého jazyka.

V Sedesatych letech, kdy jsem vyrlstala, bylo u nas jen malo pfist€éhovalct, kteti by Zadali o
azyl, zato zde pobyvalo mnoho pracovnikti z jinych zemi, hlavn¢ z Finska a byvalé Jugoslavie.
Také jsme zde méli velké mnozstvi Find, ktefi se u nas ocitli jako zachranéné déti v pribéhu
druh¢ svétoveé valky. Jako dité jsem teprve v poloving Sedesatych let poprvé vidé€la lidi ¢erné
pleti a dodnes si pamatuji, jak moc mi imponovalo, Ze nasli cestu az k ndm do Katrineholmu
(bylo mi v té dobé¢ asi deset let a myslela jsem si, Ze k ndm cestovali aZ z Afriky, moc jsem toho
tehdy o svété kolem nevédéla). Méla jsem §tésti, ze moji rodice byli velmi tolerantni a podle
mého nazoru méli velmi lidsky postoj k jinym lidem. VSichni lidé maji podle nich stejnou
hodnotu, nikdo by nemél soudit druhého na zakladé€ predsudkl a kazdy by mél dostat v Zivoté
novou Sanci. S timto vybavenim jsem samoziejmé& byla obCas oklaména nebo prosté jen
zaskocCena lidskou $patnosti, zaroven bych ale bez toho nikdy nepoznala mnohé své nejdrazsi
ptatele.

Kdyz jsem byla ditg, stykala se nase rodina s jednim ¢lovékem z Rakouska, ktery odtamtud
uprchl za druhé svétové valky. A tak jsem se velmi zahy dozveédéla, kam az mize vést nendvist

k jinym narodéim. Jeden z mych nejsiln&jsich zazitki z Cech je spojen s jednim mistem pobliz
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Prahy, nddhernym paméatnikem se straslivou minulosti. Jsou to Lidice. Myslim, ze vy vSichni
vite, pro¢ o tomto mist¢ mluvim. Ve svétle téchto mych postoji a zkuSenosti bych vdm nyni
chtéla poveédét vic o tom, jak pracujeme u nas v Katrineholmu s multikulturalitou a s integraci,
tykajici se hlavné nové piichozich déti, které nazyvame novi Svédi. Také se budu vénovat

integraci déti s funkénimi poruchami. Budu mluvit hlavné o Skolce a Skolni pfipravné tfidé.

Demokracie a hodnotovy zaklad ve Skolce, pripravné piedskolni tiidé a jinych Skolnich

zaiizenich.

., Vzdeélani musi také zprostredkovat a zdiirazmit respekt k lidskym praviim a zakladnim
demokratickym principiim, na nichz je zalozena svédska spolecnost. Vzdeélavani musi brat ohled
na ruzné potreby deti a Zaku. Détem a Zakiim se musi dostat takové podpory a stimulace, aby
se mohli co nejlépe rozvijet. Snahou musi byt vyhodnocovat neustale rozdily v potiebdch
Jednotlivych déti a zakii tak, aby se jim dostalo co nejlepsiho odpovidajiciho vzdeélani.”

Skolsky zakon (Skollagen 2010:800, 1. kapitola, §4)

Integrace ve Skolce

Kdyz jsem v roce 1980 zacala pracovat ve skolce, méli jsme uz tehdy v nasich oddé€lenich bézné
integrované déti s ruznym mentalnim ¢i fyzickym postizenim. Pracovali jsme s tzv.
sourozeneckymi odd€lenimi, to znamend, ze v nich byly déti ve véku od jednoho roku do Sesti
let. V poloviné devadesatych let jsme zacali pracovat s ptipravnymi predskolnimi ttidami, které
byly umistény do prostor zakladnich Skol, zaroven bylo do vzdélavaciho programu prvni tiidy
zatazeno vic prvki predskolni pedagogiky.

V sedmdesatych letech existovaly dokonce jesle pro kojence, ale potom doslo ke zvyseni davek
matetské dovolené a zlepseni celého socidlniho systému, a tak vétSina déti mohla zdstat doma
s matkou az do jednoho roku. Piesto bylo v tomto obdobi v Katrineholmu jen velmi malo
Skolek, a tak byla ponejvice vyuZivéana zafizeni tzv. dennich matek, pozdéji byly u nds nazyvany
jako denni pecovatelky o déti. Jakmile vznikl odpovidajici systém Skolek, pocet téchto
pecovatelek se pomérnym zplisobem snizil.

Zaclenéni déti s riznymi funkEnimi poruchami do béznych skolkovych tiid vedlo k tomu, Ze se
srovnani s dobou mého vlastniho détstvi. Najednou bylo velmi ptirozené, Ze se kazdy uci 1épe
néco jin¢ho, Ze se liSime také tempem a zplisobem, jakym se uc¢ime. My, ktefi jsme pracovali v
tehdejSim Skolstvi, at’ uz v jeslich nebo ve skolkach, jsme méli za tkol ptizplisobit svoji Cinnost
urovni déti v oddéleni (a ne naopak). Zdlraznovali jsme skute¢nost, Ze vSichni mame pro
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spolecnost stejnou hodnotu, a nachazeli jsme zpusoby, jimiz se mohly dobie uplatnit a rozvijet
ve svém vlastnim rytmu i hendikepované déti.

Mateiské Skoly nemély pied rokem 1998 sviij vlastni ucebni plan, pfesto pro tato zatizeni
existovaly zdvazné dokumenty z dilny Socidlniho odboru. Pozdé&ji byla piedskolni zafizeni
pfesunuta pod Ministerstvo $kolstvi a na komunalni arovni Katrineholmu z dikce socialniho
odboru do oblasti prace odboru vychovy a vzdélavani. Na komunalni Grovni se jednotlivé
odbory mohou jmenovat rizné, dulezité je, ze od t€¢ doby nalezi Skolka do oblasti Skolstvi, je s

nim jaksi pod jednou stifechou.

Ziakladni principy v mateiské Skole

Mateiské Skoly jsou soucasti Skolského systému, jehoz zakladnim principem je demokracie:
\, Zadné dité ve Skolce nesmi byt vystaveno diskriminaci z ditvodu pohlavi, genderovych kritérii
nebo rozdilného vyjadrovani, etnické prislusnosti, nabozZenstvi nebo viry, funkcnich poruch,
sexualniho zameéreni nebo veku, nesmi byt vystaveno ani Zadnému jinému ponizujicimu
zachazeni, jakoz ani ti, k nimz ma dité vztah. Proti vSem takovym tendencim se musi aktivné
postupovat.” (Kurikulum pro materské skoly, Léaroplan for forskolan, Lpfo 98).

V ucebnim planu stoji, Ze mame pracovat s porozuménim a lidskosti. To neni néco, co méme
pouzivat, az kdyz déti dospéji do urc¢itého veku, naopak tento piistup by se mél od zacatku stat
zakladem veSkeré prace s détmi v matetfské Skole. Dokonce i velmi malé déti dokazi byt
empatické, urcité uz jste vidéli takové déti plakat, kdyZ zaslechnou plakat ostatni déti. V piipadé
konfliktt mezi détmi hrajeme my dospéli vyznamnou roli, ukazujeme jim totiz cestu. | proto je
dalezita 1 tzv. volna hra, kdy maji déti — za pomoci a podpory dospélych — moznost trénovat
spolupraci pii hie, feSeni konflikti a u¢eni se kompromistim.

Déti by mély dostat moznost rozvijet svoji schopnost empatie a péce o druhé. MéEli bychom je
podporovat a posilovat ve schopnosti soucitu a vciténi se do situace né€koho jiného. VSichni
dospéli v matetské Skolce by méli ukazovat otevienost a respekt k rozdilim mezi riznymi
nazory a zpusoby zivotniho stylu. Tady mizeme pouzit piiklady déti ze skupiny (jaké mezi
nami existuji rozdily, a pfesto si rozumime), ale také miizeme détem ptecist vhodnou ukazku z
knihy nebo jim vypravét jeji obsah, pokud se tyka tématu, a dovést tak déti k pochopeni a
porozuméni. Moje predskolni tiida navazala — spolu s nékolika dal$imi na jiné Skole —
spolupraci s matetskou Skolkou Praminek z Kyselky u Karlovych Vart. Nase déti se této
vymeény aktivné ucastni, a to napomaha jejich porozumeéni jak rozdilim mezi naSimi néarody,
tak i tomu, co nas spojuje. Jak fikava Jarmila Kocourkova, ktera bude dnes rovnéz mluvit, to je

nas nepatrny prispévek k udrzeni svétového miru.

67



V souladu s ucebnim planem pracujeme jak s dlouhodobou, tak s globalni perspektivou
budoucnosti, nase ¢innost zrcadli hodnoty a prava, vyjadiena v konvenci svétovych narodt o
pravech ditéte: ,, Rostouci internacionalizace svédské spolecnosti klade velky diiraz na
schopnost lidi Zit pospolu a porozumét hodnotam, které jsou obsazeny v kulturni pestrosti.”
Tahle véta je obsazend v ucebnich planech vsech ptredSkolnich zatizeni, ale také v u¢ebnim
planu pro zékladni $kolu a druzinu.

Déti ptichazeji do Skolky z riznych rodin, které maji rozlicny kulturni a socialni zéklad. I proto
je matefskd Skolka piirozenym mistem setkdvani, kde bychom meéli zacit s podporou
porozumeéni déti pro hodnoty multikulturni spolecnosti. V této souvislosti miizeme pouzit velmi
dobry nastroj predskolni pedagogiky, a to myslenku uceni hrou, ale zaroven i hrou k uceni,
takto mizeme podchytit zajmy déti a vyuzit je v procesu uceni. Dalsi uzite¢nou metodou je co
telem delame hrave, lehce uvizne v hlave, a podobné videt, slyset, délat mizeme vyuzit pii praci
s détmi, pro néz §védstina neni mateiskym jazykem.

V souladu se $kolskym zakonem a u¢ebnim planem bychom se méli snazit v duchu demokracie
a s ohledem na vék a schopnosti déti, aby se déti zapojily do plani nasi ¢innosti. Pro nas, ktefi
pracujeme ve Skolkach, ptipravnych predSkolnich tfidach nebo v jinych podobnych skolskych
zafizenich, je povinnosti byt otevieni k riznym nazortim, byt tolerantni a zvidavi. M¢li bychom
byt vzorem pro déti, zajimat se o ostatni kultury, opravdu se zajimat o to, co déti bavi, ale
zaroven bychom méli byt stale ptipraveni vysvétlovat odlisnosti déti a z ¢eho vychazeji a
zdtraziiovat, Ze piesto jsme si viichni rovni. Svédska predskolni pedagogika predstavuje dnes
dobie fungujici model, at uz posuzujeme integraci nasich novych Svédii, nebo déti

hendikepovanych fyzicky ¢i mentalné.

Zdravi zaki = Elevshilsa

Svédsky skolsky zakon uklada samospravam vytvoteni odboru pro zdravi zak, tzv. Elevshilsa.
Ve svédskych komunach je toto nafizeni realizovano riznymi zptisoby. V Katrineholmu méme
centralni zafizeni pro celou komunu, které ma za kol podporovat mistni $kolky a skoly. Pracuji
zde psychologové a specidlni pedagogové s riznym zamétenim (napft. na poruchy feci, sluchu,
psani, ¢teni atd). Ucitelé posilaji se svolenim rodicu ¢i jinych zdkonnych zastupcii zadost, aby
jim skoleni pracovnici této instituce pomohli vyfesit rizné problémy. Dokonce sem lze zaslat
zéadost o pridéleni penéz navic (nad bézny ptispevek na zéka), pokud se zda ziejmé, Ze potieby
zéka znamenaji pro Skolku ¢i Skolu vyssSi finan¢ni zatéz, ale ziskat takové prostiedky neni
snadné. Je tfeba prokazat, ze ucitelé zkusili vSechny vlastni moZnosti, zaroven se musi zaslat

kompletni pedagogicka dokumentace s popisem vsech potizi a potieb. Ve skolach pracuji také
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Skolni 1€kafi, sestry a kuratofi, ktefi sice nalezi k personéalu Elevshélsa, ale pracuji v riznych

Skolach na ptidélenych pracovistich.

Svédstina jako druhy jazyk

V nasich ucebnich planech stoji, ze fec, uceni a vyvoj osobnosti jsou vzajemné propojené. I
proto je dulezité, ze klademe velky diiraz na podporu vyvoje teci. Podporujeme déti a
vyuzivame jejich pfirozené zvidavosti k tomu, aby zkusily komunikovat riznymi zptsoby.
Nabizime jim stimulujici prostfedi, Vv némz maji podminky k rozvoji feci, naptiklad je vhodné
jim c¢ist nahlas a pak s nimi mluvit o obsahu piecten¢ho, a to jak o knihach, tak o jinych textech.
Existuji také hry tohoto typu, které mohou déti zaujmout a podnitit jejich fantazii. Vzdélani by
mélo poskytnout détem podminky, aby mohly pfemyslet, ucit se a komunikovat v riznych
situacich a s riznym zdmérem. Tim je poloZen zéklad, aby déti v dlouhodobém horizontu
ziskavaly znalosti, které jsou ve spolecnosti zapotiebi.

Komunikace se mize odehravat na riiznych Grovnich, ¢astecné pomoci toho, ¢emu fikame
matefsky jazyk. Ale také jinymi jazyky, vzdyt v nékterych domovech se mluvi dvéma a vice
jazyky. Podle Skolského zdkona a ucebniho planu jsme povinni podporovat u ditéte rozvoj
fecovych dovednosti vSemi dostupnymi prostiedky. Muze se jednat o dite, které nélezi k
n¢kterym nasim mens$indm, stejn¢ tak se mize jednat o dité s poruchami sluchu nebo s jinym
handicapem, coz zpusobuje, Ze se musi ucit znakovou fe¢ nebo jednotlivé znaky jako podporu
fe¢i. Mize se stejn¢ dobie jednat o dit€ s poruchou zraku, které bude potiebovat znalost
Braillova pisma atd. Vé&tSinou jsou jazyk a kultura pevné propleteny a komunikaci ulehcuje
vypravéni, tanec, hry nebo nékterd dal$i soucéast kulturniho dédictvi: ,,Mezi hlavni ukoly
materské skoly patii zprostiedkovat a rozvijet kulturni dédictvi — hodnoty, tradice, historie,
Jjazyk a vedomosti — od jedné generace k druhé. Diilezité je, aby ve vzdélani bylo zviditelneno
vic kultur.” (Kurikulum pro materské skoly, Liroplan for forskolan, Lpfo 98)

Vystudovala jsem na vysoké Skole kurz §védstiny jako druhého jazyka a uvédomila jsem si, ze
mnohé pracovni metody jsou pouzitelné 1 v predSkolni pedagogice, pokud je ovSem
ptizpisobime véku a schopnostem ditéte. Pfedstavme si, Ze pfijde do Skolky dité, které pouziva
jako matetsky jazyk jiny jazyk nez §védStinu. VéEtSinou neumi ani slovo §védsky. Kdyz jsou do
Katrineholmu umisténi ptistéhovalci, probiha to tak, ze dosp€li se ucastni kurzi Svédstiny jako
druhého jazyka urcenych pro dospé€lé a star$i sourozenci za¢nou v piipravné tfidé né&jaké
zékladni Skoly, aby se naucili zdkladiim $védstiny, nutnym k pochopeni prace v bézné tiidé. To
vSe vychazi z direktiv Skolského zakona a ucebnich plani, kde je také ustanoveni o vyuce

matefskému jazyku a pomoci pii studiu. Ale ti nejmensi pfijdou do Skolky nebo do piipravné

69



Skolkové tiidy bez jakéhokoliv zakladu Svédstiny. Pak musime z pochopitelnych divoda
pouzivat hodné¢ fe€ téla a obrazky.

Obrazkové knizky jsou v této situaci dobrym pomocnikem k navdzani kontaktu, ale zaroven
slouzi i k prvnimu tréninku Svédskych slov. Dnes uzZ mame dokonce knihy ptelozené napiiklad
do somalstiny a dalSich jazyku, které je mozné si v knihovné vypujcit jak ve Svédsting, tak 1 v
jazyce ditéte. Pak mohou pomoci rodi¢e nebo (mame-li $tésti a ve Skolce je osoba mluvici
jazykem ditéte) personal a piecist knihu ditéti, aby pochopilo d¢€j. Pak by mél ucitel nebo
personal ptecist knihu $védsky, vyuzit obrazky a vypravét o nich, vyuzit véci a udalosti z
bézného zivota ditéte, které dité zna, a propojit knihu a skutecnost. Ukazat na obrazky, které
predstavuji osoby nebo véci ze Skolky nebo z okoli ditéte, aby dité poznavalo to, co jiz umi.
Dnes jiz mame na Skolkach iPady, v nichz mame pohadky v mnoha jazykovych variacich. Kdyz
se ndm podaii k predcCitani ve §védsting pimét rodice, pomize to rozvijet také jejich Svédstinu
1 jejich matefStinu. Né&ktefi rodice jsou analfabeti, pak je mozné pouzit pohadky nahrané a
nactené nékym jinym.

Ukazat zajem o tecC ditéte, zeptat se, jak se ta ¢i ona véc nazyva jeho matetstinou a pokusit se
to vyslovit, je velmi dillezité! Stavame se tak dobrym ptikladem pro vSechny déti (nejen ty noveé
ptichozi), kdy vidi, Ze se o jazyky zajimdm, Ze si myslim, Ze naucit se vice jazyku je uzitecné,
a ze se dokonce pokusim o vyslovnost v cizim jazyce, tieba i mén¢ povedenou. Je mozné se od
rodict naucit n¢jakou jednodussi fikanku, ukolébavku nebo jen par versu v jazyce ditéte. Pro
déti to predstavuje jistotu, protoZe to je néco, co dobfe znaji, a pro rodice jistou formu ocenéni,
kdyz se zajimame i o jejich zkuSenosti a jejich kulturu. Nékdy také vyfotime ¢leny rodiny, aby
se na n¢ dité mohlo divat a mluvit o nich, kdyz je ve skolce, i to mu mize pfinést pocit jistoty.
Je dobfe, kdyz rodice citi sounalezitost a jistotu pii predavani ditéte personalu skolky. Nékdy
to miiZze byt té¢zké, zvlast kdyz se dosud nestihli ani oni naucit alespon trochu Svédsky. Kdyz
jim ukazeme, Ze jsou pro nas duleziti pro praci s détmi, mize to pomoci zvednout jejich
sebevédomi.

Kdyz si dité na Skolku teprve zvyka (pfiblizné prvnich Etrnact dni) za pfitomnosti rodici, je
uzite¢né, pokud to jde, sehnat tlumo¢nika. Néktefi rodice to povazuji za zbytecné, nebot’ se jim
zd4, Ze uz umi Svédsky dostatecné (nektefi rodice si dokonce mysli, Ze se personal urazi, kdyz
feknou, Ze nerozumi). Ale je to jinak. My sami si nejsme jisti, kolik toho rodice umi, i proto je
tteba jim vysvétlit, Ze tlumocnik je tam kvili ndm. V nejb&znéjSich jazycich mame tzv.
informujici rodice, kteti mohou pomoci.

V Katrineholmu méame nékdy moznost ziskat tzv. kulturniho tlumocnika. Tato zaleZitost je

feSena pres socialni odbor a odbor podpory rodiny, ktery je jeho soucasti. Mlize to byt uzitec¢né,
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kdyz ma naptiklad muz z dané rodiny problém pfijimat informace od Zeny, nebo V piipadé, ze
ma rodi¢ podstatné odlisSné nazory na jidlo, jazyk, hry nebo dozor nad détmi. Dalsi cestou je
zameéstnat ucitelky ¢i ucitele (V jeslich pak chivy), ktefi mluvi jinym matefskym jazykem nez
Svédsky, nejlépe pro nejpocetnéjsi skupiny deéti, coz jsou v posledni dobé ve Skolkach v

Katrineholmu hlavné déti ze Somalska a Syrie.

Péce, vyvoj a uceni

., Znalosti se mohou vyjadrovat riiznymi formami — jako fakta, porozuméni, pripravenost a
obezndmenost —, které se navzajem podmiriuji a dopliiji. “ (Skolsky zdkon, Skollagen samt vdra
ldroplaner) Pro mnoho déti, nezavisle na tom, zda maji ,,normalni” vyvoj, nebo maji néjakou
funkéni vadu, ¢i mluvi jinym jazykem nez Svédstinou, je piinosné obrazové schéma dne.
Pouzivam je kazdé rano, kdyZ na pravidelném shromazdéni probiram s détmi ve své piedskolni
tfidé nadchazejici den. Zpocatku zdliraznim svoje povidani pomoci symboll zjednodusené
znakové teci, které uvedu u kazdého obrazku. (Také détem vysvétlim, ze existuje jak znakova
fe¢, tak jeji jednodussi varianta, kterou pouzivam ja). Tyto znakové symboly pouzivam i pfi
jinych pfilezitostech, naptiklad kdyz mluvim o dnech, nebo o jidle, které dostaneme v jidelné.
Obrazovy rozvrh zlistava vystaveny po cely den.

Déti si daleko 1épe véc pamatuji, kdyZ ji mohou nejprve vidét, pak slySet a néco s ni délat. Jak
uz jsem fekla, nase Skolka udrzuje dlouhodobou studijni vyménu s matetskou skolkou Praminek
v Kyselce u Karlovych Varti. Vypravime si o tom, jak probiha nas bézny den, o nasich tradicich
a naSich domovech. Posildme si obrazky a fotky, obc¢as se pokousime naucit par ¢eskych slov,
kromé toho také déti zaznamenaly, jak dilezité je umét anglicky pii nasi vzajemné komunikaci.
S pomoci Jarmily jsme zkouseli i videohovor. Nase vyména pomohla i §védskym détem
pochopit, Ze i my mame svoji fe¢ — povédomi o vlastnim jazyku se tim u déti dostalo na vyssi
uroven.

Podle skolského zakona pracuji viechny predskolni ptipravné tfidy ve Svédsku jednotné s
vyukou zaloZenou na jazykovém povédomi a laboratorni matematice. Zaklady prace
S jazykovym povédomim urcuje Bornholmska metoda. Tady pracujeme velmi strukturovang v
nasledujicim poradi: rym (dtraz na zvuk), véty (struktura feci a jeji vystavba), slovo (slova
sloZend, singular a plurdl atd). A na zavér ta nejmensi vyznamotvorna ¢ast — fonémy, které na
zaveér propojime s grafémy. Z¢asti pouzivame hotova cviceni z bornholmskych materiald, ale v
nasSi Skolce je popularni materidl o jazykovém trolovi Trullem, ktery vychazi ze stejného

modelu jako Bornholmska metoda. Déti maji rady, kdyZ se tento trol objevuje i v jinych
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souvislostech — n¢kdy dokonce pobyva na navstéveé u nasich ptatel v Kyselce. Kromé toho
ziskal také svého Ceského ptitele, krtka, ktery nékdy zase navstivi nés.

Jak ve skolském zdkonu, tak v uéebnich planech stoji zfetelny pokyn, Ze je nutné u nove
piichozich déti rozvijet nejen §védstinu, ale i jejich matefsky jazyk. Vyzkumy prokazaly, ze
zaci, kteti maji moznost rozvijet svoji matetStinu, nauci se 1épe také Svédstinu. Pokud maji zéci
moznost pracovat na své mateistin¢, dostane se jim tak moznosti rozvijet slovni zasobu ve svém
prvnim jazyce, a to pfirozen¢ ve Skolnim prostiedi, coz jim zase zpétn¢ pomaha mluvit doma o
tom, co d¢laji ve Skole, a rodice je tak mohou 1épe podporovat. Jinak se mlize stat, Ze zdk ma
jednu fe¢ na doma a jinou ve $kole a pro kamarady. Abychom totiz predesli konfliktim a
otevfeli hranice mezi obéma svéty, je dulezité ukdzat zajem a otevfit Skolni prostfedi také

domacimu svétu zaku.

In December 1979, | finished my university studies of Pre-school Education. In January 1980,
| started to work as a teacher in a pre-school in Huddinge, a Stockholm suburbs I lived in at the
time. This area was known for its large population of immigrants; its 5000 inhabitants spoke at
least 50 different languages. We had a department for Finnish children, one for Spanish-
speaking children and many other groups of different nationalities. In my department, half of
the children were Finnish Kale.

In January 1982, | moved back home to Katrineholm, and | worked in various pre-schools there
until 2000, which is when | started working in a preparatory class. There was a time | also
worked as the deputy of the head of Katrineholm’s School department and as a headmistress.
Back then we had no support systems for children that needed them (with the exception of
handicapped children, e.g. those with development/mental disorders and those with impaired
vision or hearing), and | wanted to broaden my knowledge to further study education and the
methodology of solving this problem. So | attended various university courses regarding pre-
school didactics, the issues of children with serious psycho-social disorders, the development
of speech in children, a basic course of special education and a course of Swedish as a second
language.

When I was growing up in the 60’s, there were only very few immigrants (in the sense of
asylum-seekers) in Sweden, but there was quite a lot of foreign workers that came mostly from
Finland or former Yugoslavia. There was also a lot of Finnish people that fled to Sweden when
they were kids during the WW2. The first time | saw a black person was in mid-60’s, and to
this day | remember how impressed | was that they came all the way to Katrineholm (I was

about ten and | thought they came all the way from Africa — I wasn’t too aware of the world
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around me back then). | was lucky to have had very tolerant parents who, in my opinion,
assumed a very humane attitude towards other people. They believed that all people were of
equal worth, that nobody should pre-judge others and that everyone deserved a second chance.
With this foundation, 1 was often deceived or simply taken aback by the evil of some people,
but without it I would have never met most of my dearest friends.

When | was a child, my family was friends with a man from Austria that had fled his country
during the WW2. This way | discovered how far hatred towards other nations can lead us. One
of my most emotional experiences from my visit to the Czech Republic is bound to a place near
Prague, a beautiful memorial of a dreadful historical event. It’s Lidice. | think you all know
why I’m talking about that place right now. In the light of my attitude and experience, I’d like
to tell you more about how we work with multi-culturalism and integration in Katrineholm,
which is something that concerns mostly the newly arrived children that we call The New
Swedes. I'11 also talk about the integration of children with functional impairment. I will speak

mostly about pre-schools and prepapatory classes in primary schools.

Democracy and basic values in pre-schools, preparatory classes and other educational

institutions.
,,Education must provide and emphasize respect of human rights and basic democratic
principles that the society of Sweden is based on. Education must consider different needs od
children and pupils. Children and pupils must recieve all support and stimuli neccessary for
their optimal growth. The objective is to constantly assess the differences betwen children’s
needs so that they get the best education possible.”

Education law (Skollagen 2010:800, chap. 7 45)

Integration in pre-schools

When | started working in a pre-school in 1980, we had departments for children with mental
and physical disorders and impairments. We worked in sibling departments, groups of children
from 1 to 6 years of age. In mid-90’s, we started working on placing preparatory classes into
regular schools and also on incorporating pre-school education methods into the curriculum of
the 1st year of primary schools. In the 70’s, there were even nurseries for infants, but then the
maternity pay system and the social services system in general improved significantly, and so
the majority of mothers were able to stay at home with their children until their 1st birthday.

However, there was still a lack of pre-schools in Katrineholm, and therefore most people used

73




the day-time mothers facilities which then received the name of daily caretakers. The number
of these caretakers then dropped accordingly to the rise of pre-schools.

The integration of children with various functional impairments into regular pre-school classes
has lead ,,normal” children to become naturally very accepting of difference (e.g. compared to
my own childhood). Suddenly it became completely normal that we all differ in talents and
disadvantages, the pace of learning and the way that we learn things. Those of us employed in
education at the time (whether it be nurseries or pre-schools) were responsible for adapting our
teaching methods to the children’s abilities (and not the other way around). We stressed the fact
that we are all somehow valuable to our society and we found ways to employ handicapped
children and to help them develop at their own pace. Pre-schools had no curriculum up to 1998,
but there were still binding documents made by the Social department that were applicable to
them. Later on, pre-schools were placed under the authority of the Ministry of Education
(locally, they belonged under the Department of Education of Katrineholm). Therefore, pre-

schools first became a part of the education system in that moment.

Pre-schools’ basic principles

Pre-schools form part of the education system and democracy is their fundamental principle:
,,No pre-school child shall be subjected to discrimination based on their sex, gender, ethnicity,
form of expression, religion or beliefs, functional impairments, sexual orientation or age. No
child or the people the child is related to shall be subjected to any form of demeaning treatment.
All sorts of discrimination or humiliation must be actively fought against.” (Ldroplan for
forskolan, Lpfé 98) The curriculum tells us to be understanding and humane. This is not
something we’re to employ once the children reach a certain age, quite the contrary: it’s an
attitude we should assume at the very beginning of our work in pre-schools. Even very little
children can show a lot of empathy — you’ve surely seen a child start crying just because another
child is doing it. We as adults play an important role in conflict-solving, as we show them the
way. This is one of the reasons the “free play” is important — children get to practice
cooperation, compromising and dealing with conflicts (with the help and support of adults).
Children must get a chance to develop their sense of empathy and caring for others. We should
support their ability of sympathy and empathizing with other people’s situations. All adults in
pre-schools should show them openness and respect to other opinions and lifestyles. We can
use the example of the children in the group — how different we are, and yet we understand each
other! We can also read a part of a book that is dealing with this topic, or talk about its content,

and this way we can lead children to be understanding and accepting.
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My pre-school class has cooperated with the Praminek pre-school in Kyselka near Karlovy
Vary. Our children take part in exchanges, which is something that helps them understand the
differences and the similarities of the two nations. As Jarmila Kocourkova says, it’s our own
tiny contribution to world peace. We have a long-term and global vision of our future, our work
reflects the values and rights expressed in the UN Convention on the Rights of the Child: ,,The
increasing internationalisation of Swedish society makes us put emphasis on people’s ability to
live together and understand the values of cultural diversity.” This sentence is written in
curriculums for both pre-school facilities and primary schools.

Children come to pre-schools from different families that have very diverse cultural and social
backgrounds. This is why the pre-school is a place of fusion where we should begin to
encourage the children’s capability of understanding the values of a multi-cultural society. We
can use a very good tool: the idea of learning through play but also play to learn. This way we
can detect the children’s interests and make use of them in the learning process. What we do
through play, in our heads will stay is another useful rule that we can use while working with
children whose mother tongue is not Swedish (along with see, hear, do etc.) We should try to
make children participate in our activities, of course within the limits of the age and abilities of
the children and always in agreement with the law, the curriculum and the principles of
democracy.

It is our duty as people who work in pre-schools, preparatory schools or other educational
institutions to be open towards other opinions and to be accepting and curious. We should set
an example for children, have an interest in new cultures, authentically care about what the
children’s hobbies and interests are, but we also have to always be ready to explain what makes
us differ and why, and emphasize the fact that regardless of this, we are all equal. Nowadays,
Swedish pre-school education is a well-functioning system, whether we asses it by the level of

integration of our "New Swedes” or of physically/mentally handicappes children.

Pupils’ heatlh = Elevshilsa

The Education Law includes an order to create a department for pupils’ health (Elevshélsa);
this is arranged differently by the various Swedish municipalities. In Katrineholm, we have a
central facility called Pupils’ Health that is responsible for providing support to local pre- and
primary schools. Psychologists and special pedagogues with various specializations (vision and
hearing impairment, reading and writing disabilities etc.) work there. With the approval of

parents, the teachers send requests to Elevshélsa to have problems assessed and solved.
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You can even send a request for extra money (more than the usual allowance per pupil) if the
case is that the pupil’s needs put the school or pre-school in financial distress. However, it’s not
easy to actually get these funds: you have to prove that the teachers exhausted all other
possibilities and also complete documentation with a description of all problems and
requirements is demanded. School doctors, nurses and curators (all employed by Elevshélsa)

also work in schools.

Swedish as a second language

Our curriculum says that speech, learning and personal development are linked together. This
is why it’s important to put emphasis on developing speech in Swedish. We should support the
children and make use of their natural curiosity in order to make them try different ways of
communication. We should provide them with a stimulating environment where the conditions
to develop speech are optimal: e.g. read aloud to them and then talk with them about the texts’
content. There’s also games that may spark the children’s interest. Education should enable
children to think, learn and communicate in different situations and on different fields. This
way we set a foundation that allows them to gain all knowledge that is neccessary for our
society.

Communication happens on various levels, partially aided by what we call the mother tongue
but also by other languages — many households are bilingual. The Education Law, as well as
the curriculum, obliges us to support the development of speech abilities by all means available,
regardless of whether the child is a member of a minority or a child with impaired hearing
(hence a child that needs to communicate in sign language), a child with impaired vision that
needs to know Braille etc. Language and culture tend to be tightly bound together, making
communication easier by narration, dance, games or other parts of the cultural heritage: ,.One
of pre-schools’ most important tasks is to facilitate and develop cultural heritage (values,
tradition, history, language and knowledge) from one generation to another. It’s important to
represent more cultures in education.” (Pre-school curriculum — Ldroplan for forskolan, Lpfo
98)

| studied a course of Swedish as a second language at the university and | realised that many of
the learning methods are applicable for pre-school education (when adjusted to the age and
abilities of the child). Let’s imagine a child with a mother tongue that is not Swedish arrives to
a pre-school. Usually, they don’t know a word of Swedish. When immigrants come to
Katrineholm, adults attend courses of Swedish as a second language for adults and older

children start to attend a preparatory class in a primary school to learn the basics of Swedish
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that are neccessary to make it in a normal class. All of that is in harmony with the school law
and the curriculum (which also regulates the teaching of the mother tongue and study support).
But the smallest children arrive to a pre-school (or a preparatory class) with no knowledge of
Swedish. In this case, we obviously have to use non-verbal communication and pictures.
Picture books are useful both for maintaining contact and for practising Swedish words for the
first time. Today, we even have translated books (to Somali and other languages) that you can
access both in Swedish and in the child’s language. Then the parents (or, if we’re lucky, a
person in the school that speaks the language of the child) can read the book to the child so that
he/she understands the story. Then the teacher should read the book in Swedish, make use of
its pictures and of things and events from the child’s life and connect the book with the real life.
Showing pictures that depict people or objects from the school or the child’s surroundings helps
the child recognise the words he/she knows. Nowadays, schools are equipped with iPads with
children’s programmes in various languages. If the parents can read Swedish, they can help
develop both the mother tongue and the Swedish of their child. In case the parents are illiterate
we can use recordings of stories narrated by someone else.

Showing interest in the child’s mother tongue, asking about how things are called in their
language and trying to pronounce words is very important! This way we set an excellent
example to all children (not only the recently arrived): they see that I’m interested in foreign
languages, that | think that learning them is useful and that | want to try to pronounce things in
other languages (even if my pronounciation is flawed). With the help of the parents, we can
learn a rhyme, a lullaby or just a couple verses (this is a good thing to do both in Swedish and
in other languages) — this provides the kids with a sense of security (as it’s something they know
very well) and the parents with a sense of appreciation (since they see that we’re interested in
their culture and experience). Sometimes we take photos of family members so that the child
can look at them and talk about them while in pre-school — this also gives them reassurance.
We’re responsible to make the parents have a sense of belonging and safety when handing their
child over to us, too. Sometimes it can be difficult, especially when they haven’t managed to
learn Swedish yet. If we show them that they are very important to our work with children, we
boost their confidence. It’s helpful to get an interpreter (if it’s possible) during the first two
weeks, while the children are still getting used to going to pre-school and attend it with their
parents. Some parents find it unneccessary as they think that they already know enough Swedish
(some parents even fear that we will be offended if they tell us they don’t understand what

we’re saying). But the point is, we are the ones who need the interpreter as we’re not sure if the
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parents understand us well — that’s an important thing to explain. There are so-called
information parents for the most common languages.

Sometimes it’s possible to get help from a cultural interpreter in Katrineholm. This is under
the authority of the Family Support branch of the Department of Social Services. It can prove
useful when a man has trouble receiving information from a woman or when a parent has a
drastically different opinion on food, language, games or the children’s supervising. The
employment of teachers or nurses whose mother tongue is not Swedish is also useful. This
works best for the most numerous groups — in Katrieholm, that means Somali and Syrian

children.

Development and learning care

,,Knowledge can be expressed differently — as facts, understanding, preparedness and
familiarity — that are mutually conditioned and complemented. “ (Education Law-Skollagen
samt vdara ldroplaner.) A picture timetable is useful for many children, regardless of whether
they’re developing “normally” or they have a functional impairment, or their native language
isn’t Swedish. | use the picture timetable every morning when discussing the upcoming day on
our daily session with the kids. At the beginning I indicate what I’m saying about every picture
with simplified sign language (I also explain that there’s the regular sign language and its
simplified version, which is the one I use). | use these signs on all sorts of occasions: when
talking about the day, about the food they will get for lunch. The picture timetable is displayed
all day. Kids remember things much better when they can first see them, then talk about them
and then do something with them.

As | said, our pre-school has been arranging study exchanges with the Praminek pre-school in
Kyselka (near Karlovy Vary) for a long time. We talk about what our ordinary days, our
traditions and homes are like. We send each other pictures and photos, we try to learn a little
Czech. Apart from that, the children realized how important it is to know English to
communicate. We’re very lucky to be able to ask Jarmila for help — like we did when we made
a video call. The exchange has made Swedish children understand that we have a language that
is our own: they gained an awareness of their native language.

By the order of the Education Law, all pre-school preparatory classes work unanimously, with
their teaching being based on language awareness and laboratory mathematics. The Bornholm
Method set a foundation for our work with language awareness. We work following a firm
structure and order: rhyme (concentrating on sound), phrases (the structure and building of

speech), words (compounds, singular/plural, etc.). Finally, the smallest meaning-bearing
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particle — phonemes, connected with graphemes. We sometimes use exercises from the
Bornholm materials, but the most popular tool in our pre-school is a book with a language troll
Trull that is based on the same model as the Bornholm Method. The kids love it when this troll
appears in different situations: it even visited our friends in Kyselka several times. It also got a
Czech friend, the Mole, that visits us sometimes.

Both the Education Law and the curriculum expressly instructs us to develop not only the newly
arrived children’s Swedish, but also their mother tongue. Research has shown that pupils that
are able to cultivate their native language have more success learning Swedish. If the children
are allowed to work on their mother tongue, they get to develop their vocabulary in their first
language and to do so naturally in a school environment, which then helps them to talk about
what they do in school at home (which also enables their parents to further support them).
Otherwise the pupil can end up with a language for home and another language for school and
friends. In order to prevent conflict and open the borders between both worlds, it’s important

to open the school environment to the personal world of the pupils.
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BRYGGAN: DIAGNOSTIKA A PODPORA INTEGRACE DETiIi S ODLISNYM
MATERSKYM JAZYKEM
Paulin Axtelius Palm

Bryggan je centralni zafizeni, které piijima nové ptichozi studenty mezi sedmi a Sestnacti lety
véku. Studenti v Bryggan zistdvaji maximaln¢ osm tydnt, béhem nichz je vytvofen prvotni
posudek ptedchoziho vzdélani, gramotnosti a numerické gramotnosti ditéte. Posudek je poté
pouzit k tomu, aby dité bylo umisténo do vhodného ro¢niku a tfidy v bézné Skole. Bryggan také
poskytuje lekce, které seznamuji déti se Svédskem, a hodiny piedmétd, jeZ tvoii soudast
Svédskych osnov.

Ve Svédsku se student povazuje za nové prichoziho b&hem prvnich étyf let. Prvotni posudek
musi byt vypracovan do osmi tydnii po jeho pfichodu; organizace tohoto procesu je
v kompetenci jednotlivych komun a $kol. Svédsko umoziluje vice moznosti, jak nové piichozi
studenty pfijmout:

* zafizeni, které rodiné doda vSechny potiebné kontakty na matetskou, zakladni i stfedni §kolu,
SFI (Skola Svédstiny pro dospé€lé) a socidlni péci; toto centrum vypracovava vsechny posudky
pted tim, nez dité nastoupi do bézné Skoly, nékdy také poskytuje lekce piichozim vsech
vékovych kategorii

« centrum pro zakladni a stfedni skoly (od prvni do devaté tiidy), které vytvari posudky a nékdy
také poskytuje lekce

* bez vyuziti podobného zatizeni: prvotni posudek je vypracovan samotnou $kolou.

Ve Svédsku probiha organizace vyuky pro nové piichozi studenty v b&Znych skolach ve vétsing
ptipadti dvéma zpiisoby:

1) ptipravné tfidy s velkym dirazem na vyuku $védstiny a S pomoci uciteld, ktefi hovoii
matefskym jazykem studenta; zde se nové ptichozi studenti spole¢né vzdélavaji po dobu
maximalné dvou let, nez za¢nou chodit do normalnich hodin

2) ptima integrace: studenti dochazi do béznych hodin od zacatku, je jim pifi tom
poskytnuta podpora od ucitelt, kteti hovofi jejich matefStinou, a studenti také chodi na
specialni hodiny Svédstiny pro cizince; po dobu Ctyt let maji studenti narok na vyuku
v matefském jazyce (Bryggan zajistuje veskerou vyuku, a ucitelé jsou zaméstnanci
Bryggan, nikoli jednotlivych skol).

Ustiednim administrativnim organem pro statni $koly je Svédska narodni agentura pro
vzdélavani. Jednim z jejich ukoll je zajistit dostatecnou urovenn Svédského vzdélavaciho

systému. Podle soucasnych poznatkli agentura vyvinula systém testovani studentli, z nichz
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jedna sada testl je specializovana pro nové prichozi. Kazdy takovy student projde tfemi
sezenimi, kazdé trva asi 70 minut. Béhem prvniho sezeni je pfitomen zdkonny zastupce a je
vytvoren posudek tykajici se jazykovych dovednosti a ptedchoziho vzdélani ditéte. V Bryggan
se toto sezeni provadi okamzité, jakmile je student piihlasen. Druhé a tieti sezeni je potom
zaméieno na gramotnost a numerickou gramotnost ditéte (gramotnosti se rozumi schopnost ¢ist
a psat a numerickou gramotnosti schopnost pracovat s Cisly). V Bryggan jsou kazdému sezeni
pritomni dva ucitelé: jeden zodpovida za testovani a hodnoceni studenta a druhy je schopen se
dorozumét studentovou matetstinou. Délka pobytu déti v Bryggan zavisi na véku a predchozim
vzdélani, vétsSina studentl ziistava osm tydnd, coz je hrani¢ni doba.

Ackoli hlavni prioritou Bryggan je testovani a vytvareni posudkd, détem je také poskytnuto
dochazeji na hodiny matematiky, angli¢tiny, t€locviku a hudby. Navstévuji také dulezita mista
ve Svédsku, o nichZ se dozvidaji vice ve specialnich hodindch. Do Bryggan se chodi od pondéli
do patku, po ¢tyfi dny v tydnu od 8.30 do 12.30 a zbyly den od 8.30 do 14.00. V Bryggan také
dostavaji obédy.

Svéditina pro cizince: Hlavnim cilem viech pfedmétd kromé angliétiny je to, aby dité
rozumélo a mluvilo $védsky. Kazdy den zac¢ina a kon¢i stejné: rano mluvime o tom, co je dnes
za den, datum, mésic a ro¢ni obdobi, jaké je ten den pocasi, jestli teplo nebo zima, jaké je ve
srovnani s pocasim v zemich plivodu naSich studenti. Poté projdeme rozvrh daného dne, co
bude k obédu a jak se ten den maji. Na konci vyucovani, pied obédem, spolu piSeme ve
Svédsting sloh o uplynulém dni. Je dtlezité mluvit pomalu, a pfitom davat patficny diraz na
akcent a melodii. Slova i véty Casto opakujeme, je dulezité, aby si déti §védstinu ,,0sahaly* a
zkusily néco fict Svédsky kazdy den. Déti jsou rozdéleny do dvou urovni: Groven A je pro ty,
co neumi $védsky Cist; soustiedime se zde na vyuku $védské abecedy a ¢teni kratkych slov.
Uroveii B je pro ty studenty, co uz &ist dokazou. Ti &tou texty tykajici se $kolnich pfedméta,
ostatnich studentt ve Svédsku, jejich rodiny a toho, jak a kde Ziji, a co se zrovna dé&je ve §kole.
Vsechny texty jsou opatfeny QR kodem, aby si je studenti mohli také doma poslechnout.

V Bryggan se §védstina vyucuje denné.
Matematika: V hodindch matematiky se soustfedime na to, aby déti znaly zakladni

terminologii ve §védstin€ a rozumély tomu, co jednotlivé pojmy znamenaji v jejich mateiSting.

V zéavislosti na véku ditéte trénujeme pocitani, fadové ¢islovky, hodiny, méfeni délky a vahy,
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popis geometrickych utvart atd. DéEti také ukazuji uciteli, jak scitaji, odc¢itaji, ndsobi a d¢li.

Matematika se vyucuje tiikrat tydné.

Anglic¢tina: Vyuka anglictiny se d€li do dvou turovni. Prvni je pro zacate¢niky a druha pro ty,
co uz anglicky umi. Zacatecnické lekce se soustfedi na osvojeni jazyka a ovladnuti barev, Cisel,
kratkych vét a informaci o anglicky mluvicich zemich. Ve druhé urovni studenty u¢ime, jak
vypadé vyuka anglictiny na Svédskych skolach a co je tieba zvladnout, aby ve své skole méli

dobré vysledky. Anglictina se obvykle vyucuje dvakrat tydné.

Télocvik: Na hodiny télocviku déti chodi dvakrat tydné€. Jedna hodina je zaméfena na sporty,
které se ve Svédsku obvykle praktikuji, konkrétni aktivity pak zalezi na ro¢nich obdobich, ktera
dit¢ v Bryggan travi. Zvlastni diiraz je kladen na to, aby se déti umély pievléknout do spravnych
uborti a aby se po kazdé hodin¢ §ly osprchovat. Druha hodina je lekce plavani. VéE&tsina déti,
které piijedou do Svédska, plavat neumi, a mnoho jich ma také strach z vody. Je dilezité, aby

se naucily myt vzdy pted a po lekci plavani v souladu s fadem plaveckého bazénu.

Hudebni vychova: Jednou tydné déti chodi na hodiny hudebni vychovy. Zpivame v nich
kratké, jednoduché pisn¢, a zkousime hrat na rizné nastroje. Déti také poslouchaji §védskou
hudbu.

Svédské realie: B&hem osmi tydnii stravenych v Bryggan studenti jezdi na exkurze, napt. do
knihovny, poZarni stanice, recykla¢ni stanice ¢i Kulturskolan, coz je §kola, ve které déti vSech
vekovych kategorii zpivaji, hraji na hudebni nastroje, tan¢i a tvofi. V zim€ chodime bruslit,
Vv 1ét€ n€kdy chodime na plaz. Kazda takova navstéva je doprovazena hodinou, ve které se déti
uc¢i o daném misté. Studenti se pfihlasuji do knihovny a do Kulturskolan. Mluvime o Zivotnim
prostiedi a o tom, pro¢ je dilezité t¥idit odpad. Déti také maji hodiny o Svédsku a typickych

svatcich a oslavach.

Na konci osmitydenniho pobytu ditéte v Bryggan je uspotfadana schiizka se zastupci jeho nové
Skoly. Ptfed touto schiizkou Bryggan Skole pfeda prvotniho posudek s dokumentaci. Béhem
schiizky se dité setka se svym uclitelem, je pfivitano v nové Skole a informovano o tom, do

jakych hodin ma chodit a kdy mu §kola zacina.
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Bryggan is a central receiving unit for newly arrived students between 7 — 16 years of age. The
students stay at Bryggan for no more than eight weeks. During those weeks an initial assessment
of the student’s prior school experience, literacy and numeracy is made. The initial assessment
is used to place the student in an appropriate grade and class at their ordinary school. There are
also introductory lessons about Sweden and some of the subjects of the Swedish curriculum.
After eight weeks the student starts to take classes in his/her regular school.

In Sweden, the student is considered to be ,,newly arrived* for the first four years. The initial
assessment has to be made within the first eight weeks. How the municipality or schools
organize this is up to each municipality. In Sweden, there can be many ways of accepting newly
arrived students:

« a central unit that helps the family with all necessary contacts; preschool, elementary school,
secondary school, SFI (Swedish for adult immigrants) and care and social services; all
assessments are carried out by this unit before the student starts their ordinary school,
sometimes the unit also gives schooling to immigrants of all ages

« a central unit for elementary and middle schools, grades 1 — 9, that makes assessments and
sometimes gives schooling

* no central unit, the initial assessment is made by each individual school.

At Swedish schools, there are primarily two ways to organize teaching for newly arrived
students when they start their regular school:

1) preparatory class, with lots of extra Swedish as a second language and help from tutors
that speak their mother tongue, where all newly arrived students are taught together for,
at most, two years before entering regular classes

2) direct integration where the students go to regular class from the first day, with some
support from tutors that speak their native tongue and sometimes extra lessons in
Swedish as a second language; all newly arrived students are entitled to tuition in their
mother tongue for four years (all tutoring is organized by Bryggan, the teachers are
employed by Bryggan, not by the individual schools).

The Swedish National Agency for Education is a central administrative authority for the public
school systems. One of the agency’s tasks is to ensure that Swedish education maintains a good
standard. Based on current research the agency has developed a system for assessment of
students. One of the assessments is for newly arrived students. Three charting sessions are
carried out with a newly arrived student. Each session is about 70 minutes long. During the first
session, the primal carer is present, and the assessment focuses on language and prior school

experience. At Bryggan, this initial session happens when the student is enrolled. The second
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and third session focuses on the student‘s skills in literacy and numeracy. Literacy is the ability
to use reading and writing and numeracy is the ability to use numbers. At Bryggan, there are
two teachers present during all sessions, one teacher responsible for the questionnaire and the
assessment, and the other who speaks the student’s mother tongue.

Most students stay at Bryggan for eight weeks, but the timeframe is dependent upon the
student’s age and prior experience. No student may stay longer than eight weeks. Even though
the initial assessment is Bryggan’s first priority, there are also eight weeks of schooling. The
most important subject is, of course, Swedish as a second language. The newly arrived students
also take classes of Mathematics, English, Physical Education and Music. There are study visits
to important places and introductory lessons about those places during the eight weeks at
Bryggan. The students go to Bryggan from Monday to Friday, from 8.30 til 12.30 during four
days a week, and from 8.30 til 14.00 for one day a week. They eat lunch at Bryggan.

Swedish as a second language: Understanding and speaking Swedish is a primary focus in all
other subjects, except for English. All days start and end the same way. In the morning we talk
about what day it is; how to say the date and what month and season it is. We talk about the
weather, if it is cold or warm and compare with their countries. We also go through the schedule
of the day, what’s for lunch and how they are feeling. At the end of every day, before lunch,
we write a text together, in Swedish, about the day. It is important to speak slowly, but still
keep the correct emphasis and melody. Words and phrases are repeated often - it is important
that the students “taste” the Swedish language and try to say something every day. There are
two levels for Swedish as a second language. Level A is for beginners in reading; here, we focus
on learning the letters and reading short words. Level B is for students that already know how
to read. All students read texts about the subjects, other students in Sweden and their families,
how and where they live and what happens in school. All texts have a QR code so that the
students can listen to the texts at home. The students have Swedish as a second language every
day at Bryggan.

Mathematics: In Mathematics classes, the emphasis is put on learning key terms in Swedish
and to understand what the equivalent term is in their mother tongue. Depending on the
student’s age, they practice counting in Swedish, they practice ordinal numbers, telling the time,
measuring length and weight, describing geometric figures using correct mathematical terms
and a lot more. They also get to show the teacher how they add, subtract, multiply and divide.

The students usually have three Mathematics classes every week.
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English: There are two levels in English. One is for beginners and the other for students who
already know how to speak English. The beginners‘ classes focus on “tasting” the language and
learning simple things like colors, numbers, short phrases and where in the world English is
spoken. In the case of students that already know English, we focus on introducing them to how
English is studied in Sweden and which skills they will be required to master in order to achieve
good results in Swedish schools. The students usually have one or two English classes every

week.

Physical Education: There are two Physical Education classes every week. One class is
focused on sports usually taught in Sweden, depending on which season the student spends at
Bryggan. A lot of time is also spent on learning to change into appropriate sports kit and on
taking a shower after the session is finished. The other class is a swimming lesson. Most
students arriving in Sweden do not know how to swim and many are also afraid of the water. It
is important that they learn to wash themselves according to swimming pool rules before and

after their swimming lesson.

Music: Once a week the students have a Music class. The students sing short and simple songs
and get to try some instruments. They also get to listen to some music created by Swedish

musicians.

Introduction to Sweden: During the eight weeks at Bryggan, the students go on study visits
to places such as the library, the fire station, the recycling station and “Kulturskolan™.
Kulturskolan is a school where children of all ages sing, play music, dance and create art. In
the winter, we go ice-skating, and sometimes in the summer, we go to a local beach. Each study
visit is accompanied by a lesson dedicated to the visit. The students apply for a library card and
apply to Kulturskolan. We talk about the environment and why it is important to recycle. There
is also a lesson that focuses on facts about Sweden and a lesson about typical feasts and

holidays.

At the end of the student’s eight weeks at Bryggan, a meeting is booked with the new school.
Before the meeting Bryggan hands over the documentation from the initial assessment. At the
meeting the student meets the teacher and is welcomed by the new school. The student is

informed of which class to attend and when to begin.
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VZDELAVANI DETI S ODLISNYM MATERSKYM JAZYKEM NA PRVNIM STUPNI
SVEDSKE ZAKLADNI SKOLY

Rune Engstrom

Pracuji ve Svédsku jako ugitel pies tiicet let. A¢koli moji rodinu tvoii jen Svédové, vyrostl jsem
na jihu zemé, kde se mluvi s ptizvukem velmi odliSnym od toho katrineholmského, nékteti zaci
maji tedy obcas problém mi rozumét a obcas se me prist¢hovali studenti ptaji, ze které zemé
jsem. V mych tfidach vzdycky byl ur¢ity podil zaki, jejichz matefskym jazykem neni §védstina;
matetStinou §védstina byla. Momentalné uc¢im t¥idu 25 pataka (ve véku 11 a 12 let), z nichz je
sedm rodilych mluv¢ich jin¢ho jazyka nez §védstiny. K tomu je ve tiidé nékolik zaku, ktefi maji
jednoho rodie imigranta, naptiklad otec jedné divky je z Irdnu, nikdo ji pro to oviem
nepovazuje za ,,mensi Svédku“. Nyhemsskolan uéi déti od 1. do 6. tidy ¢&ili do 13 let véku.
Mame skoro 500 zakl, znichz 30 az 40 procent tvoii rodili mluvéi jiného jazyka nez je
Svédstina. V posledni dobé je takovych zakl nejvic ze Somalska a Syrie.

Nov¢ prichozi studenti z Bryggan ptechdzi do Forberedelsegruppen (FBG), cozZ se da nejlépe
ptelozit jako pripravna skupina (trida). Ve FBG je mozné zustat nanejvys dva roky a uéitel ma
zodpovédnost za men$i skupiny zakli. Béhem doby stravené ve FBG se détem dostane
individualni vyuky hlaskovani a ¢teni a zakladti matematiky. Nez se zak piesune z Bryggan do
pifipravné skupiny, setkd se spolu se svymi zdkonnymi zéstupci s nékterym z ucitelt z FBG.
Dozvi se o pravidlech a zvyklostech Skoly; naptiklad o rozvrhu, domacich tikolech, zasedacim
potadku ve tfid€ a v jidelné, o nasich pozadavcich ohledné prevlékani a sprchovani po hodinach
télocviku a spoluprace s ostatnimi zaky, bez ohledu na jejich pivod nebo pohlavi. Informujeme
také o tom, jak Skola komunikuje s rodi€i, a pobizime rodice, aby ucitele kontaktovali v ptipadé
pochybnosti.

Vyuka ve FBG je Casto zaméfend na zrakové vnimani. UcCitelé pouzivaji obrazky, gesta a
pocitacové programy s obrazky kombinovanymi s jednoduchym textem a vysvétlivkami. Novy
zak tedy opisuje slova a véty, spojuje slova s obrazky a vécmi a pfipisuje k obrazkiim
jednoduché véty, napt. vidim auto nebo vidim lod’, a to jak ruc¢né, tak na pocitaci. Déti denné
poslouchaji knizky, ¢tou nahlas, povidaji si o textech a obrazcich, popisuji obrazky a trénuji
psani v ruce, ¢imz si procvicuji slovni zasobu a hlaskovani. VyZzadujeme také, aby Cetly nahlas
pted tiidou, pficemz se soustfedime na vyslovnost a udrzovani o¢niho kontaktu s publikem.
Ve FBG také probirame témata jako je Svédska fauna a flora, ptirodni cykly, potravni fetézec a

allemansrdtten (svoboda pohybu), coz je pravo kazdého ob¢ana vstoupit na nékteré pozemky,
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1 kdyZ jsou v soukromém vlastnictvi. Dalsimi diilezitymi tématy jsou Svédské tradice a zvyky,
jako tfeba zpiisob, jimz slavime Vanoce, narozeniny a letni slunovrat. Napftiklad o slunovratu
se tanci a zpiva okolo majky a jeden z tanct spociva ve skakani okolo majky jako Zaba, coz
nemuze zapusobit na cizince jinak nez jako naprosté Silenstvi.
Krom¢ hodin ve FBG se zéci také ucastni nékterych hodin v bézné tiid¢€; byva to télocvik nebo
vytvarnd a hudebni vychova, to vSak neni zavazujici. V pribéhu Casu se zaci z FBG zapojuji
do vice a vice normalnich hodin — rychlost tohoto pfechodu zavisi na kazdém ditéti zvIast'.
Ucitelé¢ ve FBG stanovili n¢€kolik cilii, ke kterym déti vedou: dit¢ by meélo mit dostatek
sebevedomi k mluveni a konverzaci, mélo by umét napsat a precist jednoduchy text, mit zajem
o knizky, dostatecné rozumeét mluvenému slovu, ovldadat zaklady matematiky, mit zlepSenou
slovni zasobu a zajimat se o svét okolo sebe.
KdyZ déti odchazi z FBG, uZ znaji své spoluzéky z nékterych hodin a z prestavek. Béhem
celého vyu€ovani je zakdzano pouZzivat mobilni telefony a v pribéhu pauz je vedeme k fyzické
aktivité, obcas také organizujeme hry, kterych ov§em neni povinné se ucastnit. Kdyz vyucujeme
celou tfidu, je tézké zachovat individudlni ptistup, i kdyz pozadavky osnov pro zékladni skoly
jsou vysoké: ,, Veskera vyuka by méla byt prizpiisobena potiebam kazdého Zdka.* Snazime se
pracovat tak, aby déti rozvijely své jazykové schopnosti, coz potiebuji vSechny véetné rodilych
mluvcich §védstiny i premiantti. Nagimi tfemi hlavnimi postupy jsou:

e vyuka prostfednictvim kontextu

e podnécovani k aktivnimu uzivani jazyka

e lingvisticka podpora.

Vyuka prostiednictvim kontextu

Kdyz détem predstavujeme nové téma, je dobré je piipodobnit k jejich kazdodennimu Zivotu
nebo k nécemu, co diuveérné znaji. Desetinna Cisla lze vysvétlit na sportech (napf. na skoku
dalekém), zlomky na dé€leni se o susenky a limonddu, po¢ty na ndkupu a prodeji atp. V zemepise
srovnavame nase mésto s jinymi, tfeba s t€émi v rodnych zemich zakl. V dé¢jepise srovnavame,
co se jidavalo a co se ji nyni, jak si déti hraly, jaké mély za povinnosti atd. V ob¢anské vychové
jsme jednou mluvili o tom, jak nékdo zapalil houpacku na Skolnim hfisti: kolik stoji nova
houpacka a jaky trest hrozi vinikovi, kdyz ho chyti? Dal§im zptisobem srovnani je Vennuv graf:
S jeho pomoci mohou déti znazornit, co se jedlo ve stfedoveéku, co jime dnes a co maji tato
obdobi spole¢ného. Efektivnim zplisobem ukazovani kontextu jsou Skolni vylety. Ja jsem
naptiklad svou tfidu vzal do vodaren, recykla¢niho stfediska, na ambulanci a pilu a do redakce

mistnich novin. Chodime také na prochazky po mésté, na kterych jim ukazuji to, o ¢em pozdéji
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debatujeme nebo piseme. Kdyz jsme jednou byli s mou soucasnou tfidou na prochazce, prosli
jsme okolo stavby nového domova dichodci. Vypadalo to, ze novostavba bude zasahovat az
do kopce, na kterém déti sankuji. Déti napsaly do redakce mistnich novin a dostalo se jim
ujisténi, ze se stavba prostoru nedotkne. Tim se naucily, jak mistni ufady dé€laji rozhodnuti,

ktera je mohou pifimo ovlivnit.

Podnécovani k aktivnimu uZivani jazyka

Cilem je déti dovést k aktivnimu poslechu, mluve, etbé a psani. Pouzivame ramec kruhového
modelu, ktery sestava ze Ctyi kroki:

Krok 1 — vytvofit znalost tématu (udélam vyklad, divame se na obrazky a filmy a nabirame
védomosti, Vysvétlujeme si dulezita slova a pojmy).

Krok 2 — pfeéist si, co uz bylo o tématu napsano (nap¥. co autoii zmifiuji, kdyz pisou o Ceské
republice?)

Krok 3 — spole¢né napsat text.

Krok 4 —ulozit détem, aby o tématu napsaly samy. Pak se vracime k prvnimu kroku.

Dalsi model, ktery pouzivam denné, se jmenuje EPA. Nejdfiv zaci pfemysleji nebo piSou o
daném tématu sami. Poté se o ném bavi ve dvojicich, a nakonec je probirame vsichni spole¢né.
Toto je mozné praktikovat ve viech predmétech. Casto dvojice obméfuji, ¢imz kazdého nutim
spolupracovat s riznymi détmi. Dvojice si déti nevybiraji samy, bud’ je rozdélim nahodné, nebo
se stiidaji. Ptiklad EPA: nejdiiv déti sleduji patnact minut détskych zprav na svém iPadu, poté
si zapiSou, co se jim zdalo dulezité. Nasledné ve dvojicich probiraji, co si zapsaly, a stfidaji se,
takze kazdy mluvil se tfemi az péti dal$imi. Nakonec se kazdy vyjadii k tomu, co bylo
predmétem diskuse, a konverzace pokracuje v celé skupiné.

V matematice déti musi problém (napf. rozméry stolu) popsat nékolika zplsoby: béznou
Svédstinou, matematickymi vyrazy, matematickymi symboly a kresbou. Dostanou papir se
ttemi nebo ¢tyfmi oddily, z nichz jeden je vyplnény tieba vétou Jedna Sestina kolace je méné
nez jeho tretina. V dalSich oddilech pak déti musi vyjadfit to samé znaménkem nerovnosti a
obrazkem. DalSim ptikladem je Scitanec 5 a scitanec 8 vytvari soucet 13. — déti toto vyjadri
béZnym jazykem, obrazkem a matematickymi symboly. Ptiklad nema byt t€Zky, jde o to, aby

jej déti dokdzaly riiznymi zplisoby zaznamenat.

Lingvisticka podpora
Je dulezité urcit, kterd slova a pojmy v textu je potieba vysvétlit, nez jej déti zacnou Cist.

Skveélymi nastroji jsou pro to Smart Boardy a iPady. Je mozné vyuzit i nékteré aplikace, které

88



ditéti poskytuji informace v jeho mateisting. Jeden z programu obsahuje kratké kreslené serialy
Z ruznych Skolnich predméta s dopliiujicimi otdzkami. Pobizim déti, aby se na tyto komiksy
divaly ve své matefsting, ve Svédsting a idedlné 1 v anglicting, nicméné soudim, Ze je klicové si
o obsahu serialt s détmi poté povidat, abychom dosahli skutecné hodnotné vyuky.

Zaci se mohou vzdélavat i ve svém mateiském jazyce; podle vyzkumt dokonalé ovladnuti
matetstiny zvySuje jejich schopnost naucit se §védsky. Tyto hodiny probihaji odpoledne po
b&Zném vyucovani. Béhem prvnich &tyf let ve Svédsku je détem nabizena tydenni konzultace
vedend ucitelem, ktery ovlada jak svédstinu, tak matefstinu ditéte. Z4ci, kteti mluvi stejnou feci,
na né¢ mohou chodit spolu, v takovém piipad¢ jsou pak hodiny vickrat do tydne. Toto jim
poskytuje moznost nechat si prelozit texty a pfijmout pomoc se slovicky vztahujicimi se
k danym pfedmétiim (napf. matematice nebo fyzice). Ucitelé zodpovidajici za tyto konzultace
zakam také pomahaji ptipravit prezentace o jejich rodnych zemich, které déti prednesou zbytku
tridy.

Rodili mluvéi jiného jazyka nez §védstiny mohou chodit do hodin Svédstiny jako druhého
jazyka (SVA) misto Svédstiny. V osnovach jsou to dva oddélené predméty, i kdyZ pozadavky
pro jednotlivé ro¢niky jsou prakticky stejné: v hodinaich SVA neni tfeba znat zbylé
severogermanské jazyky, ale jinak je hodnoceni velmi podobné. Co SVA odlisuje je metoda
vyuky: déti se uci, jak diraz a struktura ve vété nebo ptizvuk ve slové méni vyznam dané véty
nebo slova, dale studuji §védskou gramatiku a strategie pro mluveni a psani s omezenou slovni
zasobou.

Diiraz na rozvoj jazykové oblasti pomaha v§em détem, bez ohledu na jejich rodnou fe¢, tedy i
rodilym Svédam. Je velmi dilezité mezi zaky udrzovat p¥ijemnou atmosféru, v niz vsichni
spolupracuji a navzajem se respektuji bez ohledu na pohlavi, ptivod, naboZenstvi a nazory.
Svédské déti se musi naudit respektovat cizi naboZenstvi a tradice. Déti pfistéhovalcii se musi
naucit respektovat Svédské zdkony a zvyky. Pro nékteré je té¢Zké pochopit svobodu vyznani,
rovnost pohlavi, pravo na odliSnou sexudlni orientaci anebo tfeba i to, zZe se kazdy musi naucit
plavat a chodit do hodin sexualni vychovy. Zakon, stejné jako osnovy, ale plati pro vSechny.
Ve Skole musi vSichni spolupracovat — spoluprace je kli¢ k vzajemnému porozuméni. Kdyz se
détem dostane pevného zdkladu ve FBG, jsou schopné pokracovat a UspéSné se rozvijet
Vv béZznych hodinach. Je nescetné ptikladli ambicidznich déti imigrantd, které se dostaly na rizné

vysoké Skoly a pokra¢ovaly do vSech moznych pracovnich i spoleCenskych pozic.
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| have been working as a teacher in Sweden for over 30 years. Although my background is
completely Swedish, 1 grew up in the south of Sweden where a very different accent is spoken
from the one in Katrineholm. As such, certain students can have a hard time understanding me.
On more than one occasion, | have been asked by a newly immigrated student which country |
am from. My classes have always partly consisted of students who did not grow up with
Swedish as their first language. The lowest number was three and at one point everybody in my
class except for one had a first language that was not Swedish. At the moment, | teach a fifth-
grade class (11- and 12-year-olds) which consists of 25 students, seven of whom have a
different first language than Swedish. In addition, there are several students who have one
immigrated parent. For instance, one girl’s father is from Iran, but nobody thinks of her as
anything but Swedish. Nyhemsskolan is a school for grades 1-6, meaning the students go there
until the year they turn 13. We have almost 500 students, 30-40% of whom have a first language
which is not Swedish. In the most recent years, these students have mainly come from Somalia
and Syria.

The newly arrived students move from Bryggan to Forberedelsegruppen (FBG), which is best
translated as the preparatory group. The students are allowed a maximum of two years in FBG,
where there are fewer students per teacher. During that time, they receive individual,
fundamental training in letter sounds and reading as well as basic mathematics. Before moving
from Bryggan to FBG, a student and their legal guardians meet with a teacher from FBG. They
are told about the rules and routines regarding different situations at the school. For instance,
they are informed about schedules, homework, placement in the classroom and lunch room, our
expectations concerning changing and showering after P.E. and cooperation with other students
regardless of background or gender. They are also informed about how communication between
the school and the pupils’ families is carried out, and we urge them to contact and ask the
teacher about uncertainties.

A lot of the teaching in FBG is visuals-focused. The teachers use pictures, gestures and
computer programs with pictures in combination with simplified text and explanatory words.
For a new student, a lot of the exercises are based around copying words and texts, matching
words to objects and pictures, and writing simple sentences to pictures, such as | see a car or |
see a boat. This is both done on computers and handwritten. Daily, the students listen to books,
read aloud, converse about texts and pictures, describe pictures in writing and practice hand
writing, which also improves vocabulary and spelling. They are also asked to read texts aloud
in front of the class. The focus is around enunciation and maintaining eye contact with the

audience.
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Some of the topics that are brought up in FBG are Swedish animals and plants, natural cycles
and food chains, and allemansrétten (Freedom to roam), which is the right the general public
has to access certain land, even if it is privately owned. Other important topics are Swedish
traditions and customs that seem obvious to Swedish children, such as the way in which we
celebrate Christmas, birthdays and the summer solstice. On the eve of the summer solstice, we
sing and dance around a leaf-clad pole called a maypole. One of the dances involves jumping
around the pole like a frog, which can only strike an outsider as bizarre.
In addition to the FBG lessons, new students are also placed in a regular class and participate
in some of its lessons. In most cases, these are practical subjects such as art and P.E. but not
necessarily. Over time, FBG students will join the regular students for more subjects, this is
determined individually for each student. The FBG teachers have a few set goals to guide each
student towards. The students should have the courage to speak, converse, be able to write a
simple text, be able to read simple text, have an interest for books, have a sufficient
understanding of speech, master different strategies in aspects of mathematics, have an
improved vocabulary and have a general curiosity about the world.
Upon leaving FBG, the students already know their classmates from participating in a few of
their classes and from recess. The use of mobile phones is not allowed during the school day
and physical activity is encouraged during recess. Sometimes, optional games are organized by
teachers. When teaching the entire class, it is difficult to provide individual training for each
student, although the demands in the Curriculum for the compulsory school are high: All
teaching should be adjusted according to the needs of each pupil.
We try to work in a way that is language developing, which is something that all students need,
including those with Swedish as their first language and those who perform the best. Three
guideposts for language developing education are:

e to teach through context

e to encourage the active use of language

e to offer linguistic support.

Teaching through context

When introducing a new topic, it is beneficial create a link between that topic and the students’
everyday lives or the things they already know well. Numbers in decimal form can be connected
to certain sports (e.g. long jump), fractions to sharing biscuits and soft drinks, arithmetic to
buying and selling items, etc. When learning about geography we can compare our own town

to other towns and cities and Sweden to other countries, for example the immigrated students’
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native countries. When reading about history we compare what people used to eat to what we
eat today, how children used to play, which chores children used to have etc. In civics, we
discussed one instance where someone set fire to one of the swings on the school yard. How
much does a new one cost? If caught, what punishment would the culprit receive?

One way of comparing is to use Venn diagrams. For example, the students can show what
people used to eat during the Middle Ages, what we eat today and what both eras have in
common. Another effective way to show context are educational school trips. For example, |
have taken my class to a water treatment plant, a recycling centre, an ambulance station, a
lumber mill and to our local newspaper. | also take them on walks through the town and | show
them things that we can later discuss and write about.

When we once went for a walk with my current class, we saw the construction of a new
retirement home which looked like it would ruin their sledging hill. The students wrote letters
to the editor of the local newspaper and they were assured that they would be able to keep the
hill. From this, they learned about how the local government makes decisions and how it can
affect them.

Encouraging the active use of language

The objective is to engage the students to actively listen, speak, read and write. One framework
that we utilize is called the circle model, which consists of four steps:

Step 1 is to build knowledge about the topic. | hold lectures, we look at pictures and films, and
gather knowledge. Relevant words and concepts are explained.

Step 2 is to look at previously written texts for inspiration. What have previous authors who
have written about, for instance the Czech Republic, brought up?

Step 3 is to write a text together as a group.

Step 4 is to have the students write texts of their own and then we go back to step 1.

Another model is called EPA, which can be crudely translated to OPA. This is something that
| use daily. First, the students reflect on a topic or write down information on their own. | then
have them converse in pairs and after that all of us discuss the topic as a group. This can be
used in all subjects and I switch up the pairs frequently, forcing them to to cooperate with
several different people. They are not allowed to choose the pairs themselves, | either draw
them randomly or have them rotate.

One example of OPA is having the students watch a 15-minute news broadcast for children on
their iPads and ask them to write down a few things that they found important. Then they discuss

what they have written down in pairs and rotate so that each student has spoken with 3-5 others.
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Finally, everybody mentions something that has been discussed and we continue the
conversation as a group.

In mathematics, | have them describe something, e.g. the measurements of a table, in several
different ways: in regular Swedish, using mathematical words, using mathematical symbols and
by making a drawing. | give them a piece of paper with three or four different sections and start
the exercise by filling one of them with something like: One sixth of a cake is less than a third.
Then the students describe the same thing with an inequality symbol and with a drawing.
Another example would be We add the terms 5 and 8 and receive the sum of 13. The students
are asked to describe the same thing using everyday language, with a picture and with
mathematical symbols. The problem itself is not supposed to be difficult, the students should
be able to express it in different ways.

Offering linguistic support

It is important to determine which words and concepts might need explaining before reading a
certain text. For this, the Smart Board and iPads are fantastic tools. A few applications are also
available, where the students can receive information in their mother tongue. One program
contains short cartoons in different school subjects with complementary questions. | encourage
the students to watch the cartoons in their mother tongue, in Swedish and preferably in English.
However, my assessment is that we also need to talk about the content afterwards in order to
achieve reliable and efficient learning.

The students are also offered to be trained in their mother tongue. Research suggests that
mastering their mother tongue enhances their ability to learn Swedish. These classes are held
in the afternoon, after regular classes. During their first four years in Sweden, students are
offered weekly tuition by a teacher who knows both the student’s native language and Swedish.
People who speak the same language can go together and, in that case, there will be more
sessions. This gives them an opportunity to have texts translated and to receive help with
subject-specific vocabulary in, for example, mathematics and physics. The teachers responsible
for these sessions will also usually help students prepare so that they can speak to their
classmates about their native countries.

Students who have a native language which is not Swedish have the opportunity to take Swedish
as a second language (SVA), instead of Swedish. These are two different subjects in the
curriculum, although the requirements for different grades are almost the same. In SVA
knowledge about the other Nordic languages is not required, but apart from that, the grading is

quite similar. However, the actual teaching is different in the two classes. For example, students
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are taught about how the meaning of a word or sentence can be different depending on stress
(emphasis) and sentence structure. They are taught Swedish grammar and also strategies for
speaking and writing with a limited vocabulary.

Through focusing on language development, we are able to help students regardless of their
mother tongue, including native Swedish speakers. It is of great importance to maintain a good
atmosphere between the students, where everyone cooperates and respects each other regardless
of gender, background, religion and opinions. Swedish children must learn to respect foreign
religions and traditions. Immigrated children must learn to respect Swedish habits and laws.
For some, it can be difficult to understand freedom of religion, gender equality, the right to have
different sexual orientations, that everyone must learn to swim and that everyone must receive
sexual education. But the law, as well as the curriculum, applies to everyone. In school, all
students have to cooperate, this is essential when it comes to understanding everyone. If the
students receive a good foundation in FBG, they are able to continue to develop well in full
class. There are countless examples of ambitious immigrated students who have moved on to

different universities and gotten positions at all levels in society and at companies.
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VZDELAVANI DETI S ODLISNYM MATERSKYM JAZYKEM NA DRUHEM
STUPNI SVEDSKE ZAKLADNI SKOLY
Torgny Jeppson

Moji studenti: Z = zajmy, M = matefStina
Mohamed: Z = fotbal, politika, M = somalstina
Abdifatah: Z = fotbal, politika, M = somalstina
Abdi Yonis: Z = fotbal, M = somalstina

Isak: Z = pocitace, film, M = §védstina

Lucas: Z = zvifata, M = §védstina

Abdigani: Z = tanec, M = somalstina

Casper: Z = letadla, M = §védstina

Anton: Z = motory, M = §védstina

Alva: Z = sport, feminismus, M = §védstina
Ragad: Z = cestovani, M = iracka arabstina
Alice: Z = skauting, M = §védstina

Emil: Z = fotbal, M = §védstina

Niko: Z = hokej, M = finstina

Oliwer: Z = drony, pocitace, M = §védstina
Sebastian: Z = pocitace, M = §védstina

Ruby: Z = pocitace a pocitatové hry, M = vietnamstina
Adam: Z = pocitace a pocitacové hry, M = §védstina
Rasmus: Z = leharo, M = §védstina

Lina: Z = ¢teni, malba, M = §védstina

Rukija: Z = tanec, M = romstina

Asma: Z = pratelé, M = syrska arabstina
Nefail: Z = fotbal, M = romstina, srbstina
Albin: Z = divadlo, M = roms§tina, srbstina
Linnea: Z = kon¢é, M = §védstina

Fanny: Z = stolni tenis, M = Svédstina.

Tolik riiznych pavodi, tolik identit. Rad bych, abyste méli béhem poslechu mé kratké

prezentace obrazek devaté A na mysli.
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Jazyk: Jazyk pti vytvareni identity bezpochyby hraje roli. Ujasnit si, kdo jsem, je tézké, i kdyz
se musite potykat jen s jednim jazykem. NaSi studenti, kterym v hlavé tan¢i dva nebo i vice
jazykl, musi celit vyzvam, které Skola musi brat v potaz, kdyz jim organizuje tu Cast jejich
zivott, kterou ve $kole stravi. Svédstina a §védské zvyky mohou byt v rozporu s jazyky a zvyky

jejich rodnych zemi.

Mateistina: Ze vseho nejdiiv je tfeba udrzet a rozvijet matetsky jazyk zaka. Ten pro n¢j takika
vzdy bude tim jazykem, ve kterém se mu budou nejptirozenéji fesit tfeba rodinné zalezitosti a

pocity.

Kultura, demokracie, rovnost: Jeden z mych arabskych kolegti (a nasi somalsti a kurdsti
ucitelé s nim zcela souhlasi) poukazuje na to, Ze kromé& zvladnuti §védstiny jako druhého jazyka
je pro zaclenéni do Svédské spolecnosti klicové porozumét témto tiem sloviim. Neni nezbytné
nutné si osvojovat §védskou kulturu, i kdyZ znalost a porozuméni zvlastnimu chovani Svéda
napomaha integraci. Nicméné demokratické hodnoty a rovnost mezi muZi a Zenami se MUSI

ucit ve skolach a zaci je MUSI chapat.

Konzultace p¥i studiu: Jak uz zminili moji kolegové, toto je skvély zpusob, jak zdku pomoci

rozvijet jak jeho matefStinu, tak jeho Svédstinu, tak pfedméty, které se uci.

Je v tom problém? Piekvapko — ano, je!

Politické problémy vznikaji, kdyZ lidé vini imigranty ze vSech moZnych problému, které
$védska spole¢nost ma. Zaci ciziho piivodu to samoziejmé vnimaji a reaguji na to. Nékte Zaci
mi fikaji: ,, Musime se chovat desetkrat lip nez nasi Svédsti kamaradi, abychom byli prijimani.”
Kulturni problémy se objevuji, kdyZ se zméni struktura rodiny a otec najednou uz neni absolutni
Séf: déti se uci Svédsky o mnoho rychleji nez on, zena za¢ne chodit do prace a stard hierarchie
pfestala existovat. Pro pubert’dka na gymplu je to velmi slozita situace. Jeden mij student mi
nedavno tekl: ,,Ja uz nevim, komu vérit — otci, uciteli, kamaradiim, imamovi?”

Ekonomické problémy — no pochopiteln€. Rodice se Svédsky neuci tak rychle a najit praci je
najednou obrovska potiz. Opakuji: vedle porozuméni kulturnim rozdiliim opravdu zalezi na

jazyce (tedy na Svédsting).

96



Nabozenské problémy MOHOU vyvstat jako vysledek vSeho jiz zminéného — nesebejisti
nactileti se rozhlizeji okolo sebe a hledaji prostredi, v némz by n¢kam patfili a citili se doma, a

chtéji odpoveéd’ na to, jak maji nahliZzet sami na sebe.

Identita: My ve Skole mame nasledujici ukol. Dejte mladym z celého svéta, ktefi piisli z
jakéhokoli diivodu do Svédska, aby se vyhnuli valkam a nespravedlnosti, identitu. Je to velmi,
velmi tézka prace, ale nékdo to udélat musi. BUDE TO TRVAT — to musime pochopit —, ale je
to ten jediny zptisob. Musime byt trpélivi a spojit se jako narod. Kdyz se na to podivam z
egoistického hlediska: nedéldme dost déti, takze musime pfijmout imigraci, abychom

pokracovali jako prosperujici zem¢.

My students: | =interest, M=mother tongue
Mohamed: I=football, politics, M=Somali
Abdifatah: I=football, politics, M=Somali
Abdi Yonis: I=football, M=Somali

Isak: I=computers, film, M=Swedish
Lucas: I=animals, M=Swedish

Abdigani: I=Dancing, M=Somali

Casper: I=Aircraft, M=Swedish

Anton: 1=Engines, M=Swedish

Alva: I=sports, feminism, M=Swedish
Ragad: I=traveling, M=Arabic (Iraq)
Alice: I=scouting, M=Swedish

Emil: I=football, M=Swedish

Nik: I=lcehockey, M=Finnish

Oliwer: I=drooners, computers, M=Swedish
Sebastian: I=computers, M=Swedish
Ruby: I=computers, gaming, M=Vietnamese
Adam: I=computers, gaming, M=Swedish
Rasmus: I=chilling, M=Swedish

Lina: I=reading, painting, M=Swedish
Rukija: I=dancing, M=Romani

Asma: I=friends, M=Arabic (Syria)

Nefail: I=footbhall, M=Romani, Serbian
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Albin: I=theatre, M=Romani, Serbian
Linnea: I=horses, M=Swedish
Fanny: I=table tennis, M=Swedish.

So different backgrounds, so many identities. | want you to keep this picture of 9A in mind

when listening to my brief presentation.

Language: Language no doubt plays a role when creating an identity. This is hard when you
have one language to struggle with. Our students with two or more languages dancing in their
brains face challenges which school has to take into account when planning these teenagers’
lives at school. The Swedish language and habits might collide with those of their mother

tongue and native country.

Mother tongue: First of all it is necessary to maintain and develop the students’ mother tongue.
It will almost always be their first language in which they handle e.g. family relations and

feelings most naturally.

Culture, democracy, equality: One of my Arabic colleagues strictly points out (And the
Somali and Kurdish teachers eagerly agree) that alongside with learning Swedish as a second
language, understanding of the above is essential when adapting to the Swedish society. Not
necessarily must one embrace Swedish culture, although knowledge and understanding of
Swedes’ strange behavior helps integration. When it comes to democratic values and equality

between men and women MUST this be taught at school and understood by students.

Study guidance: As my colleagues already mentioned, this is a great means of developing both

the students’ mother tongue as well as the Swedish language and the actual subject studied.

Are there problems? Surprise! There are problems!

Political problems arise when people blame immigrants for all sorts of problems in Swedish
society. Students with foreign background of course feel this and react. We must behave ten
times better than our Swedish friends to get accepted, some of my students say.

Cultural problems occur e.g. when family structures change and the father of the family no

longer is the boss. (His son or daughter learns Swedish much faster, his wife starts working and
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the hierarchy of the old times no longer exists.) For the teenager in junior high school this is
very hard to handle. 7 don’t know who to trust any longer — my father, my teacher, my friends
or the imam, one of my students pointed out not long ago.

Economical problems — of course. As parents do not learn Swedish very quickly, it becomes
difficult to get a job. Again — Besides understanding the cultural patterns, language (Swedish)
really matters.

Religious problems MIGHT come as a result of the above — when unsecure teenagers look
around and seek answers to how they are looked upon and where to find a context in which to

belong and feel accepted.

Identity: Our mission at school is this. Give the youth from all around the globe who have (for
whatever reason) come to Sweden to avoid war and unjustice an identity. This is a very, very
tough job — but someone has to do it. IT WILL TAKE TIME, we have to understand that, but
it is the only way. We have to have patience and try to unite as one nation. Looking upon this
from an egoistic point of view: we don’t produce enough children ourselves, so we have to

accept immigration to survive as a prosperous country.
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ZKUSENOSTI SE VZDELAVANIM DETIi S ODLISNYM MATERSKYM JAZYKEM
V CESKE ZAKLADNI SKOLE

Eva Smazikova

Vzdélavani zaki s odliSnym mateiskym jazykem ma v ¢eském vzdélavacim systému mnoha
uskali a z mého pohledu feditelky zakladni Skoly stile nedostate¢nou systémovou podporu.
V ceském Skolstvi mdme z dlouhodobého hlediska se vzdélavanim zakti s OMJ pomérné malé
zkuSenosti. V soucasné dob¢ se pocty zaka s OMJ v Ceskych Skolach pomérmné rychle zvysuji.
Skoly nejsou dostate¢né piipravené poskytovat kvalitni systémovou vyuku zakim s OMJ.

Vzdélavaci systém na soucasnou situaci vzdélavani cizincli reaguje sice v ramci inkluze, toto
vzdélavani je zakotveno v legislativé, ale plo$na absence systému vzdélavani zaka s OMJ, jako
je tomu napiiklad ve skandinavskych zemich, je viditelna. Skoly tapou, vyucuji zdky s OMJ
metodou pokus/omyl. Maloktera $kola ma uréeného koordinatora pro zaky s OMJ. Chybi
ucitelé Ceského jazyka jako druhého jazyka. Naopak z toho prameni jakasi neochota, mozna

obava se vzdélavani zaku s OMJ intenzivné ve $kolach vénovat.

Postoj Skoly k Zakovi s OMJ, ktery prijde do Skoly a neumi ¢esky
74k s OMJ je zék, u kterého nezalezi na obc¢anstvi ani na misté narozeni, avSak zalezi na tom,
ze Cesky jazyk je jeho druhym jazykem. Patii sem:

e dité, které se v CR narodilo, ale rodiée cizinci jsou bez znalosti estiny

o dit&, které do CR pravé piicestovalo a nemluvi Eesky viibec

e ditg, které v CR jiz deli dobu pobyva, ale v rodiné nemluvi desky.
Kdyz ptijde dit¢ s OMJ do ceské Skoly, nejvétsim problémem je samoziejmée jazykova bariéra.
Cesky jazyk se pro n&j ma stat jazykem vyu¢ovacim, jehoZ neznalost ma velky vliv na piistup
Kk vyuce, ucivu, na jeho Skolni uspé$nost. Takovy zak nejprve vibec nerozumi ani b&zné
komunikaci s u¢itelem a se spoluzaky. Zakladni domluva je stresujici pro néj i pro pedagogy.
Nekteti zaci s OMJ maji tiché obdobi, kdy nemluvi vibec s nikym. Zazivaji kulturni Sok.
Problém je i v komunikaci s jejich rodici, kteti Cesky jazyk bud’ neumi viibec, nebo jej ovladaji
velmi malo na to, aby porozuméli zakladnim informacim a potiebam Skoly.
Dalsi problém nastava, kdyZ se v rodin¢ ditéte mluvi matefskym jazykem a dité se s Ceskym
jazykem dostava do styku pouze ve Skole. S tkoly ani s u¢enim mu nema doma kdo pomoci.
Kdyz ptijde zak s OMJ do nasi Skoly, pfijimame ho na zaklad¢ platné legislativy v souladu

S principy rovného pfistupu ke vzdélavani (ma tedy stejny piistup ke vzdélavani jako dité
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ceské). Ma pravo 1 na stravovani ¢i zajmové vzdélavani poskytované ve Skolském zatizeni.
Zakladni Skolu mize navs§tévovat, nez dosahne 17. roku véku.

Zaka se snazime zatadit podle jeho véku a podtu roéniki, které absolvoval v piedchozi skole.
Maximalné ho zatazujeme o ro¢nik nize, pokud viibec neovlada cesky jazyk. Snazime se od
rodi¢t (poptipad¢ tlumocnikt ¢i starSich sourozencu, ktefi Cesky rozumi) ziskat co nejvice
informaci o daném ditéti. Pokud pfijimame dit€¢ do prvni tfidy, mame piipravené¢ formulaie
Vv rodném jazyce, které jsme si nechali vyhotovit v rAmci projektu Zijeme na ctyice spolecné.
Vyuzivame je piedevS$im u vietnamskych rodi¢u. V piipadé potieby vyuzivame sluzeb
tlumocnikt, kontaktujeme spoleénost META. Dilezité informace rodi¢im piedkladame
V jednoduché a srozumitelné podobé.

Protoze se pocet zakti s OMJ kazdy rok zvySuje, mame v ramci $kolniho poradenského
pracovisté (SPP) kolegyni, specialni pedagozku, ktera se vénuje zdkiim s OMJ. Systém podpory
74kt s OMJ méme zapracovany i ve Skolnim vzdélavacim programu. Zakovi vypracovavame
Plan pedagogické podpory nebo Individualni vzdélavaci plan na zakladé doporuceni
pedagogicko — psychologické poradny. Na zakladé doporuceni Skolského poradenského
zafizeni (pedagogicko — psychologické poradny) mohou byt podle vyhlasky €. 27/2016 o
vzdélavani zakt se SVP a zaka nadanych poskytovana jesté dalsi podpirna opatieni, zaci jsou
pak zatazeni do stupné podptrného opatieni 1 — 3.

Nabizime asistenta pedagoga, krouzek doucovani pro cizince, ktery se zaméfuje na cesky jazyk.
Rodictim doporucujeme moznosti vyuky ¢estiny jako druhého jazyka mimo Skolu. Pedagogiim
zajiStujeme vyukové materialy podle potieby. Pedagogové vyuZivaji moZnosti vzdélavani v
ramci DVPP.

Clenové SPP spole¢né s tfidnim uéitelem dbaji na to, aby byl zak zaclenén do kolektivu, aby
¢lenové pedagogického sboru respektovali kulturni a jazykové odliSnosti Zdka a vysvétlovali je
tfidnimu kolektivu. Intenzivné monitorujeme dochazku Zéka a ve chvili, kdy je absence Castd,
ihned reagujeme a fesime to. Spolupracujeme se subjekty zabyvajicimi se zaky s OMJ. Presto
si velka ¢ast pedagogii ve Skole v prvnim okamziku neni jista, jak zapojit Zaka s OMJ do vyuky
svého predmétu. Jak ho motivovat, jak mu poskytnut co nejlepsi podporu ve vyuce i v adaptaci
na vSechno nové. Nastésti vyuzivaji vrozeny cit, ktery je vede k vysledkiim, a vi, na koho se

obratit pro podporu a pomoc.

S jakymi problémy se nejcastéji potykame:
omezena slovni zésoba, zak sice mluvi Cesky, ale vyznamu slov bud’ viibec nerozumi, nebo

velmi omezené
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rodi¢ nezna Skolskou legislativu ani principy ceského Skolstvi (ma problémy s omlouvanim
zéka, s plnénim domacich ukoll, dodrzovanim pravidel skoly)

pozor na slozité informace — rodi¢lim je potieba dat strucné jasné informace, ovéfit si, zda
porozuméli — velmi ¢asto nerozumi, ale odkyvaji, ze ano

neochota se ucit Cesky jazyk, demotivace — nékdy zplisobena i nedostateCnym zajmem
pedagoga o dité

nizka aktivita zaka v hodin¢ kviili jazykové bariéte

zak nema Cas se ucit — stara se o mladsi sourozence, demotivace ze strany rodiny, ktera nema
vztah ke vzdélavani

74k byl zvykly na jiné vyukové metody a zpiisob hodnoceni

u pedagogti nedostate¢na znalost metod a forem prace s zadky s OMJ.

Inspirace ve Svédsku

Po stazi ve §védskych Skolach, kterou jsem méla moznost absolvovat v kvétnu 2018, jsem si
V jejich vyrovnavacich tfidach pro zdky s OMJ jen pfedstavovala, jak by to bylo skvélé mit ve
Skole takovou tiidu s pedagogem, ktery vi, jak na to, ma k ruce asistenty pedagoga, psychology,
n¢kolik dalSich osob, které mu s vyukou pomahaji, propracovany systém vzdélavani zaki
s OMJ, ktery podporuje cely pedagogicky sbor. Rychla adaptace zakli na nové — cizi prostiedi,
intenzivni studium druhého jazyka, systémova podpora, to vSe by jisté celé vzdelavani zakh

s OMJ urychlilo i v CR a motivovalo jak zaky s OMJ, tak pedagogy.

The Czech school system makes it quite difficult to educate children with a different native
language, and from my perspective as a headmistress, the systemic support we receive is
insufficient. We don’t have a lot of experience, either. Recently, the numbers of DNL children
in Czech schools have been rising significantly, and the schools are not ready to give these
children quality education.

Although Czech law has made inclusion in education obligatory as a reaction to our situation,
it’s obvious that there’s a lack of the systemic organization of educating DNL children that can
be seen in Scandinavian countries. The schools struggle, the teachers work using trial and error.
Very few schools have coordinators for foreign children. We’re lacking teachers of Czech as a
second language. On the contrary: we’re reluctant, almost as if we were afraid to really deal

with foreign children.
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The school’s approach to a child with a different native language that arrives to school
with no Czech skills
A pupil with a different native language is a child who has Czech as a second language,
regardless of citizenship and place of birth. This category includes:

e children born in the Czech Republic to foreign parents who speak no Czech

e children who have just arrived to the Czech Republic and speak no Czech

e children who have been living in the Czech Republic for some time, but don’t speak

Czech at home.

Obviously, the language barrier is the biggest problem for a DNL child that has arrived to a
Czech school. Czech is supposed to be the language the classes are given in — not speaking
Czech affects the child’s attitude towards school and the school results. In the beginning, the
child isn’t even capable of day-to-day conversation with the teachers and other children. Basic
communication becomes stressful. Some DNL children go through a silent period, not talking
to anybody at all. They’re having a culture shock. Communicating with the parents is also
problematic as they often either don’t speak Czech at all or don’t have enough knowledge to
understand the information they receive from the school.
Another problem arises when the child only speaks Czech in school. There’s nobody at home
who could help with homework or studying. When DNL children arrive to our school, we
accept them on the basis of Czech law, which demands equal treatment in education, meaning
that we treat them the same way as we treat Czech children. They have the right to eat in the
school canteen and join hobby clubs. They can attend primary schools until they reach 17 years
of age.
We place the pupil into a class appropriate to his/her age and the classes he/she has attended in
previous schools. At most, we place him/her into a class that’s one year lower in case he/she
doesn’t speak Czech at all. We try to gain as much information about the child as possible from
the parents (if need be, from interpreters or siblings that do speak Czech). We had special forms
in different languages made (thanks to the Zijeme na ctyice spolecné project), and we now use
them when accepting a child into the 1st year. We mostly use them with Vietnamese parents.
We also contact the META company in cases where an interpreter is needed, and we provide
important information in a way that’s easily comprehensible.
Since the numbers of DNL children rise every year, we have a special teacher in the school
counselling centre that only works with foreign children. The support of foreigners is also
incorporated into the Educational programme of the school. Based on the recommendation of

the Pedagogical — Psychological Counselling Centre, we create either a Plan of Educational
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Support o ran Individual Educational Plan. The Centre can also recommend additional support,
based on the regulation n® 27/2016. We offer a teaching assistant and tutoring that concentrates
on teaching Czech language. We recommend classes of Czech as a second language to the
parents. We provide teachers with the materials they need. Teachers can also educate

themselves using the Teachers® Further Education system.

The School Counselling Centre and the class teacher pay special attention to integrating the
child into the class and we make sure that all teaching staff understand and respect cultural and
linguistic differences of the pupil. We keep an eye on the pupil’s attendance and react
immediately when the absences become too frequent. We also collaborate with people that
specialize in children with a different native language.

Nevertheless, a large portion of the teaching staff doesn’t know how to involve foreign children
in the classes. How to motivate them and how to support them both in their education and their
adaptation to a new life. Luckily, they’re led by intuition, and they know who they can ask for
help when they need to.

Our most common problems:

limited vocabulary: the pupil does speak Czech but has limited understanding of the words*
meaning

the parents don’t know Czech law or the rules of Czech schooling (excusing absences, helping
the child with homeworks, keeping the school’s rules)

we have to give the parents clear instructions, inform them in a comprehensible way and make
sure they got the message — they often nod and say they understood everything even though
they didn‘t

reluctance to learn Czech, lack of motivation (sometimes caused by the teacher not taking
enough care of the child)

the language barrier causing the child not to participate in class

the child doesn’t have time to study (because he/she has to take care of younger siblings, isn’t
motivated by the family...)

the child is used to different teaching methods and different style of assessment

the teachers lack knowledge about the methods of teaching foreign children.
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Swedish Inspiration

When | visited Sweden in May 2018, | was just standing in their special preparatory classes for
foreign children and imagining how great would it be to have such a class, with teachers,
assistants and psychologists that know what they’re doing, with many people responsible for
helping the child with studying, an elaborate system of teaching foreign children that is
endorsed by the entire staff. Quick adaptation to the new, foreign environment, an intensive
course of the language, systemic support — all this would surely speed up the education of

foreign children in the Czech Republic and motivate both the children and the teachers.
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PRENOS DOBRE PRAXE: SVEDSKA PRiPRAVNA TRIDA V CESKE ZAKLADNI
SKOLE

Iveta Rezni¢kova

V nasi zakladni skole kazdym rokem témét geometrickou fadou ptibyva zakt — cizincti, zaka
s odlisnym matetskym jazykem (OMJ). Ve Skolnim roce 2018/2019 jsme dosahli poétu téméf
dvou set zakd s OMJ, coz byla bezmala tfetina zakl nasi Skoly. Je zfejmé, ze nelze polozit
rovnitko mezi terminy zak — cizinec a absolutni neznalost ¢eského jazyka. Stoupa vSak 1 pocet
deti, které se do skoly dostanou skutecné s nulovou znalosti nejen ceského jazyka, ale velice
Casto 1 s absolutni neznalosti pisma — latinky. Pro tyto déti je velmi problematické zaclenit se
do vzdélavaciho procesu bézné zakladni Skoly a Casto se stavaji skupinou zakt ohrozenych
Skolnim neuspéchem, prestoze ve své rodné zemi tyto déti dosahovaly velmi dobrych studijnich
vysledkd.

Nase Skola se jiz n¢kolik let vénuje zdkim s OMJ diky Emergentnimu projektu Ministerstva
vnitra CR. Kazdoroéné v odpolednich ¢&i rannich hodinach probiha na prvnim i druhém stupni
doucovani ¢eského jazyka pro zaky — cizince zamétené na rozSifovani jejich slovni zésoby a
prohloubeni znalosti Ceské gramatiky s cilem pomoci témto zakiim zaclenit se do tfidniho
kolektivu a ptekonat jazykovou bariéru. U zéki druhého stupné je cilem douc¢ovani také pomoc
pfi absolvovani pfijimacich zkousek na ceské stiedni Skoly. Ve Skolnim roce 2018/2019 se
vyuky v ramci projektu MV CR uéastnilo cca padesat zakti z druhych az devatych tiid. Na
doucovani dochazeli Zaci nejriiznéjSich narodnosti, mezi kterymi byli nejvice zastoupeni Zaci
vietnamské a ukrajinské narodnosti. Zaci jsou pro potfeby douc¢ovani rozdéleni do skupin podle
navstévovaneho ro¢niku, ptipadné podle urovné znalosti ceského jazyka.

V roce 2018 jsme posilili péci o Zdky s OMJ na prvnim stupni s pomoci pilotniho projektu
Magistratu hl. m. Prahy Systémova podpora vyuky ¢eského jazyka jako ciziho jazyka. Zaci
prvnich tfid s odliSnym matetskym jazykem dochazeli na vyuku ceského jazyka pravidelné
Vv odpolednich hodinach. Vyuky se tcastnilo 35 Zzaka, ktefi absolvovali jednu az dvé hodiny
tydné, podle svych schopnosti v ¢eském jazyce. Tato vyuka probihala v malych skupinach po
tiech az péti zacich, byla pfistupna zakim s OMJ z celé Méstské casti Praha 14 a navstévoval
Ji jeden chlapec ¢inské narodnosti z jiné zakladni skoly.

V ramci rozvojového programu MSMT Podpora vzdélavani cizincti ve §kolach jsme v roce
2019 rozsitili vyuku ceského jazyka jako ciziho jazyka také pro déti s OMJ v povinném
predskolnim vzdélavani, které dochazeji do ptipravné tiidy. Déti byly rozdéleny do dvou

skupin. Vyuka probihala s vyuzitim mnoha materialti dvakrat tydné. Nicméné — stale se jedna
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o odpoledni hodiny, tedy po vyucovani, vétSinou jednou az dvakrat tydné, coz je nedostacujici.
Navic nékteti rodi¢e zakti s OMJ v odpolednich hodinach posilaji své déti do Skol, kde
vyucovacim jazykem je jejich matefsky jazyk, a tudiz tyto déti na hodiny ceského jazyka
nedochazi.

Diky projektu Odlisnost inspiruje 1l — zahranicni stdze jsem méla moznost poznat, jak funguje
vyuka zakii s OMJ ve Svédsku. Aplikovat v podminkach &eské skoly princip §védské piipravné
tiidy pro zaky s OMJ by znamenalo velky posun v pé¢i o zaky s neznalosti ¢eského jazyka.
Intenzivni vyuka ceského jazyka by umoznila lepsi zaclenéni zaka s OMJ do Ceské skoly a
zjednodusila moznosti dal§iho vzdélavani téchto zaka, a tim podpofila jejich lepsi uplatnéni na
trhu prace. Pfi planovani zalozeni ptipravné tiidy v ¢eské Skole jsme se ovsem setkali s mnoha

problémy.

Finance

Na prvnim misté to byly finance. Jak financovat ptipravnou tfidu, aby to co nejméné zaséhlo
do rozpoctu skoly? Jak jsem jiz zminovala, pocatkem roku 2019 byl zahajen rozvojovy program
MSMT Podpora vzdélavani cizinci ve $kolach, ktery umoziioval ziskat finance na plat
pedagogického zaméstnance ve vysi 33 930,- K¢, coz by ideu pfipravné tiidy velmi piiblizilo
nasi realit¢. Bohuzel, z diivodu naruseni provozu Skoly (Gvazky, rozvrh) nebylo mozné zahajit
nas plan v priab&hu roku (rozhodnuti o ptid€leni finan¢ni dotace pfislo az v bieznu). Proto jsme
se rozhodli, Ze budeme pracovat s détmi na stejném principu jako doposud. Vyuka probihala
V odpolednich hodinach jednou az dvakrat krat tydné a pani ucitelky, které cesky jazyk

vyucovaly, dostaly financni odménu podle oducenych a vykézanych hodin.

Prostory

Aby mohla takova tiida fungovat béhem dopoledniho vyucovani pro vSechny zZaky s OMJ, ktefi
budou intenzivni vyuku ¢eského jazyka pottebovat, pottebujeme prostory. Vzhledem k vysokeé
naplnénosti kapacity Skoly se neustéle potykdme s prostorovymi problémy 1 pfi zajisténi bézné
vyuky. Pokud vyuka probihala v odpolednich hodinach, bylo mozné vyuzit jakoukoliv
kmenovou tfidu. Ale naSe ptedstava byla zajistit odbornou ucebnu, specialné ptipravenou pro
vyuku ¢eského jazyka pro cizince, tedy takovou, ktera bude nalezit¢ vybavena potifebnymi
pomickami, ve které bude moZné kazdou véc polepit papirkem s napsanym ceskym
pojmenovanim a ve které budou pfipravené¢ motivacni nasténky. Nakonec se podafilo najit

nevyuzity prostor mezi u¢ebnami, ktery bude vyborné€ vyhovovat.
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Personalni zajisteni

Nevyhodou vétsiny téchto projektt je fakt, Ze jsou koncipovany a pfipraveny pro kalendarni
rok, nikoliv pro skolni rok. Tady nastal zasadni problém s persondlnim zajisténim. Pokud
vyuzijeme financovani z projektii, je velmi narocné sehnat kvalifikované zaméstnance, kdyz
jim nemuzeme nabidnout trvalé a dlouhodob¢€jsi zaméstnani (jsme limitovani dobou trvani
projektu). Pokud bychom chtéli vyuzit nase stalé, kvalifikované a zkusené kolegyné, které maji
s vyukou zakti s OMJ zkuSenosti, je tu opét problém. Muzeme jim sice v pribéhu roku snizit
uvazek, ale je to mozné vzhledem K zajisténi chodu $koly? Kolegyni, ktera je velmi aktivni
V oblasti vzd€lavani zakt s OMJ, myslenka ptipravné tfidy nadchla a byla ochotna snizit svijj
pracovni uvazek ve Skole na minimum, aby se mohla vénovat vyuce v nasi ptipravné tiide.
Hlavni naplni prace udlitele v piipravné tiidé je diagnostika déti pocateéni i prubézna,
definovani konkrétnich cild vyuky s pfihlédnutim k jejich individudlnim potfebam a
pozadavkim uciva v kmenové bézné tfidé, tvorba ucebniho planu, ptiprava ucebnich materiala
ptizpisobenych jednotlivym zaktim, hodnoceni zédkd a v neposledni fadé¢ komunikace
s ostatnimi  vyucujicimi. Jednou z nejdulezitéjSich kompetenci tohoto ucitele je také

komunikace s rodiéi.

Zaci

Pro zatazeni zaka do pfipravné tiidy a pro lepsi diagnostiku znalosti ¢eského jazyka by bylo
vhodné zajistit spolupraci odbornika specializovaného na vyuku €eského jazyka jako ciziho
jazyka, ktery by pfipravil testovani téchto déti. Vzhledem k tomu, Ze se nam takového
specialistu nepodaftilo zajistit, budou o zatazeni do této tfidy rozhodovat vyucujici ¢eského
jazyka ve spolupraci se zakonnymi zastupci zaka. K testovdni znalosti Ceského jazyka
vyuzijeme metodické materialy MSMT a konkrétni diagnostické testy obecné prosp&iné
spole¢nosti META. K dal§imu zhodnoceni a posouzeni znalosti ¢eského jazyka mohou byt

pouzity i voln¢ dostupné materialy na webovych strankach www.inkluzivniskola.cz.

Pripravna trida

Za vyuziti metodiky a znalosti ziskanych ve Svédsku jsme pfipravili podobny program pro zaky
s OMJ v nasi zékladni Skole. Zasadni bude sestavit rozvrh ptipravné tfidy pro jednotlivé zaky.
Musime si uvédomit, Ze do této tiidy budou dochazet Zaci z rliznych tiid prvniho 1 druhého

stupné. Radi bychom dodrzeli tato pravidla:
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2)

3)

Je potieba, aby kazdy zak m¢l alespon jednu hodinu z kazdého pfedmétu za tyden (napf. jeden
ptirodopis ze dvou, jednu fyziku ze dvou atp.), a to proto, aby neztratil kontakt s obsahem uciva,
znal ucitele a mohl byt klasifikovan.

Dalsim pravidlem je zachovani n€kolika hodin matematiky, ve kterych se muze zapojit.
Nepritomnost na téchto hodinach by mohla znamenat velké nedostatky v ucivu a v
souvislostech, zak by ztracel navaznost.

Jak jiz bylo zminéno, neni potfeba opoustét kmenovou tfidu na vychovy. Naopak, pfitomnost
v téchto hodinach je, vzhledem k moznosti zapojit se do aktivit v téchto hodinach, velmi
vhodna pro dobrou socializaci zaka do kolektivu tiidy.

Velmi dobré je mit ¢esky jazyk pro cizince v piipravné tfidé misto béznych hodin ¢eského
jazyka v kmenové tfid¢. Sestavit spravny rozvrh tak, aby nenarusoval chod tfidy a aby byl
ptinosny pro jednotlivé zaky, nebude tolik komplikované na prvnim stupni. Ve ttidach prvniho
stupné je pomérné vysoka hodinova dotace na vyuku ¢eského jazyka a ostatnich pfedmétii neni
piilis§ mnoho. Navic ve tfidé vétSinou uci jedna pani ucitelka/pan ucitel, ktery si mize rozvrh
upravovat podle potfeby. Na druhém stupni se ale budeme potykat s mnohymi piekazkami.
Mnoho pfedmétii, mnoho vyucujicich. Pfesto mame moznosti, jak vyuku zajistit.

Dle metodického pokynu MSMT je mozné zaky s OMI v odtivodnénych ptipadech na zakladé
zadosti zdkonnych zastupct uvolnit z vyuky druhého ciziho jazyka. Jedna se o tfi hodiny tydné
Vv osmém a tii hodiny tydné v devatém rocniku, které bychom mohli vyuzit k vyuce ¢eského
jazyka pro cizince v pfipravné tridé.

Také vyhlaska 27/2016Sb. umoziuje jako jedno z podpirnych opatfeni nabidnout zaktim
vyuku ¢eského jazyka jako ciziho jazyka, ale je nutné doporuceni Pedagogicko — psychologické
poradny a z praxe vim, Ze je tézké zajistit, aby rodice zaka s OMJ navstivili poradenské
pracovisté a my tak ziskali pottebné doporucenti.

Dale nam §52 odst. 2 a 3 skolského zdkona umoziuje zéka s OMJ z divodu nedostatku
podkladi z né€kterého pifedmétu na konci pololeti nehodnotit a stanovit nahradni termin
hodnoceni, ptipadné nehodnotit ani v ndhradnim terminu. Tak bychom celé pololeti mohli
vyuzit k vyuce Ceského jazyka pro cizince v piipravné tfidé misto hodiny ceského jazyka
v kmenové tiid€. Je ale tieba si uvédomit, Ze pokud nebude zak hodnocen na konci druhého
pololeti ani v ndhradnim terminu, musi opakovat ro¢nik, coz neni pro zaky s OMJ dobré feSeni.
Vyse popsany model ptipravné téidy pro zaky s OMJ by m¢l fungovat pro zaky s nulovou
znalosti Geského jazyka. V zati 2019 jsme méli nejméné tii takové déti na prvnim stupni (z Ciny
a Ukrajiny) a dv¢€ na druhém stupni (z Ukrajiny). U zaka s ¢asteCnou znalosti OMJ se frekvence

vyuky Ceského jazyka pro cizince bude snizovat na pfiblizn€ jednu az dvé hodiny denn¢ dle
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potieby. Kazdé cca dva mésice bychom chtéli udélat jakési zhodnoceni a na zakladé jeho
vysledku rozhodnout o dal§im postupu.

Diky panu skolnikovi, ktery pfipravil prostory, diky pani ucitelce, kteréd se rozhodla do toho jit,
diky podpofe zfizovatele a diky vyzvé €. 49 v rdmci Operac¢niho programu Praha — pol riistu
Zaclenovani a podpora zaku s odlisnym materskym jazykem, kterd financné zajistuje vyuku
¢eského jazyka pro cizince formou 80 hodinovych intenzivnich jazykovych kurzi ¢estiny jako
druhého jazyka pro ZS, a z n&jz miizeme &erpat od ledna 2020 do 31. prosince 2021, jsme se
rozhodli, Ze takovou tfidu ve $kole ziidime, a to od zati 2019. Jak se nam vSe podaii, to ukaze

v

cas.

The number of pupils with a different native language (DNL) at our school has been increasing
every year. In the academic year 2018/2019, we almost reached 200 DNL pupils (which is
nearly a third of all pupils). Obviously a foreign pupil does not equal a pupil that doesn’t know
Czech. However, there’s more and more children arriving to schools with no knowledge of the
Czech language and even with no knowledge of the Latin alphabet. These children find it very
difficult to become integrated into the learning process and they often fail their classes even
though they used to perform at the top of their class in their home countries.

Our school takes care of DNL pupils thanks to the Emergent project of the Ministry of Interior
of the Czech Republic. Every year, there are courses of Czech for foreigners that take place in
the morning or the afternoon and that are aimed at extending vocabulary and deepening the
knowledge of Czech grammar. Older children are also helped with their preparation for high
school entrance exams. About 50 pupils of the ages of 7-15 attended these courses during the
year 2018/2019. These children were of varied nationalities, the majority of them was
Vietnamese and Ukrainian. Pupils are divided into groups according to their age or Czech
levels.

In 2018, we started a pilot project called ,,Systemic Support of Teaching Czech as a Second
Language®. The project is backed up by the Prague City Hall. First-year students took afternoon
classes of Czech once or twice a week depending on the level they were at. Altogether, 35
pupils attended the course (including one Chinese boy that goes to a different primary school
than ours), although in class they were divided into groups of 3-5. The course was available to
all DNL pupils of the Prague 14 district.

The Ministry of Education project called ,,School Education for Foreigners® allowed us to
extend our Czech for Foreigners classes in 2019; thanks to this we were able to give classes to

pre-school DNL children. The kids were divided into 2 groups and the classes took place twice
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a week. However, it’s still afternoon classes we’re talking about. They take place after the
regular classes once or twice a week, which is unsatisfactory. Also, many foreign parents send
their children to special schools where they’re taught in their native language during the
afternoon, meaning that these children don’t attend the Czech language classes.

Thanks to the ,,Difference is Inspiring* project I was able to learn about the Swedish approach
to educating DNL pupils. It would be a big step forward to apply the Swedish concept of
preparatory classes to the Czech environment. An intensive course of Czech would help
children integrate and make their further education (and their employment) significantly easier.
However, we faced many problems when trying to establish a preparatory class in a Czech

school.

Money

Most of all, the money. How to finance a preparatory class without affecting the school budget?
The aforementioned ,,School Education for Foreigners® project (which was launched at the
beginning of 2019) allowed us to provide the teachers with a salary of CZK 33.930, which made
our goal very realistic. Unfortunately, we were unable to carry out our plan during the year, as
we only received the grant in March and we would be forced to disrupt the school’s timetable.
Therefore we decided to carry on the way we have been so far: the Czech for Foreigners classes
took place in the afternoon once or twice a week and the teachers were paid according to the

number of the classes they had taught.

Space

We need space in order to be able to give DNL children the Czech classes they need in the
morning. But we have constant problems with organization of regular classes due to the
school’s limitations. When the classes took place in the afternoon, we could use almost any
classroom, but we wanted a specialised classroom, customized for teaching foreign children
Czech; one that would be equipped with all the neccessary tools and motivational notice boards;
a class in which every object would have a label with its name in Czech on it. At last we found

an unutilized space in between that classrooms that will suit our requirements perfectly.

Personnel
The Ministry-funded projects have one flaw: they’re designed for the calendar year, not the
academic one. This makes finding the neccessaty staff very difficult. If we use the project funds,

it’s very hard to find qualified teachers since we can’t offer them a permanent job (as the project
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5)

6)

7)

8)

runs for a limited period of time). We could use our full-time teachers that are both qualified
and experienced, but this brings more problems. Will we be able to run the school even if we
change their contract to part-time? One of our teachers got so enthusiastic about the idea of a
preparatory class that she agreed to lower her work load to a bare minimum in order to devote
her time to teaching in our preparatory class.

The main task of a preparatory class teacher is to continuously diagnose children, to define their
individual goals based on their needs and the demands of the regular class, to create the
curriculum, to prepare study materials for every pupil, to asses the children and to communicate
with other teachers. One of the most important tasks of this teacher is also the communication

with the parents.

Pupils

It would be great to have a specialist on teaching Czech as a foreign language who would
examine the DNL children‘s language levels and send them to the preparatory class. Given that
we were unable to find anyone, this will be done by the Czech language teachers along with the
pupil’s parents. We will use the Ministry’s materials and the META diagnostic tests to examine
the children’s language skills, and we might also use the materials available at

www.inkluzivniskola.cz for further assessments.

The preparatory class

With the help of the methodology and experience we gained in Sweden, we prepared a
programme for DNL pupils that is similar to the Swedish one. It’s crucial to create a timetable
for every pupil. We have to realize that there will be children of all ages in this class. We’d like
to keep the following rules:

Each pupil has to attend at least one class of every subject per week (e.g., 1 out of 2 Biology
classes, 1 out of 2 Physics classes, etc.) in order to be classified and not to lose touch with any
subjects.

Each pupil has to attend several Math classes. Missing out on math classes would make the
child fall behind very quickly and lose coherence.

There’s no need to miss P.E., Music and Art classes. On the contrary, it’s very convenient for
the children to attend them with the whole class, since it’s very easy to take part in them and
socialize with the rest of the kids.

The child should attend Czech for Foreigners in the preparatory class instead of regular Czech

Language classes. It’s not too complicated to create a timetable that doesn’t disrupt the
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functioning of the class for younger children, as they have to attend a lot of Czech Language
classes and they don’t have many other subjects. Also there’s usually only one teacher per class;
the class teacher can adapt the timetable as he or she likes. However, this is very complicated
with older children. Many subjects, many teachers. But we still have ways to organize the
classes:
A) The Ministry of Education allows us to excuse DNL pupils from 2nd Foreign Language
classes based on a parents‘ request. This means that we have 3 hours per week available for
classes of Czech for Foreigners for children that are in 8th and 9th grade.
B) The 27/2016Sb ordinance allows us to offer the pupils classes of Czech for Foreigners.
However, for this we need a reference from the Pedagogical and Psychological Counselling
Centre, and | know from experience that it’s hard to convince the child’s parents to visit
this centre.
C) §52, subsections 2 and 3 of the Education Law allows us not to give a DNL pupil the
final assessment and set an alternative assessment date. This would allow the pupil to skip
a whole half-year of regular Czech Language classes and attend the preparatory class
instead. However, this also means that the pupil would have to repeat the course, which is
not a good solution for DNL children.
The preparatory class programme is aimed at children with no knowledge of Czech. In
September 2019, 3 first school children (from China and Ukraine) and 2 lower secondary school
children (from Ukraine) started attending our school. Children that have some Czech skills will
attend 1 or 2 classes of Czech for Foreigners per week depending on their needs. We will make
an assessment every 2 months and use it to decide what to do next.
We decided to go for it and establish a preparatory class in our school starting in September
2019 — thanks to our janitor (who prepared the space in which the classes will take place),
thanks to the teacher who takes care of the classes, thanks to the establisher’s support and thanks
to the grant appeal n°49 called ,,Integration and Support of Children with a Different Native
Language® made by the Operational Programme Prague — Growth Pole, which funds 80 hour-
long courses of Czech for Foreigners that we will be able to use from January 2020 to the end

of 2021. Only time will tell if we’ll be successful.
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PODPORA DETi S ODLISNYM MATERSKYM JAZYKEM A DETIi-CIZINCU
V CESKEM VZDELAVACIM SYSTEMU

Jana Novakova

Narodni institut pro dal$i vzd€lavani, ktery zde reprezentuji, je organizace piimo fizena
Ministerstvem $kolstvi, mladeZe a t&lovychovy CR. Jeho pracovi§té se nachazeji ve viech
krajskych méstech Ceské republiky, Na kazdém pracovisti ptisobi koordintofi, ktefi jsou
piipraveni feSit konkrétni situace z pedagogické praxe. Koordinatofi zajiStuji organizaci
vzdélavacich aktivit dané problematiky a poskytuji centralizovanou podporu pedagogickym
pracovnikiim. Krajskd centra podpory déti/zékl-cizinci poskytuji aktudlni a pribéznou
vzdélavaci, poradenskou, metodickou a informacni ¢innost, nabizeji a realizuji vzdélavaci
programy a spolupracuji s odbory Skolstvi krajskych ufadl a neziskovymi organizacemi.
NIDV ftzce spolupracuje s odborniky a organizacemi, které se v daném kraji zabyvaji
problematikou zaclenovani cizinct a je schopen zprostiedkovat potiebné kontakty. Informace
o podpofe pedagogli pracujicich s détmi/zaky-cizinci, najdete na webovych strankach
http://cizinci.nidv.cz. Jsou zde ke stazeni podptirné vyukové, metodické a interaktivni materialy
pouzitelné ve vyuce, vyukové soubory, pracovni listy, audia a videa, odkazy na pfislusnou
legislativu a mimo jiné také piehled vzdélavacich programi, které NIDV k této problematice
aktualné¢ nabizi.

Pedagogicka vetejnost mize svoje dotazy smétovat telefonicky nebo e-mailem na krajského
koordinatora nejbliz$iho pracovisté NIDV, ale nabizime i moZnost vyuzit webového formulare
na strakach http://cizinci.nidv.cz pod odkazem e-poradenstvi. Dotaz je ptedavan odbornému
poradci a odpovéd’ je tazateli zasilana do péti pracovnich dni od pfijeti dotazu.

Aktivitami pro podporu ulehéeni adaptace ditéte/zaka-cizince jsou:

1. adaptacni koordinatofi — pedagogicti pracovnici Skoly, které pro tuto praci vybere feditel
Skoly a NIDV poskytne metodickou podporu a finanéni prostiedky na zaplaceni jeho prace
Vv rozsahu 50 hodin za prvni ¢tyii tydny pobytu zaka-cizince v ¢eském Skolnim prostiedi. Cilem
této aktivity je podpora nové prichoziho ditéte, které se ocitd ve zcela novém prostiedi,
s jazykovou a mnohdy i socialni bariérou. Adaptacni koordinatozi pomahaji détem s adaptaci
na Ceské Skolni prostfedi a se zalenovanim do tfidniho kolektivu i pfi pfekonavani tzv.
kulturniho Soku a nezadoucich stereotypti. Zaroven se c¢astecné nebo kompletné podili na vyuce
zéklada ¢eského jazyka v prvnich Ctyfech tydnech pobytu ditéte ve Skole.

2. tlumocnické a piekladatelské sluzby — pro snadné dorozuméni mezi Skolou a

rodi¢i/zakonnym zastupcem Zéka 1ze vyuzit tltumocnické sluzby financované a zprostfedkované
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NIDV (adaptace na nové prosttedi, dulezitd jednani, pohovory) a také ptipravit dokumenty 0
Skolni dochazce v prekladu do rodného jazyka rodiny. Na webu najdete naptiklad zdkladni
informace pro rodice prviiackl a o zapisu do zakladni Skoly, zddost o uvolnéni z vyucovani,
informované souhlasy, informace o Skolni druzin€ ¢i Skolnim stravovani v anglicting, arabsting,
mongolsting, rumunsting, rusting, Spané€lsting, ukrajinsting, vietnamstin€ a dalSich jazycich.

3. e-learning — pedagogové maji moznost ziskat ucelené védomosti o problematice vyuky
ceského jazyka jako druhého jazyka — Ize se ptihlésit pies webové rozhrani.

4. vzdélavaci programy — nabidka je urcena ke zvySovani kompetenci pedagogt, ktefi se
s détmi/zéky cizinci setkavaji pfi vyuce. Napln vzd€lavacich programi cili napiiklad na
hodnoceni a klasifikaci zaki-cizincti na zakladnich Skolach z pfredméti povinné Skolni
dochazky, pro ucitelky matefskych skol mame vzdelavani v efektivni vyuce ¢eské vyslovnosti
za pouziti jednoduchych pomticek, her, pisnicek...

Cilem ¢innosti NIDV je podpora prace vyucujicich s détmi/zaky-cizinci — s diivérou se na nas

obracejte.

| represent the National Institute for Further Education, which is an organization managed by
the Ministry of Education of the Czech Republic. There’s an office of our institute in the capital
of every region and every office is run by coordinators that are ready to deal with specific
teaching-related situations. The coordinators also organize trainings and other eduactional
activities and provide centralized support to teachers. The regional centres of foreign children’s
support provide information, schooling, counselling and methodological help, they offer
educational programmes and work with school departments of the regions® offices and NPOs.
The NIFE works with experts and organizations that engage in the integration of foreigners in
a specific region (and are, therefore, able to provide all neccessary contacts). You can find all
information about the support of teachers who work with foreign children at
http://cizinci.nidv.cz. You can also find interactive, methodological and teaching materials that
you can use in classes, educational documents, task sheets, audios and videos, legal information
and an overview of educational programmes offered by the NIFE.

Teachers can contact a coordinator at the closest NIFE centre via phone or e-mail, but there’s
also an internet form available at http://cizinci.nidv.cz under online counselling. The question
will be passed to a specialized counsellor that sends back an answer within 5 business days.
Our activities designated to facilitate the integration of foreign children are the following:

1. Adaptation coordinators: the headmaster picks a member of the teaching staff who will take

care of the newly arrived pupils during their first 4 weeks at the school. The NIFE provides this
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teacher with methodological assistance and the finances to pay for up to 50 hours of work. The
goal of this activity is to support the child that is suddenly placed into a completely new
environment with a language barrier (and often a social one, too). The adaptation coordinators
help the children adapt to the Czech school, become a part of the class and surpass any culture
shocks and stereotypes. At the same time, the coordinator takes care (partially or completely)
of teaching the child Czech during the first 4 weeks.

2. Any translation or interpretation (while the pupil is adapting to the environment or during
important interviews) can be arranged by the NIFE in order to ensure easy communication
between the school and the family. We can also translate any documents into the family’s native
language. You can find information for first-years® parents and documents such as excuse
papers, informed consent, information about afterschool childcare or school canteens in
English, Arabic, Mongolian, Romanian, Russian, Spanish, Ukrainian, Vietnamese and other
languages. 55 min

3. Online learning: teachers can educate themselves about the issues of teaching Czech as a
second language. They can log in through an interface.

4. Educational programmes: these are designated to increase the teachers® ability to deal with
foreign children in classes. The programmes are aimed at assessing foreign pupils in primary
schools, effective ways to teach Czech pronunciation while using simple tools, games or songs
for pre-school teachers etc.

The NIFE’s goal is to support teachers and foreign children. Feel free to contact us anytime.
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VYUKA CESTINY JAKO DRUHEHO JAZYKA

Dana Havlikova

Asociace uéiteldi ¢estiny jako ciziho jazyka, z. s., (dale jen AUCCIJ) je odborna zajmova
organizace ucitelli CeStiny jako ciziho ¢i druhého jazyka na vSech stupnich a typech Skol
I mimoskolskych vzdélavacich zatizeni. V soucasné dobé¢ sdruzuje vice nez 200 aktivnich ¢lenti
— uditelt Eedtiny jako ciziho ¢i druhého jazyka ze viech regionti Ceské republiky i ze zahraniGi.
Clenové AUCCJ se pravidelng &tytikrat do roka jiz po dobu $estnacti let setkavaji a tato setkani
pro né Casto piedstavuji jedineCnou moznost, jak se seznamit s novymi poznatky v oboru, jak
sdilet své zkuSenosti s kolegy a jak se dale odborné vzdélavat a rozvijet v oboru.

AUCCIJ vytvaii funkéni platformu pro vyménu zkuenosti a piistupt k vyuce Gestiny jako
ciziho jazyka mezi lektory, metodiky a odborniky z akademické sféry. Ucitelim ceStiny
AUCCI poskytuje didakticko-metodicky ramec oboru, informace o nejnovéjsich poznatcich i
publikacich v oblasti ¢eStiny pro cizince a moznost dale se specializovat na vybrané aspekty
oboru. O stale rostoucim vyznamu AUCC]J a jejim uznani odbornou veiejnosti svédéi nejen
Siroka ¢lenska zékladna, ale také stale propracovangjsi zplisob metodické i didaktické podpory
pro ¢&leny, a to jak v prezenéni formé, tak prostiednictvim moznosti internetu. AUCCJ
pravidelné prezentuje nové poznatky z oboru na svych webovych strankach a na socidlnich
sitich. Clenové AUCCJ maji moznost vstoupit do interniho on-line prostiedi, ve kterém
naleznou velké mnoZstvi materialll pro dalsi vzdélavani.

Jak jiz bylo zminéno vy3e, piimou cilovou skupinou &innosti AUCCJ jsou mj. u¢itelé Gestiny
jako ciziho jazyka na MS, ZS a SS (vefejnych i soukromych), a to jak v Ceské republice, tak i
Vv zahrani¢i, a lektofi, kteti vyucujici déti-cizince v riznych typech kurzi. V ramci ¢tyf ro¢nich
setkani byva proskoleno cca 180 ucitelt. Neptimou, koncovou cilovou skupinou jsou Klienti
ucici se Cesky (vCetné déti), ktefi pochdzeji prevazné ze tretich zemi, a déle ptisluSnici
narodnostnich mensSin. Zde se pocita s cca 1 000 nepiimo podpofenymi osobami.

V roce 2018 se jiz tradiéné realizovala celkem Gtyfi celodenni metodicka setkani ¢lenit AUCCI,
ktera byla podpoiena z prostfedkii dotaéniho programu MSMT a kterd se zaméfovala na
didaktické postupy pii vyuce jednotlivych fe¢ovych dovednosti. Obdobné &innost AUCCJ
pokracuje i vroce 2019, tentokrat se setkdni ¢lenti vénuji specifikim rtiznych jazykovych
skupin. V posledni dobé se profiluje jako klicové téma piedevsim vyuka déti-cizinci a jejich
zacleniovani do vyukového procesu, a tim potazmo do ¢eské spolecnosti. Kazdé setkani otevira
hlavni piednaska, nasleduji doprovodné referaty a fada workshopti. AUCCI také podporuje

prezentace praci studenti a absolventl bakalaiskych a magisterskych programii na VS, které se
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tykaji vyuky Cestiny jako ciziho jazyka, a umoZznuje jim navazat kontakt s uciteli, ktefi jsou jiz
v praxi. V roce 2018 bylo rovn&z piipraveno 13. &islo Sborniku AUCCJ, ve kterém jsou
publikovany ptispévky a metodické materidly k vyuce cCeStiny pro cizince ze setkani
uskutecnénych v daném roce.

V letech 2013 az 2016 AUCC]J vydala tfi metodické piirucky pro déti piedskolniho, mladsiho
a star§iho §kolniho véku?, do kterych piispéla fada odbornikii i uéitelt z praxe. V roce 2017 pak
vznikla metodika Specifické poruchy uceni a cestina jako druhy/cizi jazyk. Prirucka pro
lektorky a lektory?. V roce 2018 byla publikovana pifru¢ka zaméfend na metodicka i
organiza¢ni specifika vyuky osob s doplitkovou ochranou &i azylanti®. Mezi tyto osoby patii
jak dospéli, tak déti. Vroce 2019 vznikne prakticky zaméfeny soubor pracovnich listl
s metodickym navodem, které bude mozné vyuzit jako vhodny doplnék k vyuce Cestiny jako
ciziho jazyka pro dosp€lé i déti.

AUCCJ se kromé vyse zminénych &innosti také angazuje v celé fadé projekti podporujicich
integraci cizinct v CR. Jiz od r. 2011 (s piestavkou v letech 2016 — 2017) jako partner MSMT
a Ministerstva vnitra CR realizuje kurzy &eského jazyka v ramci Statniho integraéniho
programu (dale jen SIP), to znamena, Ze je poskytovatelem vyuky ¢eského jazyka pro azylanty
a 0soby smezinarodni doplitkovou ochranou. Kromé vlastniho zajisténi kurzi AUCCJ
podporuje lektory kurzii také metodicky, tj. poskytuje jim Skoleni, metodické materialy,
supervize v lekcich a individualni konzultace.

Na zaklad¢ z4jmu oslovenych azylanti a osob s mezinarodni doplitkovou ochranou probihaly
vr. 2018 kurzy SIP v Brn¢, Bieclavi, Bfezové nad Svitavou, Frydku-Mistku, Havifoveé,
Hlinsku, Hradci Kralové, Chrudimi, Jablonci nad Nisou, Jablonném nad Orlici, Jaroméri,

Jihlavé, Kladné, Kroméfizi, MarSovicich, Mladé Boleslavi, Novém M¢st€ na Morave, Novém

1 Za&indme uéit estinu pro déti-cizince — pfedskolni vék. Pfirucka pro lektorky a lektory [online]. DoleZi, L. (ed.).
AUCCJ, 2015. ISBN 978-80-260-7506-6. [cit. 2019-08-21] Dostupné z: http://www.auccj.cz/metodicke-
materialy/zaciname-ucit-cestinu-pro-deti-cizince-%E2%80%93-predskolni-vek-a307

Zacindme ucit Cestinu pro déti-cizince — mladsi Skolni vék. Prirucka pro lektorky a lektory [online]. DoleZi, L. (ed.).
AUCCJ, 2014. ISBN 978-80-260-5587-7. [cit. 2019-08-21] Dostupné z: http://www.auccj.cz/metodicke-
materialy/zaciname-ucit-cestinu-pro-deti%C2%AD%E2%80%91cizince-%E2%80%93-mladsi-skolni-vek-a305
Zacindme ucit éestinu pro ndctileté cizince — 2. stuperi Z$ a SS. Pfirucka pro lektorky a lektory [online]. DoleZi, L.
(ed.). AUCCJ, 2016. ISBN 978-80-270-1054-7. [cit. 2019-08-21] Dostupné z: http://www.auccj.cz/metodicke-
materialy/zaciname-ucit-cestinu-pro-nactilete-cizince-2-stupen-zs-a-ss-a488

2 Specifické poruchy uceni a &estina jako druhy/cizi jazyk. Pfirucka pro lektorky a lektory [online]. DoleZi, L. (ed.).
AUCCJ, 2017. ISBN 978-80-270-3186-3. [cit. 2019-08-21] Dostupné z: http://www.auccj.cz/metodicke-
materialy/specificke-poruchy-uceni-a-cestina-jako-druhy%CC%81-jazyk-prirucka-pro-lektorky-a-lektory-a546

3 Havlikova, D. — O3mera, R.: Vyuka azylantii a osob s mezindrodni doplfikovou ochranou. Zkusenosti z let 2011—
2015. [online]. AuCCJ, 2019. |ISBN  978-80-270-5472-5. [cit. 2019-08-21] Dostupné z:
http://www.auccj.cz/metodicke-materialy/vyuka-azylantu-a-osob-s-mezinarodni-doplnkovou-ochranou-
%E2%80%92-zkusenosti-z-let-2011%E2%80%932015-a626
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Jicin€, Olomouci, Pardubicich, Plzni, Podébradech, Praze, Piedlicich, Rajhrad¢, Rakovniku,
Rokycanech, Rychnové nad Knéznou, Strakonicich, Teplicich, Usti nad Labem, Vacenovicich,
Velkych Bilovicich, Vysokém Myté a dalSich obcich. Pti rozfazovani ucastniki do kurzt byly
zohlediiovany jejich individualni vzdélavaci potfeby, mj. pokrocilost, mateisky jazyk
ucastnika, ale také napt. individudlni pfani ucastnikli ve vztahu k organizaci a obsahu vyuky.
S peclivym dirazem na individuélni vzdélavaci potteby azylantl byly také pfipraveny kurzy
pro déti. Bylo realizovano 27 kurzii pro déti, do kterych chodilo celkem 38 déti. Nejvice déti
bylo ze Syrie, dale z Ukrajiny, Irdku, Afganistianu, Ciny, Kosova, Kuby, Myanmaru, Ruska,
Somalska, Libye a Ugandy.

Od r. 2017 je AUCCJ partnerem Magistratu hl. mésta Prahy v projektu Systémova podpora
vyuky CJ jako ciziho jazyka. V celkem 22 prazskych zakladnich $kolach (ZS Albrechticka, ZS
Angel, ZS Frycovicka, ZS Graficka, ZS Jizni, ZS Loudanska, ZS Ly¢kovo namésti, ZS
Marjanka, ZS namésti Curieovych, ZS Posepného, ZS Ratiboticka, ZS Resslova, ZS
Rychnovska, ZS Slavétinska, ZS Sochanova, ZS Spitélské, 7S Travnickova, ZS U Obory, ZS
U Vrsovického nadrazi, ZS Uh#inéves, ZS Veronské namésti, ZS Vybiralova) AUCCJ
realizovala ¢i realizuje supervizni ¢ast projektu, tzn. supervize ve vyucovacich hodinach a
seminaie pro pedagogy.

Jiz od r. 2015 AUCCIJ nabizi $koleni pro ucitele ¢estiny jako ciziho jazyka, ktera se konaji
v Praze a v Brn¢. Cyklus Skoleni pro zacinajici ucitele ¢estiny jako ciziho jazyka realizovany
Vv Praze se zaméfuje na obecnou problematiku, brnénsky Cyklus Skoleni pro ucitele ceStiny na
ZS a SS se zabyva piedevsim specifiky vyuky déti a mladeze.

AUCC] zastava nazor, ze predpokladem tsp&iné migracni politiky neni pouze kvalitni systém
kontroly osob, ale rovnéz schopnost jejich vhodné a ucelné integrace do majoritni Ceské
spole¢nosti, a to jak pomoci pravnich a dalSich poraden, tak vzdélavanim v sociokulturnich
redliich a komunikacnich a jazykovych dovednostech. Na uspokojeni téchto spolecenskych
potieb se AUCCIJ, ktera je nejvyznamnéjsi odborné zajmovou organizaci sdruzujici ugitele

specializujici se na vyuku ¢estiny pro cizince, dlouhodobé snaZi cilit.

The Teachers of Czech as a Foreign Language Association (TCFLA) is an organization that
unites over 200 teachers who come from all regions of the Czech Republic as well as other
countries and who teach Czech as a foreign or second language at all types of schools and other
educational institutions. For 16 years now, the members of the TCFLA have been meeting
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regularly four times a year in order to learn about the news regarding their field, to share their
experience with their colleagues and to educate themselves and grow professionally.

The TCFLA creates a platform for sharing experience and different approaches to teaching
Czech as a foreign language for teachers, methodologists and academicians. The association
provides teachers with methodology, information regarding the newest knowledge and
publications about the topic and an opportunity to specialize in different branches of the field.
Both the importance and the recognition of the TCFLA has been increasing lately. This is
apparent not only because of our growing numbers but also due to the methodological support
provided to the members (both in person and online), which gets more and more sophisticated.
The TCFLA publishes new information on their website and on social media. Members can
also enter an internal online space in which they can find a lot of educational materials.

As | mentioned earlier, pre-school, primary and secondary (both public and private) school
teachers of Czech as a foreign language (both in the Czech Republic and abroad) are the target
of the TCFLA’s activities. About 180 teachers receive training during the 4 meetings of the
year. The clients who study Czech (including children) are also an indirect target group. They
mostly come from other countries, but they’re also members of ethnical minorities. This way
we indirectly help about 1.000 people.

In 2018, four day-long meetings of members of the TCFLA took place. The meetings were
supported by the Ministry of Education and they concerned different approaches when teaching
various speaking skills. Our activities of 2019 are very similar, only this time the meetings
concern mostly the particularities of different language groups. Lately, it’s become apparent
that teaching children and integrating them into the education process(and into Czech society)
is a topic that plays a major role. Every meeting is initiated by the main talk. Then, supporting
presentations and many workshops take place. The TCFLA also supports presentations of
university students that concern teaching Czech as a second language, and this way the
association helps them get in touch with teachers who already work in this area. In 2018, we
published the 13th issue of the TCFLA Anthology that includes entries and methodological
materials from the meetings that took place during that year.

In the years 2013-2016, the TCFLA published three methodological handbooks for teaching

pre-school and school children? that many experts and experienced teachers contributed to. In

2 Za&indme uéit estinu pro déti-cizince — prfedskolni vék. Pfirucka pro lektorky a lektory [online]. DoleZi, L. (ed.).
AUCCJ, 2015. ISBN 978-80-260-7506-6. [cit. 2019-08-21] Dostupné z: http://www.auccj.cz/metodicke-
materialy/zaciname-ucit-cestinu-pro-deti-cizince-%E2%80%93-predskolni-vek-a307
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2017, we published Czech as a foreign/second language and learning disability. A teachers®
guide. 2 In 2018, we published a handbook focused on the particularities of teaching asylum
seekers or persons under subsidiary protection®. This includes adults as well as children. In
2019, we will publish a compilation of task sheets with methodical instructions that will make
a convenient complement to adults‘ and children’s classes.

The TCFLA also takes part in many projects that support the integration of immigrants in the
Czech Republic. Since 2011 (with a break during the years 2016-2017), we’ve been acting as a
partner of the Ministry of Education and the Ministry of Interior in the State Integration
Programme (SIP), which means that we’ve been giving courses of Czech to asylum seekers and
persons under international subsidiary protection. Apart from arranging the courses, we also
provide methodic support to the teachers: we give them training, methodic materials,
supervision during the lessons and individual consultations.

Based on the demand of the asylum seekers and persons under subsidiary protection we had
contacted, SIP courses took place in Brno, Breclav, Biezova nad Svitavou, Frydek Mistek,
Havifov, Hlinsko, Hradec Kralové, Chrudim, Jablonec nad Nisou, Jablonny nad Orlici,
Jaromé¥, Jihlava, Kladno, Kroméfiz, MarSovice, Mlada Boleslav, Nové Mé&sto na Moravé,
Novy Ji¢in, Olomouc, Pardubice, Plzen, Podébrady, Prague, Pifedlice, Rajhrad, Rakovnik,
Rokycany, Rychnov nad Kné&znou, Strakonice, Teplice, Usti nad Labem, Vacenovice, Velké
Bilovice, Vysoké Myto and other towns during 2018. When placing the learners into groups,
we considered their individual learning needs (such as their level or native language, as well as
their individual wishes regarding the lessons‘ organization and contents). We also created
children’s courses with regard to their individual needs. In total, we organized 27 courses
attended by 38 children. The majority of them came from Syria but there were also children
from Ukraine, Iraq, Afghanistan, China, Kosovo, Cuba, Myanmar, Russia, Somalia, Libya and

Uganda.

Zacindme ucit Cestinu pro déti-cizince — mladsi Skolni vék. Prirucka pro lektorky a lektory [online]. DoleZi, L. (ed.).
AUCCJ, 2014. ISBN 978-80-260-5587-7. [cit. 2019-08-21] Dostupné z: http://www.auccj.cz/metodicke-
materialy/zaciname-ucit-cestinu-pro-deti%C2%AD%E2%80%91cizince-%E2%80%93-mladsi-skolni-vek-a305
Zacindme ucit éestinu pro ndctileté cizince — 2. stuperi Z$ a SS. Pfirucka pro lektorky a lektory [online]. DoleZi, L.
(ed.). AUCCJ, 2016. ISBN 978-80-270-1054-7. [cit. 2019-08-21] Dostupné z: http://www.auccj.cz/metodicke-
materialy/zaciname-ucit-cestinu-pro-nactilete-cizince-2-stupen-zs-a-ss-a488

2 Specifické poruchy uceni a &estina jako druhy/cizi jazyk. Pfirucka pro lektorky a lektory [online]. DoleZi, L. (ed.).
AUCCJ, 2017. ISBN 978-80-270-3186-3. [cit. 2019-08-21] Dostupné z: http://www.auccj.cz/metodicke-
materialy/specificke-poruchy-uceni-a-cestina-jako-druhy%CC%81-jazyk-prirucka-pro-lektorky-a-lektory-a546

3 Havlikova, D. — O3mera, R.: Vyuka azylantii a osob s mezindrodni doplfikovou ochranou. Zkusenosti z let 2011—
2015. [online]. AuCCJ, 2019. |ISBN  978-80-270-5472-5. [cit. 2019-08-21] Dostupné z:
http://www.auccj.cz/metodicke-materialy/vyuka-azylantu-a-osob-s-mezinarodni-doplnkovou-ochranou-
%E2%80%92-zkusenosti-z-let-2011%E2%80%932015-a626
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Since 2017, the TCFLA has been maintaining partnership with the Municipality of Prague,
cooperating on the Systemic support of teaching Czech as a Foreign Language project. The
TCFLA has been arranging the supervision of classes and teachers® courses in 22 Prague
primary schools (ZS Albrechticka, ZS Angel, ZS Fry¢ovicka, ZS Graficka, ZS Jizni, ZS
Loucanska, ZS Lyc¢kovo nam., ZS Marjéanka, ZS nam. Curieovych, ZS Posepného, ZS
Ratiboticka, ZS Resslova, ZS Rychnovska, 7S Slavétinska, ZS Sochanova, ZS Spitélské, ZS
Travnickova, ZS U Obory, 7S U Vriovického nadrazi, ZS Uhiinéves, ZS Veronské namésti,
ZS Vybiralova).

Since 2015, the TCFLA provides teachers of Czech as a foreign language with courses that take
place in Prague and in Brno. The Prague course, designated for beginning teachers, concerns
the general issues of the topic. The Brno course, designated for primary and secondary school
teachers of Czech, mainly concerns the particularities of teaching children and youngsters.
The TCFLA believes that a well worked-out system of person checking is only one part of a
successful migration policy, the other being the ability to integrate immigrants effectively and
appropriately into Czech society, providing them with legal and other counselling and with
schooling on socio-cultural facts and communication and language skills. The TCFLA, the most
important organization that unites teachers of Czech for foreigners, has been aiming to satisfy

these needs of our society.
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INTEGRACE DITETE S ODLISNYM MATERSKYM JAZYKEM POHLEDEM
RODICE

Jarmila Kocourkova

Kazdé zobecnéni je ofemetné, tak budu radéji mluvit za sebe a svoji rodinu. Ziju ve Svédsku
dvacet let. Obcas budu citovat ze svych denikovych zaznamu, které jsem si diive psala a kterym
jsem po mnoha letech dala i knizni podobu, zatim jen pro mne a par ptatel. Ta kniha se jmenuje
Jen si tak trochu umrit. Pro€? Prosté proto, ze kdyz se prest€hujete do jiné zemé¢, kde se musite
dorozumivat jinym jazykem nez matetskym a kde si hledate novou praci a nové pratele, je to
jako byste ud¢lali na pocitaci delete. To, ¢eho jste dosud dosahli, neplati. Jste jako tabula rasa
— nepopsana deska, coz mize byt situace znaén¢ frustrujici. Zac¢nete od piky pracovat na svém
novém zivoté a vite, Ze odted’ uzZ domi budete jezdit jen na névstévu, pokud vam to okolnosti
a financni situace dovoli. V prvnich letech emigrace se ve vas rozkosati cosi, co mizeme snad
nazyvat vlastenectvim, ale ve skutec¢nosti je to nekriticka touha po domove, jak jsem si to tehdy
zaznamenala ve svych zapiscich:

., Nevim, jak resi pocity tryznivého osameni ostatni zajatci viastniho nitra. My jsme si hlavné v
prvnich letech Zili ve svém rodinném svéte, ktery jsme zaplnovali citem a vysostné ceskymi
rekvizitami. VSichni jsme propadli Becherovce, kterou jsme uctivali jako lék na bolavy Zaludek
i na bolavou dusi. Dokonce i starsi dcera Zpévuska ji chodila tajné upijet, jen jeji Cerstvé
narozend malinkad sestricka BeruSka odolala. Oplatky jsme vozili z Karlovych Vari ve velkém
a pak se dohadovali, kdo je smi dojist. V ciziné plati zakon nepostacitelnosti: At si privezes
sebevic zasob, stejné nebudou stacit...

Ladovy kalendare jsme kupovali po dvou, aby nam vystacily. Kdyz rok uplynul, nikdy jsme je
nevyhazovali, ale peclivé jsme je ukladali. Kdyz k nam pozdéji zacaly chodit svédské navstevy,
prosly povinné skolenim o genialnim ceském malivi Josefu Ladovi véetné praktickych ukazek.
Pro tento pripad vidy visel na zdi néjaky Laduv kalendar. Mél navic tu vyhodu, Ze ukazoval
tradice ceského roku. Nejvétsi pozornost upoutavaly ceské Velikonoce s pomlazkou, kdy se nase
svédske kolegyné spravedlivé pohorsovaly nad tim, Ze muzi vyplaceji Zeny pomlazkou. Vsem se
naopak libila oslava Mikuldse, ve Svédsku zcela neznamd. Zajimavé debaty jsme vedli nad
obrazkem naseho zeleného, ponékud obstarozniho vodnika s fajfkou, nebot jeho svédsky kolega
je zobrazovan vidy nahy a krasny. Komensky by z nas mél radost, jak jsme dokazali v§e nazorné
vysvetlit, snad by nds i pochvalil za naSe vlastenecké citeni, které pod naporem Svédskosti

vykvetlo a rozkosatélo se do netusenych rozmerii.”
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Piistéhovala jsem se do Svédska v roce 1998 za svym muZem, ktery tam uz tehdy Zil
sedmnactym rokem. On prozil uskali emigrace, chudobu, bydleni v ubytovnach plnych
alkoholikli. Po vecerech umyval nadobi v restauraci a po nocich roznasel noviny, aby ve dne
mohl studovat medicinu na univerzit¢ Karolinska ve Stockholmu. Jeho motivace byla silna —
byla to touha po svobod¢. Nékteii migranti maji motivaci jeste siln€jsi — chtéji si zachranit holy
zivot. Mozna i proto je vzdy ta prvni generace pokorna a vdécna. Mij muz byl také vdécny
Svédskému socidlnimu systému, ktery mu umoznil vystudovat. O tom se jesté pozdéji zminim.
Svédsko vzdy vnimal pozitivng, jako zemi, kterd mu v t&7ké chvili pomohla. To oviem
neznamena, e by se nikdy nesetkal s pfedsudky Svédi viéi cizinctim. Napiiklad kdyz rozesilal
zadosti o pfijeti do pracovniho poméru, vnimal citlivé, ze mu je jeho neSvédské jméno pritezi.
Ale v bézném zivoté se mu to stavalo velmi ziidka.

Ja jsem vstoupila do jeho Zivota, pravé kdyz se etabloval jako nové€ nastupujici primar v
psychiatrické 1é¢ebné Karsudden v Katrineholmu. Mam-1i byt uptimnd, st€hovala jsem se za
nim do Svédska velmi neochotné. Musela jsem odejit 0d prace u¢itelky na stiedni $kole, kterou
jsem milovala. Musela jsem odejit z Karlovych Vart, kde jsem méla rodice i pratele. Motivaci
k tomuto odvaznému kroku byl jen a pouze mlij muz. O své prvni cesté na sever jsem si tenkrat
zapsala toto: ,, Vyhlizela jsem svédské letiste s podvédomou predstavou zastaveného a
obydleného prostoru, jak jsem to znala z domova... Pode mnou svistél vitr a snéhové vlocky
tancily v divokém chaosu. Krajina pripominala sibirskou tundru, olysalé kopce stridaly
neusporadané chomace stromit — a najednou jsme pristali. Lekla jsem se, Ze jsme omylem
preletéli Svédsko a ocitli jsme se nékde daleko za poldrnim kruhem! Pilotni navigace urcité
selhala a ja budu driftovat ke svéemu muzi zpatky po ledové kie. Byl to jen prvni z dlouhé rady
omylu, které mé potkaly na cesté za poznavanim Svédské duse.

Byla to chyba mého stiedoevropského uhlu pohledu, ktery jsem musela odted mnohokrat
prenastavovat na jiné hodnoty. Jako bych v tu chvili, kdy jsem se natrvalo ocitla v jiné zemi,
tak trochu umrela a znovu se narodila ve stejném téle, ale s uplné jinou, reinkarnovanou dusi.
Moje byvalé hodnoty se zbortily jako domecek z karet, misto nich se ale objevily hodnoty nové,
dosud nepoznané. Také doktorka filoSofie zmizela a misto ni se vynorila nejdriv frekventantka
kurzu Svédstiny pro cizince, posléze studentka téhoz, historie a nabozZenskych sméri na
gymnaziu. Novy ¢lovek bez minulosti. Zadné plus nebo minus. Spousta véci byla prosté jinak.”
Vse, co jsem v tom nelehkém roce jedna prozivala, jsem ihned zobecnovala. Stacilo, aby se na
mé cizi 1idé usmali a pozdravili strohym §védskym hej, a uz byli Svédi mili, laskavi, vstiicni a
dokonce i hezci. Stacilo, aby se na mé nékdo k¥ivé podival nebo si odsedl, coZ je ve Svédsku

celkem béZnym projevem a vétSinou se tim nemini nic zlého, vZzdyt zemé¢ je prostorna a mista
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je dost, hned byli Svédi odtaziti, nepiijemni, nekomunikativni a hlavné nepochopitelni. Chci
tim fict, jak malo staci pristéhovalciim v jejich novych domovech, aby se citili Iépe. Mnohdy je
to usmeév, pochopeni pro jejich jazykové nedostatky nebo par vlidnych slov.

Dovolte mi jednu malou odbocku, ktera se tyka spise Svédské etikety, jez se v tomto bod¢ od
nasi dost odliSuje. Sméj se primérené, fekne mala Mia Muminkovi (Svédsky lagom), kdyz se ji
sméje. Pocasi je primérene, tikaji stafi 1idé a s uspokojenim si mnou ruce, ze je vSechno tak
akorat. Mame ted’ primerené velky dum, konstatuji manzelé, kdyz jim déti odejdou a oni se
piestéhuji do mensiho. Tohle sltivko je Svédskym zaklinadlem pro déje, véci 1 stavy, vSe ma
vymezené misto, jen nevyskocit z vyjetych koleji. Jde to tak daleko, Ze je dokonce Spatné, kdyz
je to prilis dobré, slychavam, Ze to musi byt tak akorat. Ve $védské spolecnosti, tak jak ji
vnimam ja o€ima pristéhovalce, plati nékolik hlavnich zasad: pfimétenost, rovnopravnost a
transparentnost.

Kli¢em k pochopeni cizi zemé je jeji jazyk. To jsem si uvédomila hned po svém piijezdu.
Hledala jsem né&jaky kurz §védstiny ve vecernich hodinach, kdy mohl milj muz ptevzit starost
o nasi malou dcerku. V Katrineholmu vSak existoval pouze jeden: pro somalské a eritrejské
zeny, z nichz nékteré neumély ani Cist a psat, takzvana Skola V podkrovi. A tak jsem se ve
Ctyficeti letech znovu ocitla na druhé strané katedry. Na vyuku jsem se tésila. I kdyZ se nakonec
ukdzalo, ze moje spoluzacky radéji pily kavu, chroupaly susenky a mluvily riznymi africkymi
jazyky, az na né uéitelka Sanna volala: Svédsky! Mluvte Svédsky!, mné to chut’ do uéeni nevzalo.
Jen se v mém piipad¢ tato cesta neukdzala jako ptili§ efektivni. KdyZ jsem tuto ¢ést textu cetla
své mladsi, dnes jiz dvacetileté dcefi, podotkla, Ze jeji somalské spoluzacky byly vS§echny velmi
Sikovné a v ni¢em si nezadaly se svymi Svédskymi kolegynémi a ze moje vypravéni vyzniva
nekorektné. To bych opravdu nechtéla. Jen popisuji své tehdejsi zazitky. 1 ja jsem pozdéji, v
priib&hu svého Ctrnact let trvajiciho vyménného projektu narazila na spoustu Sikovnych cizinek
a cizincll. Mnoho z nich se — 1 zéasluhou $védského Skolského systému — velmi dobie
integrovalo. Stejné jako ja.

Pak jsem piesedlala na veCerni kurz némciny pro zacatecniky, kam spolu se mnou dochazelo
sedm nefaldovanych Svédi. Kdyz jsme mluvili §védsky, moc jsem tomu tehdy nerozuméla,
kdyz jsme ptehodili vyhybku na némcinu, tak zase nerozuméli mi §védsti spoluzaci. Bylo to
1:1. Z tohoto obdobi jsem si zapsala: ,, Chci se priblizit pomoci jazyka, ktery jakz takz oviadam,
krkolomné svédstine, nasat jeji melodii a konecné zacit rozpoznavat v rychléem toku reci
Jednotliva slova. Uvédomila jsem si, Ze pobyvat ve spolecnosti Svédii je pro cizince privilegium.
| proto se my, pristehovalci, vesele ucime v nasi pestrobarevné komunité chyby od sebe

navzdjem, prestoze i nasim dorozumivacim jazykem je svédstina, lépe receno jeji nevlastni bratr
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paskvil. S upornou snahou vysperkovavame jazyk zemé tri korunek viastni melodii a originalni
vyslovnosti hlasek. Ze svédské finstiny se dokonce stal i uznavany dialekt. My ostatni se musime
spokoyjit s prizvukem. Nemdme totiz nastavena mluvidla na svédstinu. Zkuste vict napriklad tak
bézné slovo jako je sjukskoterska (zdravotni sestra) a nezlomit si pritom jazyk.”

Kdyz mladsi dcerka pon€kud povyrostla, zacaly jsme spolu dochazet do ABF (Arbetarnas
bildningsforbund, v ptekladu Vzdélavaci spolek pro pracujici) do dopoledniho kurzu §védstiny
pro pokro¢ilejsi za¢ateniky. Druhou alternativou by bylo navitévovat kurzy Svédstiny pro
cizince — SFI, Svenska for invandrare. V budové ABF jsem se snazila zdokonalit své zaklady
Svédstiny, zatimco si moje tfileta dcerka kreslila a pfi tom se jaksi mimod¢k ucila novy jazyk
se mnou. Moji spoluzéci byli jedine¢ni, smésice narodnosti byla pestra jako babi¢cin kvétovany
kasmirovy Satek. VétSina z nas méla praci bud’ na ¢astecny uvazek, na chvilku nebo vibec ne.
Kazdy s sebou vlacel svoji kulturu a svoje zvyky. Byli jsme dospéli lidé, ale ve Svédsting vétsina
z nas zvatlala jako malé déti. Jen pro vasi piedstavu uvedu alesponl nékteré z narodnosti, které
jsem tam potkala: mexického ucitele SpanélStiny Martina, tureckou maminku Yasmin,
kurdského pravnika Juana, pro kterého bylo vyhrou ziskat ve Svédsku misto skladnika, iranské
manzele, on inzenyr, ona ucitelka, ruskou studentku Viktoriu z Petrohradu, némeckou biolozku
Lenu, bulharského prodavace, chilského kytaristu, kanadskou studentku, eritrejskou maminku
a mnoho Finll a Vietnamct. To je jen neuplny vycet narodnosti v mych kurzech. My vSichni
jsme se stali, aniz jsme si to néjak zvlast uvédomovali, soucasti Svédského multikulturniho
svéta.

Piizvuk mame my, ktefi jsme piisli do Svédska jako dospéli, skoro viichni. Slované vyslovuji
samohlasky pfili§ oteviené. Africané vkladaji ¢asto samohlasky mezi souhlasky i tam, kam
nepatii. Finové do vSeho strkaji svoji podmanivou melodii jako stl do jidla. Byli jsme vSichni
na jedné lodi. Ta lod’ se ob¢as pon¢kud kymacela, jak usilovné jsme se vSichni snazili, ale vedla
zni jen jedna propustka, a to bylo isp&sné zvladnuti testu Svédstiny A pro cizince. Teprve potom
jsme mohli vykro€it sméle za dalSim vzdélavanim k zarnym zittkim. Doporucila bych
kazdému, komu ptipada, Ze se piistéhovalci neuci dostatecné rychle a intenzivné novému
jazyku, aby se dobrovolné podrobil podobné zkousce pile, vytrvalosti a odolnosti za okolnosti,
kdy neni kam utéct. Véfte mi, Ze pak je najednou v§e mnohem srozumitelnéj$i. Moje pamét
pfipominala tehdy vic nez cokoliv jiného cednik s velkymi oky, kterymi propadlo vse podstatné.
Nastésti jsem na to nebyla sama, kurzy byly pieplnéné cizinci touzicimi se naucit plynné
Svédsky, pokud mozno za tyden nebo za dva. Po zvladnuti onoho vstupniho testu §védstiny pro
cizince jsem se vrhla rovnou na gymnéazium pro dospélé, tzv. Komvux, o kterém bych chtéla

fict par slov.
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Komvux (Kommunal vuxenutbildning — Vzdélavani dospélych) je zakladni a stiedoskolské
vzdélavani pro dospélé, které je postaveno na dobrovolném zékladu. Tedy uz zadny systém
povinné Skolni vyuky, jen dospéli lidé, kteti si chtéji doplnit vzdélani. Méate Spatnou znamku z
n¢jakého pfedmétu na gymnaziu, ktera je prekazkou vasemu dalSimu studiu? Nebo si vas
zamé&stnavatel pieje, abyste v daném predmétu méli jinou znamku nez jste pivodné ziskali na
studiiich? Pak si mizete tento kurz absolvovat znovu a zndmku si vylepsit. Nebo si prosté jen
chcete doplnit znalosti? Tak se do toho pust'te. Na tomto systému se mi libi, Ze poméaha odstranit
piekazky, které se mohly vytvofit v mladi Spatnou rodinnou situaci nebo i studentskou
nerozvaznosti, kazdy tak dostane v zivot¢€ jesté dalsi Sance, které miize vyuZzit.

Poucky o rovnosti snad v Zadné jiné zemi nevzali tak doslova jako ve Svédsku. Neuprosné
vybirani dani vytvofilo podminky pro vznik unikatniho systému celozivotniho vzdélavani pro
vSechny. Ten systém se jmenuje CSN a po peclivém provéteni vami uvedenych udajl, zvazeni
vSech okolnosti a nepfetrzité komunikaci se §védskym danovym tGfadem prispéje zadateli na
studium, a to od Sestnacti do padesati sedmi let. Systém CSN ma zvlastni pfispévky i pro
hendikepované. V dob¢ gymnazialnich studiin ptispiva CSN témét automaticky, ovsem peclive
sleduje dochazku a vysledky studenta. Pfispévek neni narokovy, CSN ho muze odebrat.
Napfiiklad ve Skolnim roce 2018/19 byl 8,7% Zzakl odebran (jednalo se celkem o 29 600
student®).

Vyse ptispévku pro dospélé se 1isi podle intenzity studia, mizete studovat na padesat procent,
na sedmdesat pét procent nebo na cely uvazek. Muzete studovat i méné intenzivné, ale pak nic
nedostanete. Smite studovat jen omezenou dobu, ktera je vypoctena tak, aby vystudovali i ti
méné schopni, ale uz ne flakaci a lenosi. Prispévek je nevratny a mize byt — bez pljcky — i
nékolik tisic za mésic. Existuji slozitd pravidla pro jeho navraceni pii nesplnéni podminek,
napiiklad prestanete-li bez udani diivodu dochazet do Skoly a plnit zadané tkoly. Jako vSe, 1
tento systém se da zneuzit, ale troufam si fict, Ze diky nému maji Svédsti studenti vSech
vekovych kategorii ulehcenou situaci. Unikatni systém CSN jim také poskytuje spoustu slev,
napiiklad na vlak nebo na ndkup pocitaci, na koupi mobilnich telefonti nebo na nadkup knih. V
piipadé potieby si miiZzete vzit i vyhodnou pijcku, kterou splacite z platu poté, co ziskate
zamé&stnani. Diky této ptjcce vystudoval i mij muz, v dalSich letech ji pak CSN splacel, az ji

do posledniho ore splatil.

3 https://www.csn.se/om-csn/press/pressmeddelanden/2019-07-09-rekordmanga-elever-far-
studiebidraget-indraget-pa-grund-av-skolk.html
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Po nékolik let jsem byla vérnou studentkou, podporovanou CSN, zdokonalovala jsem se ve
Svédsting, nahlédla do $védské vyuky historie a d&jin ndbozenstvi a posilila své zaklady
anglictiny. Moje mladsi dcera studuje dnes na vysoké skole a tento systém také vdécné vyuziva.
Kdyz informuje své kamaradky v cizing, ze ji Svédsky stat pfispiva na studia, nemohou tomu
uvéfit, nebot’ ony si musi platit, aby mohly studovat. Svédska organizace CSN je — pokud vim

—1v evropském kontextu raritou.

Integrace ditéte pohledem matky

Tehdy davno, kdyz byly mladsi dcerce Ctyfi roky, zacala chodit na patnact hodin tydné do
Skolky Sorgdrden. Nase komuna nabizela tuto moznost zdarma, aby si na Skolku mohly
zvyknout i déti, které byly dosud doma. Pro dcerku nebylo jednoduché zvyknout si na novy
rezim, méla strach mluvit Svédsky, ptestoze docela rozuméla. Pani ucitelky ve Skolce si s tim
nevédély rady. Byla tam tehdy jednim z mala neSvédskych déti na oddéleni. Nutno dodat, ze
vétSina déti byla ve Skolce uz od jednoho roku, coz nam situaci nijak neusnadiiovalo. Dokonce
to na nas vrhalo jakési Spatné svétlo.

Ven se chodilo za kazdého pocasi, pifesné podle hesla: neexistuje Spatné pocasi, jen Spatné
obleceni. Dé&ti venku pobihaly svobodné po velké zahradé, lezly na vysoké balvany, aniz by je
n¢kdo néjak zv1ast hlidal. Kdyz jsem dcerku vyzvedavala, celkem pravidelné jsem ji sundavala
ze stromu. Teprve mnohem pozdéji jsem si uvédomila, ze jsem prozivala bézny kulturni Sok,
jako kazdy, kdo se rozhodne Zit v zahrani¢i. Pozd¢ji, kdyZ jsem uz vedla vyménny
ceskoSvédsky projekt, mimo jiné i s ucitelkami mateiskych Skolek v Katrineholmu, Kyselce
nebo v Karlovych Varech, jsme si tyhle véci vysvétlily. V Cechach mame dokonce zakon na
to, ze kdyZ je venku méné nez -10 stupiiti, nemélo by se s détmi chodit ven. Ve Svédsku, kdyz
bylo rano -25 stupiil a ja volala do Skolky a ptala se, zda ptjdou ven, pani ucitelka se smala,
pry uréité ptjdou, protoze to uz bude jen -20. My v Cechach mame pomérné piisna pravidla na
pohyb déti venku, protoZe je chceme pfili§ chranit. Svédi tohle nijak zvI4st nefesi a mné to —
vidéno dneSnima o¢ima — uz piipadd piijemné svobodné. Déti se tak nauci pohybovat
samostatné v pfirod¢€. Prosté jiny kraj, jiny mrav.

To jsem ovSem pted patnicti lety nevédéla. Vnimala jsem pouze to, Ze jsme se ocitli na druhé
strané, byli jsme nezndmi pfistehovalci a méli jsme — asi ¢astecné odiivodnény — pocit, Ze se s
nami podle toho jednd. Ten pocit outsidera mi pak na dlouhou dobu ziistal. Pti pfechodu dcerky
do ptedskolni tiidy méla ucitelka vyplnit dotaznik, ktery se jmenoval Co vsechno uz umim?.
Pani ucitelka to pochopila pfesné naopak: peclivé vyplnila, co v§e dcerka neumi. Tenhle pfibeh

ma dobry konec: zasluhou pani ucitelky Tine, kterd dcerku ptebirala v ptipravné skolkové tfid¢,
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doslo k pirepsani tohoto pisemného dokumentu, ktery pak s dcerkou putoval po celou dobu
povinné skolni dochazky v jejim portfoliu.

Na skole Sjoholm se situace zménila. Opét jsem se piesvédcila, ze ve vSech zivotnich situacich
je nejdualezitéjsi, na jakého Cloveéka narazite. Propracovany systém piijimani cizinci je jedna
vec a ucitel s neochvéjnymi demokratickymi nazory véc druha. Diky empatické pani ucitelce
Tine se dcerka vzpamatovala a zacala ve $védstiné normalné komunikovat. Dokonce si tehdy
nasla i svou prvni kamaradku a my jsme méli skoro vyhrano. A ja si zapsala do svého deniku:

. Mym lakmusovym papirkem je mladsi dcerka. A¢ ma oba rodice Cechy, je narozend ve
Svédsku, ma tu vétsinu svych kamarddek a od ctyr let je soucasti svédského vychovného, pozdéji
téz vzdelavaciho systéemu. Do Skoly se veétsinou tési, nebot ji md okorenénou mmnozstvim
zajmovych a pohybovych aktivit. V pondéli cestuji po Svédsku. Vyberou si néjaké svédské mésto,
napriklad Séderkoping, vypravéji si o jeho zvlastnostech — bez ulpivani na zbytecnych detailech
—apaktam ,,jako” jedou, tedy jdou u nds kolem jezera Lundsjé trasu asi dva kilometry dlouhou,
kdy na konci dostanou zmrzlinu jako symbol toho, Ze toto mésto je znamé svou vybornou
zmrzlinou... V utery je telocvik, ve stiedu plavani, ve ctvrtek dilny a priprava nového filmu, v
pdatek masaz a skupinovy rozhovor. Pri masazi se deéti vzajemné masiruji v oblasti ramen a zad,
nejdriv utvori kruh sedicich obkrocmo na Zidlich, nad né se postavi jejich spoluzaci a masiruji
je pri relaxacni hudbé tak, Ze vidy na povel se vnéjsi kruh pootoci o jedno misto tak, aby kazdy
masiroval kazdého (tento moment je ve Svédsku mimoradné dilezity), pak se vnitini kruh
vymeni s vnejsim a nyni masiruji ti, co byli predtim masirovani.”

Od sesté tiidy piestoupila mladsi dcerka na Skolu Nyhem (zapojenou i do projektu Odlisnost
inspiruje 1l — zahranicni stize), kde byla velmi spokojena. Tato $kola byla typicka vétSim
mnozstvim pristéhovalct, ale jeji pedagogové vétsSinou uméli zvladat konflikty vychazejici z
kulturnich odli$nosti. Pak nasledovalo mistni gymnazium, kde byla situace obdobna. EXistuje
vSak jedna véc, kterou naSe rodina nikdy nestravila. A to bylo, Ze ucitel (a to vcetné téch
gymnazialnich) vzdy urcoval, s kym bude Zak sedét a v jaké skupiné bude pracovat. A skupiny
se pravidelné obménovaly. Nikdy jsme nepochopili vyznam tohoto opatfeni a rebelsky jsme
dodnes pfesvédceni, Ze bere Zaklim pocit jistoty, ktery ve Skole velmi potiebuji.

Uplné prvni zkugenosti se §védskym $kolstvim ziskala pred dvaceti lety nase starsi dcerka, kdyz
hned po prestéhovani ve svych patnacti letech zacala dochdzet na hudebni obor
katrineholmského gymnazia (Duveholmsgymnasiet), kde méla tehdy individudlni program,
protoze se soucasné ucila §védsky. Zaroven pokradovala v Cechach na osmiletém gymnéziu. V

jejim piipade jsme utrpéli nejvétsi kulturni Sok. Bylo to tehdy dano jednak nasi naprostou
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neznalosti pomért a piesvédcenim, ze ¢esky model je nejlepsi. VSechno, co tomuto modelu

neodpovidalo, nés znejistovalo. Posud’te sami:

nelibilo se ndm, ze gymnazium zahrmovalo také vSechny uéiovské obory (kuchafi,
tesafi, zednici atd), jeho vyjimecnost se vytratila

autorita ucitele nam neptipadala pfili§ silnd, zaci nebyli zvykli pomahat uciteli s
pomuckami, nevstavali pti jeho ptichodu, tykali mu a oslovovali ho jménem

jako priklad zbyte¢né uvolnénosti jsme vnimali i to, Ze na zdejS$im gymnaziu nezvonilo,
takze bylo nékdy té¢zké posoudit, zda je ptestavka, nebo probihd vyucovani

znamky se nikdy nesd¢lovaly nahlas, ani pied ostatnimi zéky, ani na rodicovskych
schiizkach, a tak v podstaté nikdo nevédél, jaké znamky maji ostatni; zcela odpadla
motivace Ukdzat pred ostatnimi, Ze to umim; 0 tom, ze dcera méla nejlepsi test v
matematice v kurzu B, jsme se dozvédéli od tiidni ucitelky jaksi pokoutné, bylo to nase
spole¢né tajemstvi

postradali jsme maturitni zkousku na zavér studia, misto toho v pribéhu celého skolniho
roku piSou zaci tzv. ndrodni zkousky, predev§im ve tfech hlavnich predmétech:
angli¢ting, §védstiné a matematice

za ob&dy zaci ve Svédsku neplatili; pochybovali jsme, Ze si toho studenti vazi

nezazili jsme pfili§ Casto, Ze by dceru pochvalili, podpofili nebo jinak motivovali; byli

jsme presvédcéeni, ze chybi podpora nadanych, pilnych a cilevédomych.

Dnes, po dvaceti letech ve Svédsku, ocefiuji na sttednim Skolstvi zejména, ze:

vétsina populace (urcité pres 90 procent) ma ukoncené gymnazialni vzdélani, coz vede
k vétsi mife solidarity nezi riznymi skupinami, které by se jinak — nejen v dobé¢ studii
— vubec nepotkaly

autorita ucitele je vétSinou pfirozend, neni pfili§ zvykem si ji néjak nasiln€ vynucovat;
tykani uleh¢uje komunikaci a odstranuje zbyte¢né formality ve vztazich mezi studenty
a uciteli

kdyz nezvoni, tak je o to vétsi diraz kladen na zakovu zodpovédnost piijit vcas

to, ze zék neznd vysledky ostatnich, odstraiuje divody k posméchu; pro mnoho zaki
se studijnimi problémy se jedna o zasadni zlepSeni kvality jejich Zivota, totéz plati i o
neexistenci Ustniho zkouSeni u tabule

narodni zkousky sklddané postupné v riznych ¢asovych obdobich jsou rozhodné pro
studenty 1épe zvladnutelné, nez kdyZ je musi vSechny skladat v jednom dni

Je skvélé, ze zaci za obédy neplati, mnozi rodice by s tim asi méli problém.
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Zustala nam jedind vyhrada: stale si myslime, Ze chybi kontinualni podpora talentovanych,
chytrych a pilnych studentt. | takto se mohou vyvijet nazory ptist€éhovalct. To, co nam kdysi
vadilo, jsme z velké ¢asti akceptovali a ptijali za své. Ziskali jsme druhy domov. Nase rodina
je dnes stastnd, ze mize zit ve svobodné demokratické zemi, kde je kazdy obcan stejné dilezity,
kde se péstuje uméni diskuse a kde se potad jesté ceni sluSné a korektni jednani. I to je

vysledkem promysleného Svédského Skolského systému a jeho multikulturnich hodnot.

Generalisation is always tricky, so I’ll speak for myself and for my family. I’ve been living in
Sweden for the past 20 years. I’'m going to be quoting a diary that I used to keep. Recently I
edited this diary into a book (so far only for myself and for a few friends) which I called "Let’s
just die a little”. Why? Because moving to a new country where you can only speak a language
that isn’t your own and where you go looking for a new job and new friends is like pressing
”delete” on your computer. All you’ve ever achieved becomes nothing. You’re a tabula rasa,
a blank slate, and it’s very frustrating. You start building your life from scratch and you know
that from now on, you’ll only ever go home as a visitor (if your financial situation allows it at
all). The first years of exile make you develop something you might call patriotism, but it’s
really just a blind desire to go home. This is what I’ve written down:

”I don’t know how others (other prisoners of their own souls) deal with the excruciating
loneliness. What we used to do during the first years is lock ourselves up in our little world
filled with Czech objects. We all became addicted to Becherovka, we worshipped it like a
medicine for an achy stomach and an achy heart. Even Songster sipped it in secret, only the
new born Ladybug resisted its charms.* We brought home kilos and kilos of the Karlovy Vary
waffles and then argued about who was to eat them. The law of deficiency applied perfectly: no
matter how much we brought to Sweden, it was never enough...

We would buy two pieces of the Lada calendars for each year. When the year was over, we
wouldn’t throw them away but carefully store them. Our Swedish friends all had to go through
a lecture on Josef Lada, a genius painter from the Czech Republic, when they started visiting
our home. There was always a Lada calendar on the wall. It also showed the traditions of the
Czech year, which was its great advantage. The Czech Easter was what attracted most attention
(our Swedish girlfriends were rightfully offended by the fact that men spank women so that they
would stay young). Everyone was enchanted by the celebrations of St Nicholas Day, which isn’t
a thing in Sweden. We also had long and interesting debates about our version of the water

4 Songster and Ladybug are nicknames for Jarmila’s daughters.
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goblin, a green old man with a pipe, as the Swedish version is always depicted young, handsome
and naked.”

| came to Sweden in 1998 because of my husband, who had been living in Sweden for the past
17 years. He had lived through the hardships of exile, poverty, staying at lodging houses full of
alcoholics. He spent his evenings washing dishes in restaurants, and his nights delivering
newspapers, all to be able to study medicine at the Karolinska University in Stockholm. He was
very motivated by his desire to be free. Some immigrants are motivated by the even stronger
desire to survive, why is probably why the first generation of immigrants tends to be humble
and grateful. And my husband was very grateful to the Swedish social system, as it had allowed
him to finish his studies. | will talk about that later. He always saw Sweden as the country that
had helped him out when he was down. That doesn’t mean he never faced any prejudice — he
could sense that his un-Swedish name was doing him harm when looking for a job. But in day-
to-day situations, he rarely faced discrimination.

| entered his life when he was establishing himself as a doctor in the Karsudden psychiatric
hospital in Katrineholm. If I’'m being honest, I moved to Sweden with great reluctance. I had to
give up my job, which I loved (I used to be a high school teacher). I had to leave all my friends
and family in Karlovy Vary. My husband was the only reason | did it. When | first arrived to
Sweden, | wrote down:

I looked out for the airport, imagining the built-up area | knew from home... underneath me,
the wind was blowing and the snowflakes danced in chaos. The countryside looked like the
Siberian tundra, bald hills followed by randomly placed groups of trees — and suddenly, touch-
down. I thought we’d flown over Sweden and landed somewhere far behind the polar circle!
Surely, the satellite had broken, and now 7°d have to drift back to my husband on an ice floe. It
was merely the first of the many culture shocks that | was yet to experience.

It was all my Central European point of view that was at fault, and since then I had to reset all
my mentality. It was as though the moment | permanently moved to a foreign country, | died a
little, and then I was born again in the same body but with a completely different soul. My past
values disappeared and were replaced by others. The doctor of philosophy is gone, here comes
a student of a "Swedish for Foreigners” course, then a high school student of Swedish, history
and religion. A new person with no past. Almost everything changed.”

I’d make a rule out of everything that would happen to me. Whenever somebody smiled at me
and greeted me with the curt Swedish "hej”, Swedes became kind, helpful and attractive people.
Whenever someone gave me a dirty look or moved away from me (which is very common and

generally means absolutely nothing — the Earth is large and there’s enough space for everyone),
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Swedes immediately became reserved, unpleasant, untalkative and most of all,
incomprehensible.

By all this | want to point out how easy it is to make an immigrant feel better: a smile, a kind
word, a bit of understanding of the language barrier is just enough.

Allow me to digress a little. When it comes to lagom, moderation, there’s a significant
difference between Swedish etiquette and the Czech one. ”Laugh adequately”, says Mia to
Moomin (”’skratta lagom” in Swedish). The weather is adequate”, the old people say as they
rub they hands, happy that everything is all right. "We have an adequate house now,” say the
parents after moving into a smaller house because their children had left home.

This word is a magic spell for all actions, objects and situations, everything is supposed to
remain in balance. It’s even a bad thing when something is too good — it has to be adequately,
moderately good: just good enough, the Swedes will say.

The Swedish society (as I, an immigrant, see it) has three main principles: moderation, equality
and transparency.

Language is the key to understand a country. | realised that the minute I set foot in Sweden. |
looked for a Swedish course that would take place in the evening, so that my husband could
take over and look after our daughter while I was in school. But in Katrineholm there was only
one course like that: "The Attic School”, which was aimed at (often illiterate) women from
Somalia and Eritrea. So, at the age of 40, | went back to school. I looked forward to the classes.
And the fact that my peers would rather drink coffee, eat biscuits and talk several African
languages at once (to the point where Sanna, the teacher, had to shout at them: ”Swedish! Speak
Swedish!”) didn’t stop me. It’s just that this way of learning proved to be absolutely ineffective.
When | showed this text to my younger daughter (who is now 20 years old), she said that her
Somali peers were all very apt, and that my narrative sounds very incorrect. I’d hate to sound
prejudiced — this is simply my experience. | sure have met many smart and hard-working
foreigners later on, and many of them became very well-integrated into Swedish society. Just
like I did.

Then | started attending a course of German for beginners, along with seven real Swedes. When
we spoke Swedish, I couldn’t understand much; when we spoke German, it was my Swedish
peers who had trouble. We were even. Here’s what I wrote about those classes:

”I’'m trying to use a language that I know quite well as a tool to acquaint myself with Swedish,
to get the hang of its melody and to finally start distinguishing separate words in the flow of
unintelligible sounds Swedes make when they talk. 7 realised that it’s a privilege for a foreigner

to spend time with Swedes. That is also why we, immigrants, only catch each other’s mistakes
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when speaking Swedish (or rather something we would like to call Swedish). We decorate
Swedish with our own melody and new ways to pronounce its phones. The Swedish-Finnish
even became a dialect. The rest of us have to settle for simply having an accent. Our speech
organs simply weren’t made to speak Swedish. Try and say a perfectly common word such as
sjukskoterska, a nurse, without breaking your tongue.”

When my younger daughter got a bit older, we started to attend an ABF (Arbetarnas
bildningsforbund, The Workers’ Education Center) morning course of Intermediate Swedish.
My other option was to attend the SFI (Svenska for invandrare, Swedish for Foreigners). In
ABF, my three-year-old daughter would spend the morning drawing and unwittingly acquiring
the language with me as I was trying to improve.

My peers were unique and our nationalities diverse. Most of us worked half-time, part-time or
not at all. We all dragged our cultures and habits behind us. We were adults, but we babbled
Swedish like little children do. Martin the Mexican Spanish teacher, Yasmin the Turkish
mother, Juan the Kurdish lawyer who was happy to get a job as a warehouse keeper in Sweden,
the Iranian couple (he was an engineer, she was a teacher), Viktoria the Russian student, Lena
the German biologist, the Bulgarian shop assistant, the Chilean guitarist, the Canadian student,
the Eritrean mother and many people from Finland and Vietnam — that’s just a small part of the
people I met in the courses. Without realising, we all became a part of the Swedish multicultural
world.

Nearly all of us who came to Sweden as adults have an accent. Slavs have an overly open
pronounciation of the vowels. Africans often put vowels where there aren’t supposed to be any.
Finns seem to be physically incapable of suppressing the melody of their own language. We
were all on the same page and there was only one way to flip that page: to pass the Swedish for
foreigners A test. Only then could we carry on in our education.

To anyone who thinks that immigrants are too slow in their language learning: try to do it
yourself. It is a test of your dilligence, persistence and endurance — a test that you have to take
in a situation of no escape. Try to do something similar and you’ll understand immediately. My
memory became a sieve, and I wasn’t alone. The courses were full of foreigners who all had
the same desire: to become fluent in Swedish, and if possible, to do so in a week or two.

After passing that Swedish test, 1 went on to Komvux, the adult high school, which is also
something I’d like to talk about.

Komvux (Kommunal vuxenutbildning — Adult Education) is a system of elementary and
secondary education for adults. It’s completely voluntary — the people who attend it are simply

adults that want to improve their education. Is there a bad high school grade keeping you from
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continuing your studies? Does your employer want you to have better grades? You can go
through the courses and improve your final high school assessment. Do you just want to broaden
your knowledge? Go right ahead.

What | like about this system is that it helps remove any barriers that have been created in your
youth, whether it be because of your family situation or your own rashness. This way everyone
gets another chance in life.

No other country has taken all the directives about equality as literally as Sweden. The
impeccable tax collection has given ground for creating the CSN, a unique system of lifelong
learning available to everyone. The system gives study allowances to people from 16 to 57
years of age — after carefully assessing the person’s data, considering their situation and
communicating with the tax office. The CSN also has a special allowance system for
handicapped people. The allowance for high-school students is almost automatic, but the CSN
keeps a close eye on the student’s school results, and they can stop paying the allowance. For
example: in the school year 2018/2019, 8.7% of the students (a total of 29 600 pupils) stopped
receiving their allowance (https://www.csn.se/om-csn/press/pressmeddelanden/2019-07-09-
rekordmanga-elever-far-studiebidraget-indraget-pa-grund-av-skolk.html).

The study allowance for adults varies according to how much you study — you can do 50%,
75% or full-time. You can obviously study less than that, but then you won’t get any money.
You can only study for a limited time (this period was calculated to allow the less gifted to
finish their studies but not to cater for the lazy and the idlers). The allowance is non-returnable
and it can be as high as a couple thousand Swedish krona per month. There are very complicated
rules regarding giving it back, which is something you have to do if you don’t meet the
conditions (attend the classes, do the tasks...). Just like any other, this system can be abused,
but | dare say that it makes the situation of Swedish students of all age groups is significantly
easier. The CSN also provides students with a variety of discounts (for train tickets, computers,
mobile phones, books...). If you need to, you can also take out a low-interest loan that you pay
off when you get a job. My husband was actually able to study thanks to this loan, and then
proceeded to repay it until it was paid off to the last ore.

For several years, | was a CSN-supported student. I brushed up my Swedish, became acquainted
with Swedish history and religion classes and improved my English. My youngest daughter is
now at a university and receives the allowance as well. Whenever she tells her friends who live
abroad that the State gives her money to study, they can’t believe it, as they actually have to

pay to study. As far as I’'m concerned, the CSN is, within Europe, an absolute rarity.
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A parent’s perspective on Swedish pre-school and elementary education

When my youngest daughter was four, she started to attend the Sorgarden pre-school for 15
hours a week. In our commune, the pre-school was free in order to enable the children who had
previously only stayed at home to get used to attending. It wasn’t easy for my daughter. She
was too shy to speak Swedish even though she understood it quite well, and the teachers were
at a loss. She was one of the very few foreign children in there. It should be noted that the
majority of children had been attending pre-school since they were one year old, which made
the situation no easier, and it even made us seem slightly odd.

Following the mantra “’there’s no bad weather, only bad clothing”, they’d take the kids out come
rain or shine. The children would run around freely, climb high rocks without any special
supervision. It was quite common that I’d have to take my daughter down from a tree when |
was picking her up. It was only later that | realised that | had been going through a regular
culture shock — just like anyone else who decides to live abroad.

We discussed these things with pre-school teachers from both Katrineholm and Kyselka or
Karlovy Vary later on, when | was leading the Czech-Swedish exchange project. In the Czech
Republic, there’s a law that prohibits taking the children out when it’s any colder than minus
10°C. In Sweden, I’d call the pre-school and ask whether they were taking the kids out (it was
minus 25 degrees), and the teacher would laugh and say: ”we definitely will, by the time we go
out it’ll only be minus 20.” Czech schools also have quite strict rules regarding the children’s
stay on the outside, as we want to protect them too much. The Swedish aren’t really bothered
by this, and nowadays, | find it useful. This way, kids learn how to move in nature. So many
countries, SO many customs.

But I didn’t know that 15 years ago. I only felt that we’d become the strange immigrants and
that we were being treated as such (and at times, | probably did have a reason to feel that way).
This feeling of being an outsider stuck with me for a long time. When my daughter was going
to her preparatory class for elementary school, her pre-school teacher was supposed to fill out
a form that asked about the child’s abilities. The teacher carefully wrote down everything my
daughter couldn’t do. Fortunately, this document (which formed part of her assessment
portfolio throughout elementary school) was rewritten thanks to Tine, the preparatory class
teacher that took over my daughter’s studies.

The Sjoholm school changed everything. I found out that in any situation, the person you’re
dealing with can make all the difference. There’s a complicated system of accepting immigrants

and then there’s a teacher with an unwaveringly democratic attitude. Thanks to Tine, my
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daughter pulled herself together, started being at ease speaking Swedish and even found her
first friend. And | wrote in my diary:
"My daughter is my litmus paper. Though both her parents are Czech, she’s born in Sweden,
most of her friends are Swedish and she’s been taken care of by the Swedish education system
since she was four. She mostly likes school, since the classes are spiced up with all sorts of fun
activities. On Mondays, they “travel” around Sweden. They pick a Swedish town, for example
Soderkoping, and they talk about it (without unneccessary details). Then they go on a trip
“visiting” the town —meaning they go on a walk to the Lundsjo lake, which is about 2 kilometres
away, and at the end, they get ice cream, as Soderkoping is known for its excellent ice cream...
On Tuesdays, there’s P.E., on Wednesdays, they go swimming, on Thursdays, they have a craft
class and make films, on Fridays, they a group chat with a massage. Half of the kids sit in a
circle and the other half stand above them and give them a shoulder massage, then they all
move to the child next so that everyone gets to massage everyone (this is very important). Then,
the two halfs switch places, and the masseurs become the massaged ones.
When my daughter was in 6th grade, she moved to the Nyhem school (which also took part in
the Odlisnost inspiruje project) and she was very happy there. There was a lot of immigrants in
this school but the teachers knew how to deal with cultural differences and the conflicts that
stem from them. Then she went on to a high school where the situation was similar to Nyhem.
There is one thing our family never accepted, though, and that thing is the fact that in Sweden,
the teacher always decides who sits with who and who works with who, and switches these
pairs and groupt regularly. We never understood the meaning of this and to this day, we’re
convinced that it robs the pupils of a sense of safety that they very much need in school.
We gained our first experience with the Swedish education system when our oldest daughter,
who was 15 at the time, started studying music at the Katrineholm high school
Duveholmsgymnasiet. She had a special education programme because at the same time, she
was studying Swedish and continued to study at her Czech high school.
Her position was what provided us with the biggest culture shock we ever experienced. It was
a shock we suffered mostly because of our complete ignorance of Swedish culture, and also
because we were absolutely convinced that when it came to education, the Czech way was the
best way. Judge for yourself:

e We didn’t like the fact that the high school included all apprentice subjects (for future

cooks, carpenters, bricklayers...) which eliminated the extraordinariness of academic

education.
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The teacher didn’t seem to have a lot of authority. The pupils didn’t help with teaching
aids, they didn’t stand up when the teachers entered the class, they called them by their
names....

There was no school bell, meaning that sometimes it was hard to tell class time from
break.

The grades were never said out loud — neither in front of other pupils nor during parents’
meetings. Nobody knew how others were doing and so there was no competitiveness
between the kids. We were told that our daughter was at the top of her class in math in
private, and it was almost like a secret between us, our daughter and the teacher.

There were no final exams at the end of high school. Instead, the pupils sit the ’national
exams” (mostly in English, Swedish and math) throughout the school year.

School lunches were free. We doubted the pupils appreciated that.

My daughter rarely received any praise or other form of motivation from the teachers.
We were convinced that there was a lack of support for the talented, the hard-working
and the goal-directed.

After 20 years in Sweden, this is what | appreciate about the Swedish eduaction system:
Over 90% of the population has a high school degree. This leads to a high level of
solidarity between groups that wouldn’t have met at all if it wasn’t for school.

The teacher’s authority usually comes naturally and doesn’t need to be reinforced. The
less-formal approach also makes communication easier.

The lack of a bell makes the pupils more aware of their responsibility to be on time.
The fact that the children don’t know about others’ results prevents them from laughing
at each other because of grades. This makes the life of many troubled students easier.
The same applies for the fact that in Sweden, there’s no oral exams.

The continuous examination is a whole lot more doable than a single exam that requires
you to know everything you’ve ever learned.

It’s great that the lunches are free. Many parents would probably have trouble paying
for them.

We have one objection left: we still think that smart, hard-working and talented children should

be continually supported. So this is how the opinions of an immigrant evolve in time. We

accepted and embraced pretty much everything we used to hate. We gained a second home. My

family is happy to live in a free, democratic country where everyone is equally important, where
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the art of discussion is cultivated and where decent behaviour is still appreciated. And all of

those things are a result of the Swedish eduaction system and its multicultural values.
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